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ALLEGANY COLLEGE OF MARYLAND
MISSION

Allegany College is a lifelong learning community dedicated to excellence in education and
responsive to the changing needs of the communities we serve.

Allegany College visualizes an institution of higher education that is respected for its overall
quality, its faculty and staff, its caring attitude, its physical environment, and its outstanding
services to its students and community.

INSTITUTIONAL ASSESSMENT

Allegany College of Maryland experienced its third consecutive year of credit enrollment
growth in fall 2002 with total headcount climbing to record levels. Continuing education
registrations, however, decreased during FY 2002. MHEC projects both credit and continuing
education enrollments to increase over the next year.

Credit students at Allegany are mostly traditional, female (67%), white (94%), and take classes
on a full-time basis (58%). Half reside in Maryland. However, if present trends continue, the
College should attract a higher proportion of young, female, and out-of-state students from its
tri-state service region. These changes will be driven by College marketing strategies as well
as regional economics and demographics. According to the U.S. Census Bureau, the
economies and populations of Allegany and neighboring counties in West Virginia and
Pennsylvania will grow only slowly during the next few years. This slow growth means that
the College must market itself regionally to maintain the critical mass required to sustain
programs.

The College will continue to offer competitive programs for transfer to institutions in Maryland
and elsewhere. However, the bulk of new growth is expected in career programs targeted on
emerging industrial sectors, including technology, telecommunications, criminal justice, travel
and tourism, and allied health. Responding to labor market needs, the College will begin a
Medical Coding Certificate and a Computer Technology—Web Development option. The
College is exploring new programs in several other areas, including Communication Arts
Technology — Digital Media Design option, an Office Technologies Health Information
Management option, and a one plus one option for Medical Laboratory Technology Associate.
It is also examining the possibility of offering selected existing programs, including Business
Technology Associate, via Distance Learning.

The location of the College in the narrow neck of the Western part of the State places it in a
unique situation regarding its service area. Pennsylvania is only two miles to the North and
West Virginia is a mile to the South. Thus, the majority of the typical service region for
commuting students is out of state. Because of the shape of Allegany County and the
geographic orientation of its mountains, its economic and social systems trend North and South
and are thus tri-state in nature. The expansion of regional recruitment and marketing strategies
coupled with the availability of student housing adjacent to the campus beginning in fall 2001
semester has increased the attractiveness of the College throughout the State and region. The
240-unit student housing complex achieved a near 100% occupancy during the fall 2002

semester.
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Because the College is located in an economically lagging region, its financial situation is more
acute than other community colleges in the state. The College has limited local resources and
state funding has now decreased because of state-level budget problems. Therefore, the
College must continue to draw on revenues contributed by student tuition and fees for the
majority of its operations. However, the College is responding aggressively with initiatives in
the areas of regional marketing, grants writing, recruitment, scholarships, curriculum, learning
support services, and job placement to ensure that it maintains and increases its service levels to
the region.

Long-term planning plays a critical role in the College's efforts to provide a quality
environment. Information obtained from MHEC indicators is useful in measuring the progress
of the College in achieving these goals. The College's biggest challenges continue to be
decreased state-level funding and countering local population loss by regional student
recruitment efforts. Major strategies being implemented to deal with these and other
challenges are organized into the new Accountability Report themes of Accessibility and
affordability, Learner-centered focus for student success, Diversity, Support of regional
economic and workforce development, Effective use of public funding, and Community

outreach and service.

Accessibility and Affordability

Five indicators are included in this category. The first indicator has two components, number
of credit and noncredit students. The first component increased to record levels while non-
credit enrollment decreased. Both components are expected to increase into next year because
of expanded regional outreach efforts. The second indicator, market share of county
population, has increased, while the third indicator, market share of recent public high school
graduates, has remained relatively steady. Both indicators exceed benchmark values. These
favorable results indicate that the college continues to serve as the county school of choice for
both traditional and non-traditional students.

Indicator #4, percent of students transferring to Maryland public four-year institutions. reversed
a slight upward trend and showed a very large drop below its benchmark value with this year’s
data. This result partly reflects the fact that an increasing proportion of students are drawn
from out-of-state and are more likely to transfer to out-of-state institutions. The college will
begin to track transfer success with a supplement to MHEC’s TSS (Transfer Student System)
during the next year to obtain a better gauge of student transfer success.

The final indicator (#5), tuition and fees as a % of tuition at Maryland public four-year
institutions, has continued its drop and lies well below its benchmark. Maryland public four-
year institutions are planning major tuition increases because of state budgetary pressures, but
the College’s FY 2004 budget will keep tuition and fees the same. Therefore, the college’s
performance is anticipated to improve on this measure and should fall below 50%.

Learner Centered Focus for Student Success

Seven indicators are included in this category. Two of them (indicator #9, Graduate
satisfaction with educational goal achievement, and indicator #11, Student satisfaction with
quality of transfer preparation) are based on the biennial graduate survey. Current data for
these indicators will be available at a later date.



Three student success indicators (indicator #6, second year retention rate; indicator #7, four-
year transfer/graduation rate of full-time students; and indicator #8, six-year transfer/graduation
rate) have declined over the last year. All three are also below benchmark levels (although the
second year retention rate omly slightly so). The college has implemented several new
initiatives, including a new sequence of student development coursework and the hiring of a
Director of Student Life and Counselor to aid student retention. Also, because student transfer
statistics based on in-state transfer data from MHEC’s Transfer Student System (TSS) tend to
undercount the college’s growing number of out-of-state student transfers, the college plans to
adopt a new student tracking system during the next fiscal year that counts these students.
Once this system is implemented, student success indicators are expected to show values
substantially higher than benchmarks. In addition, the College continues to develop
articulation agreements with other colleges and universities. The most significant new
developments are two technical degree transfer opportunities created in conjunction with
Frostburg State University (FSU), the college’s most important transfer institution. These
transfer options will allow the college’s many technical degree graduates to transfer their entire
programs of study (including coursework which did not previously articulate) to FSU.

The remaining two indicators (#10, Non-returning student satisfaction with educational goal
achievement and #12, Academic performance at institutions of transfer: GPA after 1% year)
show an improvement over the previous year and are above benchmark levels.

Diversity

The College has established a benchmark for minority representation based on the demographic
makeup of its non-institutionalized service area population. Minority enrollments are equal to
the percentage minority residents reported in the 2000 Census (see Indicator #13, Minority
student enrollment as % of service area population) even though a large portion of the county
minority population consists of prison inmates at local federal and state prisons. The College
saw improvement on Indicator #17 (six-year transfer/graduation rate of all minority students)
but regression on Indicator #16 (Four-year transfer/graduation rate of full-time minority
students). Both indicators were below benchmark levels.

In the past, indicators of minority retention, graduation, and transfer have been problematic
because of the relatively small number of minority students and the lack of suitable transfer
data that reflects the much more national transfer patterns exhibited by the college’s students.
It is thought that recent decreases reflect a general college-wide drop in transfer rates because
of the increased enrollment of non-degree seeking students and the increased proportion of
students who are out-of state residents (and therefore much more likely to transfer to out-of-
state schools which are not tracked by MHEC’s Transfer Student System (TSS)). In order to
obtain better data, the college plans to introduce a new graduate tracking system during the next
fiscal year. Another major reason that this trend might continue in future years is that the
prison-based education program (Business Training Certificate) at the Western Maryland
Federal Correctional Institution in Cumberland, Maryland was terminated in 2001-02.
Therefore, cohorts of students who began their studies before that year will be measured as not
having graduated or transferred because they were not given the opportunity to complete their
degrees. -



Despite these data measurement anomalies, the college continues to take a pro-active stance
toward minority academic achievement and graduation/transfer success. In the near future, the
College will: (a) introduce three new student development courses to improve student retention
and success, (b) hire a full-time Director of Student Life and Counselor to assist students in
dealing with personal and academic problems, (c) send at least two staff members for training
to the National Coalition Building Institute during the next fiscal year. This Institute
specializes in fostering intercultural understanding and bridge building between different
groups, and (d) arrange a “Welcome Day” with multiple activities in Downtown Cumberland at
the beginning of the fall 2003 semester. The “Welcome Day” will involve local merchants and
provide entertainment and other activities for students.

During the FY 2003, one minority faculty (an African American male) was hired into a full-
time, tenure track position as head of the Physical Therapist Assistant Program. Therefore, the
1% benchmark established by the college for indicator #14 (percentage minorities of full-time
faculty) has been achieved. However, the college currently employs no minorities in
administrative or professional staff positions. To assist in the recruitment and retention of
minority faculty and staff, during the past year the college expanded its job advertising to
include the American Association of Community Colleges job bank and began posting
openings on its website. During the next fiscal year, the Personnel Office will redesign the
application letter to emphasize the importance of applicants returning this form and begin an
employment recruitment tracking system that can be used to better gauge college success in
finding and attracting minority candidates for new openings.

More detailed descriptions of the efforts being made by the College to enhance minority access,
success, and employment can be found in this year’s Campus Action Plan on Minority
Achievement.

Support of Regional Economic and Workforce Development

This category consists of eight indicators. Three of the measures (Indicator #18, Employer
satisfaction with community college career program graduates, Indicator #20, Student
satisfaction with job preparation, and Indicator #24, Percent of career program graduates
employed full-time in related area) are derived from biennial graduate and employer follow-up
surveys. The data for these measures will not be available until the results of graduate surveys
are tabulated later this year.

Indicators #19 (employer/organization satisfaction with community college contract training),
#21 (number of contract training courses offered), #22 (number of businesses and organizations
served in contract training), and #23 (number of participants in contract training) are continuing
education measures. Satisfaction with contract training dropped slightly while the actual
volume of courses offered, businesses and organizations served, and number of participants
increased above last year’s levels (and the corresponding benchmarks).

The final indicator consists of first-time pass rates for licensure exams in selected Allied Health
programs at the college. Pass rates improved in four programs, stayed the same in one, and

dropped in three others during the past year. The drop for the Respiratory Therapy program
can be attributed to substantive-test changes. The credentials for Respiratory Therapists

changed from CRTT - Certified Respiratory Therapy Technician to CRT - Certified
Respiratory Therapist and the accrediting body changed the matrix to include higher level
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questions. The benchmark for this program may need to be revised downward in the future to
reflect this change. The PTA program drop is of relatively small size and the MLT figure is
based on an unusually small graduating cohort. But, both programs will continue to be
monitored. Four of the programs exceeded benchmark s (Registered Nursing, Practical
Nursing, Dental Hygiene, Radiologic Technology), while four programs lagged (MLT,
Occupational Therapy Assistant, Respiratory Therapy, Physical Therapist Assistant).

Effective Use of Public Funding

The two indicators (Indicator 26, Percentage of expenditures on instruction, and Indicator 27,
Percentage of expenditures on instruction and selected academic support) increased over the
past year and reside above benchmark levels. With future anticipated enrollment increases,
both indicators are expected to increase in the near future.

Community Outreach and Impact

This category contains two continuing education indicators: #28 (enrollment in workforce
development courses) and #29 (senior adult enrollment in non-credit courses). Both indicators
increased in FY 2002 and lie above benchmark levels. These resuits indicate that the College’s
efforts in working to expand both workforce development and senior courses to better serve the
community are bearing fruit. Additional information on how the college is meeting its
obligations to serve and benefit the community is included in the following section.

COMMUNITY OUTREACH AND IMPACT

Service to the community is an important part of the college’s mission. This section reports on
new initiatives introduced during the past fiscal year or ongoing programs that were not
reported in last year’s Accountability Report. Initiatives are divided into the following
categories: Economic Development, Local School Partnerships, Local College Partnerships,
Local Business Partnerships, and Community Services.

(1) Economic Development

¢ Enrollment Increases. The College expenenced record enrollments during the fall 2002
and Spring 2003 semesters.

e Workforce Development Workgroup. The College helped to fund a county-level study
of underemployment in conjunction with the Allegany County Workforce Development
Workgroup. This study was conducted by The Pathfinders, a national site selection and
workforce assessment company out of Texas to conduct a “workforce verification
study” for Allegany County’s labor pool. The data from this survey are used as a tool
for recruiting and retaining businesses in the community.

e New Programs. The College began five new programs during the academic year to meet
area workforce needs. Three of the programs are in the areas of health care, an
important regional industry. These are nursing assistant/geriatric aide, pharmacy
technician, and phlebotomy/electrocardiogram (EKG) technician. The fourth is
Elementary Education (Associate of Arts in Teaching—AAT) designed to provide
seamless transfer for students who are majoring in elementary education (grades 1-8).
The final program is a criminal justice letter of recognition program—an outgrowth of
collaboration between ACM and Western Correctional Institution Training Center that
opened at the college in January 2001. During the next year, two new programs will be



introduced: medical coding certificate and computer technology—web development
option.

(2) Local School Partnerships

GEAR UP program. The College participated with the Allegany County Board of
Education in a GEAR UP program grant. This federal grant is designed to increase the
number of low-income students who enter undergraduate education. During the FY
2003, the college administered a web-based career interest survey to 180 students and
provided follow-up career counseling services to each student. For FY 2004, the
College and Board of Education are planning to administer the college’s diagnostic
placement tests to this same cohort of students and provide follow-up study skills
workshops.

College Readiness. The College partnered with the Allegany County Vo-Tech center in
a pilot project to offer diagnostic testing to high school juniors using the Compass
placement test instrument for mathematics, reading, and English. College staff is
working with Vo-tech teachers to develop a new high school course entitled
“Integrative Mathematics” that will teach concepts that will improve student
performance on the college placement test and other college aptitude tests.

Grant Assistance. College staff assisted the Allegany County Board of Education in
continuation grants writing for a Technology Literacy Challenge Fund grant and Judith
P. Hoyer Early Child Care and Education Center grant. In addition, the College housed
the Allegany County Board of Education’s Technology Infusion Program for a fourth
year and produced an evaluation report for the project.

Teacher Training. A second year of funding from an Eisenhower grant enabled College
math faculty to continue to train Allegany County Board of Education math and science
teachers on how to use graphing calculators for instructional purposes.

(3) Local College Partnerships

Frostburg State University partnerships. The College has begun a partnership with
Frostburg State University to offer technical degree transfer opportunities. Two transfer
patterns have been developed with a Bachelor of Technical and Professional Studies
being awarded in the areas of Health Science Administration and Information
Technology Management.

Other College partnerships. The College has developed new transfer degree
partnerships with Shippensburg University (a dual admissions programs) and California
University of Pennsylvania (Bachelors of Science in Criminal Justice and Elementary
Education).

(4) Local Business Partnerships

WCI Partnerships. The College began to offer a 1+1+1 modular program in
cooperation with the Western Correctional Institution (WCI) located in Cresaptown,
Maryland. This program offers articulated credits and a letter of recognition, certificate,
and associate in applied science in criminal justice for completers of the three modules.
In addition, the College is in the process of developing an open enrollment academy in
the corrections field with WCI and the Allegany County Vo-Tech Center that includes
WCI trainees, Vo-Tech Center students, and other interested residents.



(5) Community Services

Physical Education Building Renovation. The College began design work on its
Physical Education Building in FY 2003. This facility is used heavily by the
community as well as by non-credit and credit programs at the College.

Community Outreach. The College’s Faculty Association began a public relations
media project, which included biweekly columns in the local newspaper. The Faculty
Association is planning to expand this outreach to the cable television medium during
the next year.

Forestry Student Mapping Project. The College’s Forestry program students began to
collaborate with the Allegany County Planning Department and City of Cumberland
Engineering Department to map infrastructure and utilities as part of a multi-year
County/City plan to develop a fully-integrated Geographical Information System.
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ALLEGANY COLLEGE OF MARYLAND
2003 ACCOUNTABILITY REPORT

Benchmark
Mission M Performance indicator FY 1999 FY 2000 FY 2001 FY 2002 2004-2005
Accessibility and Affordability
1 Number of credit students enroiled 3,401 3,355 3,499 3.864 3,458
Number of noncredit students enroiled 6,946 6,464 7,442 6,268 7.479
Benchmark Fall
Fall 1999 Fall 2000 Fall 2001 Fall 2002 2005
2 Market share of service area undergraduates 49.0% 50.7% 51.7% 53.4% 50.8%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 1998-2000 2004-2005
3 Market share of recent pubiic high school graduates in
service area 60.7% 56.5% 61.5% 61.4% 60.3%
Benchmark
1995 Cohort 1996 Cohort 1997 Caohort 1998 Cohort 2001
4 Percent of students transfeming to Maryland public four-year
institutions 23.6% 22.5% 23.8% 13.2% 22.0%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 2006
5 Tuition and fees as a % of tuition and fees at Maryland
public four-year institutions 59.6% 58.5% 55.6% 50.3% 58.7%
L earner Centered Focus for Student Success
- Benchmark
1998 Cohort 1999 Cohort 2000 Cohort 2001 Cohort 2004
6 Second year retention rate 61.6% 60.9% 63.9% 61.6% 62.5%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
7 Four-year transfer/graduation rate of full-time students 37.5% 36.8% 39.8% 33.6% 39.4%
Benchmark
1893 Cohort 1994 Cohort 1998 Cohort 1996 Cohort 1999
8 Six-year transfer/graduation rate 41.9% 36.9% 39.8% 36.3% 40.2%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
[} Graduate satisfaction with educational goal achievement 82% 93% 96% 80%
Spring 2000 Spring 2001 Spring 2002 Benchmark
Cohort Cohort Cohort 2005
10 N ing student with ional goal
achievement 69% 69% 72% 69%
Alumni Survey  Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
" Student satisfaction with quality of transfer preparation 72% 82% 82% 80%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 2001-2002 2004-2005
12 A ic p at institutions of transfer. GPA after
1st year 2.81 2.86 269 3.02 275
Diversity
Benchmark Fail
Fall 1999 Fail 2000 Fall 2001 Fall 2002 2005
13 Minority student enroiiment as % of service area population
13a Percant minority student enrofiment 4.4% 5.8% 6.3% 6.3% 5.3%
13b Percent minority population of service area, 18 or
older) 6.3% 6.3% 6.3% 8.3%
4 Percant minorities of fuil-time faculty 0.0% 0.0% 0.0% 1.0% 1.0%
15 Percent minorities of full-ime administrative/profassionat
staff 0.0% 0.0% 0.0% 0.0% 1.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students 23.9% 35.7% 44.5% 27.2% 33.2%
Benchmark
- 1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of ali minerity students 35.6% 25.0% 21.6% 22.2% 28.3%
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ALLEGANY COLLEGE OF MARYLAND

2003 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
18 Employer satisfaction with community college career
program graduates 85% 92% 87% 89%
FY 2001 FY 2002 FY 2005
19 Employ izati isfaction with ity college
contract training 96% 93% 96%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1996 1998 2000 2002 2006
20 Student sat: ion with job prep 92% 92% 7% 87%
FY 1999 FY 2000 FY 2001 FY 2002 FY 2005
21 Number of confract training courses offered 388 549 388
22 Number of busil and izati served in
training 74 102 - 74
23 Number of participants in contract training 5,014 6935 5,014
Alumni Survey Alumni Survey AlumniSurvey AlumniSurvey  Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area 70% 70% 76% 71%
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2008
25 Licensure exams passing rate
Registered Nursing Licensure Exam 96% 87% 7% 93% 89%
Practical Nursing - Licensure Exam 100% 100% 90% 100% 97%
Dental Hygiene - National Board Exam 100% 100% 100% 100% 96%
National ML.T Registry 83% 100% 80% 71% 91%
Radiologic Technology - Cert. Exam 100% 100% 87% 100% 97%
Respiratory Therapy-Certification Exam 100% 77% 92% 73% 91%
Occupati Therapy Assi Cert. Exam 100% 82% 86% 86% 92%
Physical Therapist Assistant-Cert. Exam 75% 70% 73% 72% 73%
Effective Use of Pubtic Funding
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
26 P of expendi on i 44.7% 39.9% 43.7% 44.2% 43.6%
27 Percentage of expenditures on instruction and selected
academic support 55.3% 49.5% 54.4% 55.4% 53.9%
Community Outreach and iImpact
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
28 in 8,020 8722 6,020
29 Senior adult in dit 1,994 2,136 2,226 2508 2,119
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ANNE ARUNDEL COMMUNITY COLLEGE
MISSION

With learning as its central mission, Anne Arundel Community College strives to embody the
basic convictions of the American democratic ideal: that individuals be given full opportunity
to discover and develop their talents, energy and interests, to pursue their unique potentials, and
to achieve an intellectually, culturally, and economically satisfying relationship with society.
Such opportunity should be easily available and readily accessible to all Anne Arundel County
residents.

INSTITUTIONAL ASSESSMENT

Institutional Assessment

Assessment and accountability are central to Anne Arundel Community College’s agenda and
are shared responsibilities of administrators, faculty and staff. AACC gathers and produces
evidence from a variety of sources about the college’s effectiveness in meeting its mission and
strategic plan goals and objectives. A major strength of AACC’s approach to institutional
assessment and planning is the purposeful integration of assessment of institutional
effectiveness through performance indicators, budgeting, and strategic planning. The budgeting
process is specifically woven into the identification of strategic initiatives as well as operational
plans.

The College’s strategic plan places great emphasis on accountability and has a built-in feature
that monitors the achievement of the Strategic Plan’s expected outcomes. Evaluation occurs as
instructional and administrative leaders report in writing on progress made by their respective
units in achieving the implementation actions they submitted as part of their operational plans.
Implementation actions that have not been achieved are resubmitted during the subsequent
planning cycle. The cycle culminates in an end-of-year progress report to the college
community.

The college’s Institutional Assessment Team, which is made up of faculty, staff and
administrators, continues to play an active role in establishing performance indicators,
developing expected outcomes, and monitoring progress. This past year, the team developed a
process model for institutional assessment. This twelve-month cyclical process assures that
decision makers are provided with the most current information that will help them assess
institutional effectiveness. The team also spent a considerable amount of time revising
institutional effectiveness indicators. Each performance measure’s description and definition of
the standard was assessed, the level to be achieved was set, and standards against which to
measure the college’s performance were established. The college currently uses 82
performance indicators with clearly defined expected outcomes linked to the strategic plan.

As part of the evaluation process, the Institutional Assessment Team prepares an annual
assessment report for use throughout the institution. This report becomes a direct piece of
evidence to be used by the Strategic Planning Council to identify challenges and opportunities
for the coming years.
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An example of how assessment results were used in resource allocation as well as used to
improve student services and enhance student success is the creation of the Student
Achievement and Success Program (SASP). The 2001 annual assessment report identified
trends in minority retention indicators that were falling below acceptable levels. The SASP was
created to address the deficiencies in minority retention by providing students with one-on-one
relationships with advisors, mentors, peers and community supporters.

In preparation for a Middle States visit, the college is in the process of completing a self-study.
This gives the college an additional opportunity to take a comprehensive look at itself on a
much broader scale.

Access and Affordability

Anne Arundel Community College is committed to provide access to quality and affordable
education. One of the key measures in this area is the number of credit students enrolled at the
college. The fall 2002 credit enrollment reached an all time high of 13,186. This represents a
7.8% increase over fall 2001.In the five-year period, 1997-2002, fall term credit enrollment
increased by 16.6% or an average increase of 3.1% per year. Fiscal year enrollment increased
from 17,256 in FY 2001 to 19,154 in FY 2002. This puts the college within striking distance of
the fiscal year 2004-2005 benchmark of 20, 800. Non-credit annual unduplicated headcount
enrollment jumped from 30,221 in FY 1999 to 38, 015 in FY 2002.

The number of county residents attending the College also continues to show steady progress
toward the established benchmark. The College’s market share of county residents enrolled in
higher education, 59.8%, is above both the community college system average and that of its
peer institutions.

The college continues to attract more of the recent public high school graduates in the service
area. AACC’s market share figure (66.7%) is higher than both its peer institutions and the
community college system average. The percent of transfer program students transferring to
Maryland public institutions remained around 34% for the three cohorts and a downward trend
began with the 1996 cohort. The 30.1% transfer rate of the 1998 cohort is close to 5 percentage
points below that of the 1993 cohort. This downward trend is seen in AACC’s peers as well as
in the system average. While AACC’s rate is higher than its peers and the system average, the
trend data support the appropriateness of the 34.0% benchmark established for the 2001 cohort.

AACC education continues to be very affordable. The College’s per credit hour tuition and fees
is one of the lowest in the state of Maryland. AACC’s tuition and fees in Fiscal year 2003
constituted 36.8% of those at Maryland’s four-year public institutions. All the indicators in the
access and affordability category clearly show that more and more students come to AACC to
take classes that fulfill their educational needs. The College is aware of this growing college
phenomenon and proactively responding to meet the challenge.

Learner Centered Focus for Student Success

In the last year, numerous activities have occurred that focus attention on increasing student
success. The college continues to place increased emphasis on the value of assessment to
improve the quality of its program offerings, student learning and the College’s overall
performance. As AACC continues to pursue the vision of “a premier learning community
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whose students and graduates are among the best prepared citizens and workers of the world,”
it strives to understand the needs of the learner through a variety of methods. Learning
Outcomes Assessment is one method that helps to focus the attention of each academic
program on the expectations that students must meet if they are to become successful once they
leave the College. During academic year 2002-03 the Office of Learning Outcomes Assessment
was engaged in several activities related to learning outcomes assessment. Just to mention a
few, the office:
e Provided professional development opportunities to faculty and staff in assessment-
related activities
e Trained faculty and staff to use WIDS 7 software for instructional design, including
developing course outcomes and syllabi for courses
e Provided assistance to faculty and staff to develop course outcomes for new courses
Provided training/assistance to departments to generate program outcomes for degree
programs
Disseminated information to students on learning outcomes assessment
Provided a forum for faculty to 1nformally share their classroom assessment efforts with
other interested faculty

The college does not view assessment as an end but rather a means to achieving learning
outcomes and improving instruction. In addition to the state mandated accountability
measures, other quantitative and qualitative measures are obtained through surveys and other
structured formats to assess the effectiveness of educational programs and services.

The College has also taken major steps on the journey to become a Learning College. In 2002,
the College conducted a self-evaluation utilizing the methodology established by learning
college authority, Dr. Renate Krakauer, to measure itself against specific criteria in seven areas
crucial to the functioning of learning colleges. The self-assessment identified additional action
areas on which to focus. In academic year 2002-03, the college’s strategic plan was revised
with input from the entire college community. The strategic planning revision included the
integration of learning college criteria that are consistent with AACC s vision into our strategic
plan.

AACC is cognizant of the fact that success means different things to different students. To
some success means completing the first two years of college and transferring to a four-year
college or university. To others it may mean preparing for an occupation, retraining for a job,
updating skills, preparing to start a business, or pursuing a special interest. However success is
defined, the college is committed to helping students achieve their goals. Every performance
indicator in this arena clearly shows that AACC has demonstrated steady and consistent
progress in advancing student success.

Anne Arundel Community College has already surpassed its 2004 benchmark of 71% for first
to second year retention for first-time, full-time degree-seeking freshmen. This rate is higher
than both the community college system average and that of its peer institutions. Given the
historical trend and the college’s recent performance in the area of retaining students from one
semester to the next, the college is revising the 2004 cohort benchmark from the current 71.0%
to 73.0%. The four-year transfer/graduation rate of first-time full time students is also moving
in the right direction. The 37.7% rate of the 1998 cohort is not only an improvement over the
1997 cohort rate but also higher than the 37.0% benchmark established for 2001. As a result,
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AACC is establishing a revised benchmark of 38.7% for the 2001 cohort. The six-year
transfer/graduation rate is also above the target established for the 1999 cohort and above the
averages for its peer institutions and equal to the average rate for all Maryland community
colleges. Considering the upward movement seen over the years AACC is revising the 1999

cohort benchmark upward to 30.0%.

In addition to the transfer/graduation data provided by the Commission, AACC gets.additional
data from the National Student Clearing house to supplement the information on the transfer
patterns of AACC students. AACC also conducts an annual survey of non-returning students as
a way of understanding why students fail to return to the College in subsequent semesters.
Information from these two sources is used to better serve our students.

The College also assesses the satisfaction of currently enrolled students and graduates to assure
that their needs are met and that they are completely satisfied with the achievement of their
goal. The most recent graduate follow-up study shows that 94% of the respondents were
satisfied with their goal achievement as a result of attending AACC. Respondents also
indicated satisfaction with the quality of the transfer preparation they received while attending
the College. More than 4 out of every 5 transfer program graduates have consistently reported
their satisfaction with this aspect of their AACC experience. Data from our most recent non-
returner survey also shows that 74% of the respondents were satisfied with their educational
achievement. Our transfer students also perform well at the four-year institutions. The first year
GPA of 2.79 of the most recent group of transfer students is the highest GPA of community
college transfer students after their first year of enrolment at four-year colleges. AACC
recognizes the importance of tracking the academic success of its students after they transfer to
four-year colleges and universities. While the grade point averages of AACC transfer students
indicate success, the information is not complete without knowing whether the GPA’s achieved
by AACC transfers compare to those of “native” students (those who began their study at the
senior institutions to which AACC students transfer). In light of this, and considering the trend
data the current benchmark of 2.80 for FY 2005 is appropriate.

The College’s service area is becoming more diverse. AACC’s enrollment also reflects the
demographic transition that is currently taking place in the service region. The number of
students from ethnically diverse backgrounds made up 20% of the total student body in fall
2002. African American students enrollment increased from 1,217 in fall 1997 to 1,747 in fall
2001, a 43.5% increase; their share of total credit enrollment rose from 10.0% to 12.6%. With
the continuing diversification of the student population, getting a clear picture of the
educational attainment and retention of ethnic minority students is of paramount importance.

AACC values diversity and believes that a climate in which diversity is valued is an important
factor that contributes to the educational success of minority students. The college continues to
strive for a workforce that is reflective of the student body and the college’s service area. In fall
2002, 12.7% of the full time faculty represented a racially or ethnically diverse segment of the
population. Of the full time administrators/professional staff, 13.3% were members of minority
groups. The college is actively recruiting minority faculty as well as professional staff and
administrators. The college is making progress toward the 15% benchmark.

The performance gap between minority students and the general student population in terms of

four-year transfer/graduation rates is narrowing. The four-year transfer/graduation rate of full-
time minority students jumped from the 25.9% reported last year to 28.8% for the 1998 cohort.
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This rate is above the averages for peer institutions as well as all Maryland community colleges and
is above the 25.0% benchmark set for 2005. Given this recent performance and past trends, the
college is revising the 2001 cohort benchmark to 30.0%. The six-year transfer/graduation rate of all
minority students jumped from 14.6% in 1994 to 24.4% for the 1995 cohort. This rate currently
stands at 17.1% for the 1996 cohort. This rate is consistent with historical progress and the 1995
cohort performance is viewed as an anomaly. In light of this, the current benchmark of 22.0% for the
1999 cohort is deemed appropriate.

COMMUNITY OUTREACH AND IMPACT

Anne Arundel Community College has been part of the community since its beginning 42 years ago.

. The college is committed to providing the community with access to hundreds of exciting educational
opportunities through an extensive range of programs and courses for individuals seeking career
advancement or personal enrichment. AACC is ranked at the top among Maryland community
colleges both in terms of percentage of county population served and percentage of county residents
enrolled as undergraduates attending community colleges. Enrollment in workforce development
courses jumped from 40,162 in fiscal year 1999 to 50,096 in fiscal year 2002. A 25% increase. Senior
adult enrollment in non-credit courses increased from 19,956 in fiscal year 2000 to 26,453 in fiscal
year 2002. This represents a 32 % increase.

Other areas of involvement, with significant impact on the community include the following:
Kids in College and the Gifted and Talented programs for county youth in the Maryland
system. Last year about 2,878 county residents were enrolled in the two programs.
Teacher education had 8,917 enrollments
Continuing professional education: 5,370 enrollments
Adult Lifelong Learning: 8,025 enrollments
Child care training institute: 1,839 enroliments
Basic Skills: 2,868 enrollments
Basic skills detention: 612 enrollments
The numbers demonstrate that AACC is an integral part of the community with significant impact.

Many changes are under way with the physical appearance of the Arnold campus. These changes
enhance the learner-centered experience by improving programs, convenience and aesthetics.

A new, attractive student services center, located next to the student union building currently under
renovation, is now fully operational strategically locating essential student services into a one-stop
center for the convenience of learners. Starting in August 2003, AACC will start offering education at
a third site. Anne Arundel Community College at Arundel Mills, a full service educational facility
with complete administrative and student services, will allow the college to better meet the
educational needs of residents and employers in the western portion of the county.

Construction of the new Center for Applied Learning and Technology (CALT) is progressing with
scheduled completion of August 2004. The new building will have 23 classrooms, 24 labs, a large
lecture hall as well as two student lounges. The building will house credit programs leading to an
associate degree, certificate, transfer to a four-year institution or a career in areas including
architecture and interior design, computer and information technologies, electronics, engineering,
telecommunications, continuing professional education certification and licensure courses, and
occupational skills training.
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ANNE ARUNDEL COMMUNITY COLLEGE
2003 ACCOUNTABILITY REPORT

Benchmark
Mission Mandat Perfor Indi FY 1999 FY 2000 FY 2001 FY 2002 2004-2005
Accessibility and Affordability
1 Number of credit students enrolied 18,126 18,375 17.256 19,154 20,800
Number of noncredit students enrolted 30,221 32,099 . 34,832 38,015 35,000
Benchmark
Fall 1999 Fall 2000 Fail 2001 Fall 2002 Fall 2005
2 Market share of service area undergraduates 60.5% 58.7% 58.9% 59.8% 60.0%
AY AY AY AY Benchmark
1998-1999 19939-2000 2000-2001 2001-2002 2004-2005
3 Market share of recent public high school graduates in
sarvice area 66.8% 66.3% 68.2% 66.7% 66.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
4 Percent of students transferring to Maryland public four-year
institutions 34.3% 31.2% 3R2.8% 30.1% 34.0%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 2006
5 Tuition and fees as a % of tuition and fees at Maryland public
four-year institutions 41.9% 41.0% 39.5% 36.8% 41.0%
Leamer Centered Focus for Student Success
Benchmark
1998 Cohort 1999 Cobhort 2000 Cohort 2001 Cohort 2004
6 Second year retention rate 68.1% £69.1% 70.3% 71.4% 73.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
7 Four-year transfer/graduation rate of full-time students 38.3% 33.6% 36.7% 37.7% 38.7%
Benchmark
. 1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1999
8 Six-year transfer/graduation rate 24.0% 25.0% 29.4% 27.2% 30.0%
Atumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2004
o o o
9 a with | goal ach 9% 96% 94% 96%
Spring 2000 Spring 2001 Spring 2002 Benchmark
Cohort Cohort Cohort 2005
10 N ing student sati ion with i goal
achievement 8% 2% 74.1% 75%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2004
11 Student satisfaction with quality of transfer preparation 82% 85% 81% 85%
AY AY 1989 AY 2000 AY 2001  Benchmark
1998-1999 2000 2001 2002 2004-2005
12 A ic p at institutions of transfer: GPA afler
1st year 2,68 2.80 2.84 279 2.80
Diversity
Benchmark Fail
Fall 1993 Fall 2000 Fall 2001 Fall 2002 2005
13 Minority student enroliment as % of service area popuiation
19a Percent minority student enroilment 18.2% 18.6% 21.1% 20.4% 22.0%
13b Percant minority population of service area, 18 or
older) 18.8%
Benchmark Fall
Fall 1999 Fall 2000 Fall 2001 Falf 2002 2005
14 Percent minorities. of full-time faculty 11.8% 12.1% 12.0% 127% 15.0%
15 Percent minorities of fuil-ime ink ive/p i
staff -11.9% 9.7% 12.2% 13.3% 15.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students 27.7% 19.6% 25.9% 28.8% 30.0%
Benchmark
h § 1993 Cohort 1994 Cohort 19985 Cohort 19396 Cohort 1989 Cohort
17 Six-year transfer/graduation rate of all minority students 16.1% 14.6% 24.4% 17.1% 22.0%
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ANNE ARUNDEL COMMUNITY COLLEGE
2003 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development
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Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2004
18 pioy on with college career program
graduates 93% 95% 96% 97%
Benchmark FY
FY 2001 FY 2002 2005
19 Employ with coliege -
contract training 85.7% 95.9% 90%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 0 2004
20 Student with job prep 86% 86% 85% 87%
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
21 Number of contract training courses offered 4,140 4,773 4,200 4,339 5,000
22 Number of and served in
training . 45 55 66 80 75
23 Number of participants in contract training 44,609 42,180 47,527 46,073 45,000
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2004
24 Percent of career program graduates employed full-time in
related area 7% 87% 82% 83%
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
25 Licensure exams passing rate
EMT-Ambutance 100% 100% 85% 98% 100%
EMT-First Responder Not Available Not Available 100% Not Available 100%
EMT-Paramedic 100% 66% 80% 80% 80%
Nursing-RN 96% 90% 0% 91% 90%
Physical Therapy Assistant 100% 100% 100% 100% 90%
Physician Assistant 75% 90% % 9% 95%
Radiclogical Technology 92% 100% 95% 92% 100%
Therapeutic Massage Not Available Not Available 100% 100% 100%
Medical Assisting-Certificate Not Available Not Available 90% 100% 100%
Medical Assisting-Degree Not Available Not Available 100% 100% 100%
Pharmacy Technician Not Available Not Available 100% Not Available 100%
Effective Use of Public Funding
Benchmark FY
FY 1999 FY 2000 FY 200t FY 2002 2005
26 F of exp on il 54.6% 55.3% 55.4% 54.3% 55.0%
27 F ge of i oni and
academic support 67.4% 68.0% 67.9% 67.5% 68.0%
= ity O b and impact
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
28 in d 40,162 39,238 46,035 50,096 50,000
29 Senior adult enroilment in non-credit courses Not Availabie 19,956 23,525 26,453 25,000
Campus Specific Indi
Benchmark
1995 Cohort 1996 Cohort 1987 Cohort 1998 Cohort 2001 Cohort
30 Percent of toan i
(optional) 0.3% 1.0% 0.8% 1.0% 0.8%
3t Percent of students transferring to an out-of-state four-year
institution (optional) 8.6% 74% 5.5% 6.1% 7.0%
a2 Four-year transfer/graduation rate at Maryland Independent
Institutions of full-tmie students (optional) 0.2% 0.9% 0.6% 11% 0.8%
33 Four-year transfer/graduation rate at out-of-state four-year -
institutions of full-time students (optional) 6.9% 6.3% 4.6% 5.5% 6.0%
24 Four-year transfer/graduation rate of full-time minority
students at Maryland p ituti pi 0.0% 0.0% 1.3% 1.4% 0.0%
15 Four-year transfer/graduation rate of full-time minority
at out-of-state four-year instituti i 5.7% 2.5% 4.5% 4.6% 4.0%
Benchmark
1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1999 Cohort
36 Six-year transfer/graduation rate at Marytand Independent
Institutions (optional) 0.5% 0.7% 0.6% 0.7% 0.7%
a7 Six-year transfer/graduation rate at oui-of-state four-year
institutions (optionai) 7.2% 6.7% 6.1% 5.1% 6.5%
38 Six-year transfer/graduation rate of all minority students at
Maryiand Indep turti ptional 0.0% 0.0% 0.3% 0.7% 0.0%
3 Six-year transfes/graduation rate of all minonity students at out
of-state four-year institutions (optionai) 7.3% 6.9% 7.3% 6.3% 6.0%



BALTIMORE CITY COMMUNITY COLLEGE
MISSION
Mission Statement: To educate and train a world-class workforce for Baltimore.

The mission of Baltimore City Community College is to provide the citizens of Baltimore with
quality, accessible, and affordable education and skills-training that will allow them to achieve
their full potential, become liberally educated, appreciate contemporary issues, earn a living
wage, and become productive and socially engaged citizens of their time. To achieve these
goals, BCCC provides transfer preparation in the arts and sciences, business, computer science,
and engineering so that its graduates may continue their education at any public or private four-
year college or university. The College also provides technical, liberal arts, science, and skill-
based education in a user-friendly environment for life-long continuing education by which
students may upgrade their knowledge, change careers, and master critical thinking skills.
Associate degree programs, certificate programs, specific skills training, and national and
industry certification programs are developed to meet both the present and future needs of
citizens, industries, and businesses.

INSTITUTIONAL ASSESSMENT

This section includes references to specific goals, objectives, and strategies from in the 2000
Maryland State Plan for Post-Secondary Education (MSPPSE) and the 2002 Update as required
in the guidelines. References appear in parenthesis throughout this section.

Accessibility and Affordability

Enrollment _

BCCC'’s unduplicated credit headcount increased 12% from Academic Year (AY) 2000-2001
to AY 2001-2002 thereby surpassing its benchmark of 9,230 (Indicator 1a). The unduplicated
non-credit headcount increased 3% over the same time period (Indicator 1b). This increase
may seem slight, but it represents 332 additional students bringing total non-credit enrollment
to 12,806. This continued growth speaks to the increasingly important role that the College’s
Business and Continuing Education Center (BCEC) has in addressing the evolving workforce
and training needs of the City. BCEC offers day, evening, and weekend courses for contract
training and the general public at sites throughout the City. In addition to the Harbor and
Liberty campuses, locations now include the Reisterstown Plaza Center, the Emerging
Technology Center, and over 80 off-campus Adult Education sites including schools, churches,
and community centers. Programming to accommodate senior citizens was reintroduced in Fall
2001. (This is discussed in greater detail in the Community Outreach and Impact portion of
this section.) On-line courses are also available in the following disciplines: paralegal, small
business management, nursing, information technology, and personal enrichment. (MSPPSE
2.31) Some of the programs that BCEC developed in response to the needs of Baltimore’s
workforce include: PRAXIS preparation courses for teachers seeking certification in
Maryland, staff development for Enoch Pratt Free Library staff, training for electrical
contractors associated with American Builders and Contractors, information technology
training for the Maryland Department of Social Services, and computer specialist and medical
technician programs tailored for English as a Second Language (ESL) students. (MSPPSE 3.12,
3.13,3.14, 5.14,5.22). (These and other partnership initiatives are discussed in greater detail
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in Section I1I. Community Outreach.) With steady enrollment growth and continuing
opportunities to serve the City, the College is well on its way to meeting its benchmark of
15,000 for AY 2004-2005.

Market Share :

BCCC is proud of its 32% “market share” of the City population (Indicator 2) as well as its
37% share of the recent high school graduates (Indicator 3). Baltimore City has many colleges
and universities and BCCC enrolls the highest percentage of undergraduate residents of any
Maryland institution. In keeping with the College’s commitment to provide accessibility to all
City residents, BCCC implemented a “Weekend College” in Fall 1998 at the Harbor Campus to
help meet the needs of the City’s working adult population who often have child care concerns
during the week. (MSPPSE 2.42, 6.44) Currently, courses are offered on Friday evenings and
Saturdays; the College will continue to survey students to determine their preferred times and
locations. The Reisterstown Plaza Center opened in Fall 2001 with over 10,000 square feet of
classroom, computer lab, and administrative space and offers free parking and easy access to
the City’s subway and bus system. BCCC has many initiatives underway designed to increase
high school students and graduates enrollment in BCCC and facilitate their transition to the
College. The Enrollment Management Unit’s programs designed to increase high school
completion and interest in college include early enrollment course offerings to high school
juniors and seniors and linkage programs like Upward Bound and Talent Search that target
middle and high school students. In AY 2001-2002, the Granville T. Woods Scholars Program
was implemented. It offers merit scholarships, small classes and opportunities to study abroad
for academically talented students. The first cohort of students began in Fall 2002. (MSPPSE
5.41, 5.42, 5.43) In addition, the Academic Affairs Division houses the Tech Prep program
which links high school academics and career and technology education (CTE) at the College.
Through this articulation arrangement, students may enroll in any one of 14 BCCC Tech Prep
programs and earn BCCC credits while still in high school. The Student Affairs Division’s
PASS program serves as an early warning tracking system for high school students preparing
for college by identifying students who need academic support based on their Accuplacer test
results. Students selected for this program are enrolled in a developmental mathematics,
reading, or English course in an effort to prepare them for college level courses upon high
school graduation. The Enrollment Management Unit has also developed an Enroliment
Management Plan to follow prospective students through application, testing, orientation, and
registration. Part of the Plan was the establishment of the Call Center. One of the Center’s
primary roles is to provide a quick response to prospective students by sending materials and
coordinating follow-up calls and/or information from the Admissions Office, Program
Coordinators, and the Financial Aid Office. In terms of the market share related to working
adults, the Research Office’s surveys tell us that 44% of our students are employed full-time
(Institution-Specific Indicator 34) and another 28% are employed part-time; 33% of students
have annual household incomes of $20,000 or less. In order to assist these working adults, the
BCCC Foundation has initiated a campaign to raise funds for Workforce Scholarships. These
scholarships are a “50/50” financial proposition: the students pay 50% of the costs and the
Foundation pays 50%. The Foundation’s ultimate goal is to be able to help 100 students per
year through these scholarships through its endowment fund. These scholarships are discussed
in greater detail in the Learner-Centered Focus for Student Success portion of this section.)
(MSPPSE 2.22) BCCC’s Foundation received a giant boost in F'Y 2002 thanks to The Verizon
Foundation. This Foundation promotes partnerships in technology with organizations serving
the needs of diverse communities, people with disabilities, and the economically and socially
disadvantaged. Verizon donated $25,000 for BCCC’s Workforce Scholarships.
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Marketing _
BCCC’s Offices of Admissions, Public Relations, and Community Relations continue to

coordinate their recruitment, advertising, marketing, and outreach initiatives through the
Marketing, Recruitment, and Retention of Students (MaRRS) Committee. The College sought
assistance from marketing consultants 1999. The consultants conducted an extensive study that
found that few people know about the College and that those who did associated it with low
quality. The College implemented most of the study’s recommendations to address these issues
including the appointment of an Executive Director (ED) of Marketing and Communications to
directly supervise the Offices of Public Relations, Publications, and Community Relations.

The ED, together with the MaRRS Committee, developed a comprehensive marketing plan and
implemented a new “tag line”: “Careers Built Here.” Additionally, this year the College
formed a Community Outreach Coordinating Council (COCC) to coordinate College
community outreach activities. The COCC is composed of faculty and staff members who
represent programs and services that the College offers to the citizens and families of
Baltimore. (The COCC is discussed in greater detail in Section IIl. Community Outreach and
Impact.) These initiatives have provided new ways to market BCCC and attract students from
all sectors of the City. Evidence of this lies in the 13% increase in the Fall 2002 credit
headcount (MSPPSE 3.11). An increase in awareness is evident from the results from a 2002
marketing survey conducted by consultants and from the New Student Orientation Survey
administered in Summer 2002. The consultants’ survey showed that 41% of respondents who
remembered advertising from any college remembered BCCC which was the highest recall for
any college in the area and 40% of the participants in the Summer 2002 New Student
Orientation sessions associated the new “Careers Built Here” tagline with BCCC. The
improvement in our image is evident from 55% of the respondents from the consultants’ survey
had a “very positive” or “positive” impression of BCCC and only 8% had a “very negative” or
“negative” impression.

Customer Service

In conjunction with the new marketing efforts, the College is committed to improving its
customer service. “Evening Service Centers” have been established at both the Harbor and
Liberty Campuses for evening students. (MSPPSE 2.42) In one office students can obtain
services from the Office of Admissions, Testing, Registrar, Counseling, Financial Aid, and
Student Accounting. On average, each Center sees over 200 students a month. Other steps
taken to increase access to courses and services include expanded services, more flexible
scheduling options, and more on-line courses. In Fall 2002, BCCC offered 43 online courses
that enrolled 497 students. (MSPPSE 3.15, 6.44) The College is also continuing to increase its
number of distance education courses through such initiatives as Maryland Online. (MSPPSE
2.31) The College is also in the process of evaluating its website to make it more customer-

friendly.

Transfer.

BCCC’s percentage of transfer program students transferring to Maryland public four-year
institutions increased to 12.4% (Indicator 4). However, BCCC continues to face unique
challenges in terms of its service population — primarily the lack of preparedness for college-
level coursework upon entry to.BCCC. Of the Baltimore City Public High School AY 1999-
2000 graduates (who were enrolled in a college-preparatory program) who entered BCCC in
AY 2000-2001, 68% required remediation in mathematics, 68% required remediation in
English, and 68% required remediation in reading (Institution-Specific Indicators 31, 32, and
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33). Typically, two-thirds of our students are enrolled part-time; therefore, they face years of
developmental coursework before they can even begin college-level classes. We lose many
students before they complete their remedial classes, thereby making transfer to a senior-
institution a nearly impossible dream for most. Despite these challenges, BCCC has not given
up on improving this rate even though we have surpassed our benchmark of 12%. The
College’s internal program evaluation process uses several measures to identify specific
programs where improvement should be sought (MSPPSE 8.51) and it is hoped that transfer
articulation agreements and other initiatives designed to improve retention (discussed in the
«Learner-Centered Focus for Student Success” section) will improve transfer preparation and
performance.

Accessibility and Affordability.

BCCC’s commitment to accessibility and affordability is illustrated in the declining percentage
of our tuition and fees as a percent of those at Maryland public four-year institutions and in our
attempts to expand offerings in areas throughout the City. (Indicator 5). (MSPPSE 2.1) Asa
result of funding legislation in the 1998 General Assembly, the College’s funding was linked to
the State aid provided to public four-year colleges and universities. In FY 2003, BCCC
received a fixed 4.6% increase of $1.6 million in new State funding. However, due to the mid-
year Budget Reconciliation Financing Act adjustment of $1.3 million, the resulting FY 2003
State appropriation of $29.9 million represented an increase of only $300,000 when compared
to FY 2002. The State appropriation in FY 2004 is anticipated to decrease by $4.8 million
when compared to the original FY 2004 appropriation. BCCC held the credit tuitions rate
steady for five years from FY 1998 to FY 2002 at $60 per credit hour. BCCC increased the
credit tuition rate for in-state and out-of-state tuition by three dollars in FY 2003 and by six
dollars in FY 2004 to $69 and $159, respectively. The College is currently proposing an
additional increase of $6.00 per credit for FY 2005.

Learner-Centered Focus for Student Success

Retention/Transfer/Graduation. BCCC’s second-year retention rate of full-time students
increased to 53.4% (Indicator 8), the four-year transfer/graduation rate of full-time students
decreased slightly (Indicator 7), and its six-year transfer/graduation rate of full- and part-time
students declined (Indicator 12). Improving student retention has been the College’s number 1
strategic priority for over 10 years and the College has many activities underway to address
student retention. (MSPPSE 1.23, 6.11) The College has partnered with the Abell Foundation
to identify significant barriers to retention, graduation and transfer at the College and to bring
best practices from around the country to bear on their removal. InFY 2003, Abell paid for
one full-time and one part-time staff person to dedicate their efforts to this important work and
many of the best practices and other strategies are being implemented. In addition, owing to
the fact that a majority of BCCC students are single working women with dependent children
and that many of these students “stop out” or leave school altogether for non-academic reasons,
BCCC has instituted a new “Workforce Scholarship Program” to help more of these students
stay in school. Though the incomes of the vast majority of these students are modest, they are
sufficient to disqualify them from receiving support through the Pell Grant Program, a result
which often means that attendance next semester must be forfeited owing to the competing
pressures of supporting a family. The BCCC Foundation’s Workforce Scholarship Program
aims to help these students stay in school by paying 50% of the cost of tuition, fees and books
per semester as long as the student remains enrolled in six to 12 credits with at leasta C
average.
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Developmental Education. The Ad Hoc Committee on the Reform of Developmental
Education was formed in FY 2003 in the wake of a study by the Abell Foundation of retention,
transfer and graduation rates at BCCC. It was chaired by the Vice President for Academic
Affairs. The initial goal of the committee was to expand upon the work of the COSR with a
broader focus on student performance, including retention and developmental outcomes.
(MSPPSE 6.11, 1.21) Since the publication of the Abell Report, the Committee formed 7
subcommittees to address key areas affecting developmental education and student retention:
1) Outcomes Assessment and Program Evaluation, 2) Mission and Organizational Structure, 3)
Curriculum, Placement, and Delivery, 4) Learning Services and Student Support, 5) Faculty
Evaluation, Support, and Development, 6) Liaison with Baltimore City Public School System,
and 7) Best Practices. Specially designed classes such as math courses in lecture, self-paced,
computer-assisted formats and on-line reading and writing courses are now offered. (MSPPSE
1.23,7.1) The committee’s recommendations and the work of two staff persons paid for by the
Abell Foundation are being reviewed and compiled into a comprehensive plan. Several of the
recommendations are already being implemented and many more will be implemented in FY
2004.

Advisement. The Academic Advisement Center and the Counseling, Career and Transfer
Center have worked to reduce the advisor-to-student ratio and enhance the frequency and
quality of contact in the advisement process. (MSPPSE 8.13) The Advisement Center advises
all first-time students and those who are returning to the College in good academic standing.
They also assign faculty advisors to students who are in good academic standing and the
Counseling Center staff advise students who are on academic warning or dismissal. Students
who are part of grant-funded programs, such as Student Support Services, Disability Support
Services, and Vocational Support Retention Services are advised by personnel in those
programs. A computerized Goal Attainment Plan was implemented in Fall 2000 to ensure that
no student registers for courses without seeing an advisor. Strong linkages between classroom
activities and counseling and library services remain a focus particularly in BCCC’s PRE 100,
a freshman orientation course run by the Academic Development Program (with 1,217 students
enrolled in Fall 2002). BCCC’s Office of Institutional Research and Planning (OIRP) studies
have shown that the fall-to-fall retention rate of students who pass PRE 100 is 66% compared
to 43% for students who did not take PRE 100. (MSPPSE 6.11, 8.13) -

Support Services. Specialized support services are provided to new career and technical
education (CTE) students through the Personal Management Program in the Student Affairs
Division. The program focuses on learning strategies and personal habits for success through
class and office visits, learning groups, academic success workshops, and personalized advising
and schedule building. Project FISH (Focused Intensive Support and Help) is an outreach
initiative of Vocational Support Services for new CTE students on academic probation.
Retention Specialists give students intensive support’in learning strategies and personal habits
for success. Students also receive counseling and referrals as appropriate. Other specialized
support services include the Positive Men and Women of Strength programs and the Retention
Services Center (RSC). The RSC focuses on increasing the retention of high-risk students in
selected career programs through specialized counseling, academic advising, personal
development seminars, and faculty consultations. Other initiatives from the College’s Student
Development Unit include personal and case management programs. Additionally, grant-
funded programs such as the Student Support Services (SSS) program offer academic and
personal support to 200 low-income, first-generation college students; this program’s fall-to-
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fall retention rate is typically about 70% which is substantially higher than that of the College’s
total population. The SSS staff provides personal counseling, tutoring, academic advising,
career counseling, transfer information/counseling, financial aid counseling, and
educational/cultural enrichment activities. These programs offer more intensive and
individualized services to this high-risk group than would otherwise be available to them. The
childcare center at the Liberty Campus, known as the ‘Kiddie Kollege,’ is an added
convenience to students with children. (MSPPSE 6.44) Survey data tells us that childcare
services were important to nearly half of the students. The “Kollege’s” hours are built around
BCCC’s class schedule and students enrolled in the Early Childhood Education program assist
the Center’s staff enabling them to fulfill their ‘laboratory’ requirement on campus. These
collaborations provide increased support to students in addressing their many challenges.
(MSPPSE 6.11)

Academic Support. At BCCC, successful completion of all required developmental courses is
the greatest challenge in terms of retention and graduation. As discussed in the “Accessibility
and Affordability” section, an extremely high proportion of entering students require extensive
developmental coursework - in most cases, many semesters. Therefore, the majority of BCCC
students need more than two years to complete an Associate degree thereby decreasing the
likelihood of graduation and/or transfer. Given these challenges, BCCC implemented special
summer initiatives to prepare these students who need to develop their skills in English,
mathematics, and reading. BCCC’s Summer Academic Institute (SAI) provides course work in
English or reading, mathematics, computer literacy, and PRE 100. (MSPPSE 1.23, 6.11, 6.44)
Through the SAI, these entering first-year students go into the Fall semester with two required
college-level courses completed and the highest level of a developmental course completed.
These students also develop a support system through the establishment of a learning
community. BCCC also offers the services of the Academic Learning Center, through the
ADP. This Learning Center is a developmental lab that provides academic support in all
disciplines with free tutoring services available to all BCCC students. It offers individual,
small group, and computerized tutoring services in various subjects. (MSPPSE 7.1) Ina
typical Fall semester, over 700 students receive tutoring assistance in the Academic Learning
Center.

Graduates. BCCC’s graduates are largely satisfied with their educational goal achievement;
90% of 2000 graduates indicated satisfaction (Indicator 9). This is a 2% increase from the

1998 graduates’ ratings. The 2000 transfer program graduates’ ratings of satisfaction with
transfer preparation held at 60% (Indicator 11). BCCC’s transfer student GPA declined slightly
to 2.58 for AY 2001-02 (Indicator 12). BCCC hopes the retention efforts mentioned above
combined with new articulation agreements will increase our retention and transfer/graduation
rates and our graduates’ satisfaction and performance. (MSPPSE 1.2, 5.21) Because
improving transfer performance is of such great importance, it will be added as a strategic
priority to the College’s Strategic Plan and Academic Master Plan.

Diversity

Students and Staff. BCCC’s student body reflects a relatively stable proportion of students
who are minorities, ranging from 90% to 91% for the past four fall semesters (Indicator 13a).
(MSPPSE 6.1) The percent of full-time faculty who are minorities (Indicator 14) has remained
relatively stable for the past four fall semesters while the percent of full-time
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administrative/professional staff (Indicator 15) has fluctuated and was 73.8% for Fall 2002.
(MSPPSE 6.2)

Transfer/Graduation. The four-year transfer/graduation rate of full-time minority students has
increased slightly (Indicator 16) whereas the six-year transfer/graduation rate of full- and part-
time minorities has declined slightly (Indicator 17). Major initiatives underway to enhance
these students’ success include the Task Force on the Recruitment and Retention of African
American Males, a PRE 100 course designed for African American Males, and other retention
initiatives described above in the “Learner Centered Focus for Student Success” section.
(MSPPSE 6.11, 8.2)

BCCC promotes campus-wide diversity awareness through its Institute for Inter-Cultural
Understanding whose membership includes students, faculty, and staff. (MSPPSE 1.14)

Support of Regional Economic and Workforce Development

Training. While the numbers of contract training courses and participants decreased
(Indicators 21 and 23), the number of businesses and organizations served in contract training
increased 71% from AY 2000-2001 to AY 2001-2002 (Indicator 22). (MSPPSE 3.12, 3.14,
3.15,3.19, 3.21, 3.23) ’

Employment. Employer satisfaction with BCCC graduates remained extremely high at 100%
(Indicator 18). BCCC graduates tend to be satisfied with their job preparation; 80% of the
2000 career program graduates rated their preparation as “Very Good" or “Good” (Indicator
20). The percent of career program graduates employed full-time in a related or somewhat
related field increased slightly from 1998 to 2000 (Indicator 24). It remains BCCC’s goal to
increase the employment rate to 85% as reflected in our benchmark. (MSPPSE 3.1, 3.14)

Licensing. BCCC, through a program evaluation process that is currently being revised, seeks
to continually improve its passing rates for licensing exams in the Allied Health fields
(Indicator 25). In 2002, BCCC’s passing rate for the RN licensing exam remained high at 88%.
BCCC’s Dental Hygiene and Respiratory Care programs’ graduates maintained passing rates of
100% on the State and national licensing exams, respectively. The Health Information
Technology and Surgical Technology programs’ passing rates achieved 100%. The Physical
Therapy program’s rate increased to 83.3%. The Emergency Medical Services rate declined to -
25%. This represents 2 of the 8 graduates who took the exam. The remaining 6 still have retest
options available to them and they may appear in next year’s outcomes. (MSPPSE 3.1, 3.11)

Effective Use of Public Funding

Academic Budget. The total dollar expenditure on instruction increased by $2.2 million from
$15.1 million in FY 2001 to $17.3 million in FY 2002 (Indicator 26). However, the percentage
expenditure in the operating budget declined slightly from 41.7% in FY 2001 to 40.1% in FY
2002. This is due to an overall increase in expenditures of $7.3 million, which was allocated to
fund academic support, student services, personnel costs, and deferred maintenance initiatives
in support of the College’s Strategic Plan. The total dollar expenditure on instruction and
selected academic support increased by $3.4 million from $19.8 million in FY 2001 to $23.2
million in FY 2002. (MSPPSE 8.3) However, the percentage expenditure on instruction and
selected academic support in the operating budget declined slightly from 54.7% in FY 2001 to
53.7% in FY 2002. (Indicator 27) This is also due to the overall increase in the expenditures
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described above. BCCC remains committed to attaining Goal 8 of the MSPPE: Achieve a
cost-effective and accountable system of delivering high quality post-secondary education.

COMMUNITY OUTREACH AND IMPACT

Continuing Education Enrollment. BCCC is pleased with its enrollment in workforce
development courses (Indicator 28). (MSPPSE 3.12, 3.13, 3.14, 3.15, 3.16) Senior adult
enrollment experienced tremendous growth from AY 2000-2001 to AY 2001-2002 reaching
3,767 largely due to BCEC’s partnership with the Commission on Aging and Retirement
(Indicator 29). Courses offered in art, financial and estate planning, computer skills, and the
history of Baltimore are offered in Senior Centers throughout the City. BCCC has surpassed its
benchmark of 1,900 for AY 2004-2005. (MSPPSE 6.4, 6.44)

Goals for the Maryland State Plan for Post Secondary Education (MSPPSE)

Progress. In addition to the references in the above sections, BCCC is moving toward other
MSPPSE goals, objectives and strategies, as well. Examples include the following.

The College has introduced new options to existing career programs including
Entrepreneurship as an option in the Business Marketing program (MSPPSE 3.41, 3.15).

The College’s Instructional Technology Task Force has developed an extensive plan to help us
fully attain MSPPSE’s Goal 7 and the College’s library resources are available through the
BCCC’s website; resources available include Nexis-Lexis Academic Universe and SAILOR.

(MSPPSE 7.3)

BCCC’s students’ growing involvement in the community is discussed in Section III.
Community Outreach and Impact. (MSPPSE 1.11, 1.12)

BCCC is currently revising its Strategic Planning process, development a new Outcomes
Assessment Plan and a new Academic Master Plan, overhauling its Program Review Process
and taking steps to ensure that all of these functions are integrated. (MSPPSE 8.5, 1.51)
Challenges. One of the biggest challenges we face lies in attracting and retaining faculty
(MSPPSE 1.4). Strategies within the MSPPSE Objective 1.4 include competitive salaries,
rewards, and achieving an appropriate balance of full- and part-time faculty. BCCC currently
ranks 10" out of the 16 Maryland community colleges in terms of average full-time faculty
salary for Assistant Professors, which is the rank at which most faculty are hired. The College
is making slow progress in improving full- and part-time faculty pay, but this will remain a
challenge for us for some time.

Community Outreach and Impact

Strategic Priority. One of the College’s top strategic priorities is to continue to improve its
responsiveness to community needs. BCCC continues to be a catalyst for the improvement of
the service population in Baltimore City. The College’s dedicated faculty and staff provide
their expertise to better serve Baltimore’s citizens, community and neighborhood organizations,
area employers, and the Baltimore City Public School System (BCPSS). The Office of
Community Relations is located within the Marketing and Communications Unit of the
College’s Division of External Affairs; however, the entire College community is actively
involved in serving the needs of Baltimore City.
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Linkages Committee. The BCCC Linkages Committee was formed in 1996 to focus on ways
to provide a strong link between the BCPSS and BCCC to develop enrollment and outreach
partnerships. The Linkages Committee has been reconstituted into the Advisory Committee on
Linkages (ACOL) with a broadened scope to increase its partnerships with BCPSS, two- and
four-year colleges and universities, faith-based organizations, community organizations, City
and State agencies, recreational groups, private and business institutions, and members of the
healthcare industry. The Committee is co-chaired by two community representatives and
members are expected keep the ACOL informed of new developments, participate in an annual
review of program initiatives, and identify partners to support the ACOL.

Faculty and Staff Involvement. The Community Outreach Coordinating Council (COCC)
serves as a coordinating body for the College’s community outreach efforts in order to best
meet the needs of the community and efficiently utilize staff resources. In this regard, it relies
heavily for its direction on the work of the ACOL. The Director of Community Relations and
the Director of Admissions co-chair the Council, which has faculty and staff members. Each
member represents programs and services that the College offers to Baltimore’s citizens and
families. This year the COCC began surveying faculty and staff about their community
connections, affiliations, and outreach initiatives so that new outreach opportunities may be
explored. Faculty and staff currently participate in many community service activities on an
individual basis in addition to through their College programs. Organizations that benefit from
the dedication and expertise of faculty and staff include Career Connections Health and
Bioscience Advisory Board for Baltimore City Public Schools Health and Bioscience
Academies, Westside Youth Opportunity Community Center Advisory Board, American Heart
Association, Second Chance Project, Belair-Edison Neighborhoods Incorporated, Metropolitan
Transitional Center at the Department of Corrections, NAACP, Community Relations Council
for Woodstock Job Corp, Advisory Board for the Aquarium on Wheels program through the
National Aquarium, Alpha Phi Alpha Fraternity, Baltimore Metropolitan Pan-Hellenic Council,
Alpha Kappa Alpha Sorority, and the GNCC. Faculty and staff also engage the community
through the Speakers Bureau. As a free service to the community, faculty and staff speak on a
wide range of topics to community organizations, church and civic groups, schools, and
professional associations. This year speakers gave presentations to 3 new groups: the Maryland
Job Bank Service that will become an on-going series, the International Association of
Administration Professionals, and MENSA. BCCC Alumni are now included in the list of
speakers, as well. Free grant-writing seminars were also held on-site for two faith-based
organizations. BCCC also provides marketing presentations to program advisory boards,
recruitment audiences, and other key constituencies.

Student Involvement. BCCC’s students are actively involved in community outreach activities.
The Student Governance Board plans free lectures, concerts, and activities surrounding such
events as Women’s History Month and African American History Month. Respiratory Care
program students assist with Camp Super Kids activities and many volunteer to help with the
Special Olympics. The Dental Hygiene Clinic provides free cleanings to community children
and senior citizens and free seminars on parenting strategies, ethics, and cultural programs are
available to residents.

Business Organizations. BCCC is a member of many business organizations that play key
roles in the City’s economic development including the Greater Baltimore Committee, the
Greater Baltimore Alliance, and the Downtown Partnership. The President’s participation on
the Governor’s Workforce Investment Board and the Baltimore Workforce Investment Board
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enables us to communicate our presence to a wider community audience in need of our
programs and services. These Boards are established groups that play key roles in meeting
local and state workforce needs and BCCC’s programmatic offerings are a strong match with
the critical skill shortage areas they have identified.

BCEC Off-Campus Programs and Partnerships. Because of the College’s affiliations with
community and businesses in the Baltimore region, educational programs are offered at off-
campus locations through various employers, community organizations, or other venues. As
the largest provider of literacy education in Baltimore, the Business and Continuing Education
Center (BCEC) provides pre-GED, GED, and English as a Second Language courses at more
than 80 sites across the Baltimore Metropolitan area. BCEC serves more than 70 clients each
year through contract training customized to meet the specific needs of clients and/or
community groups. In FY 2001, BCEC reintroduced training to meet the needs of senior
citizens in senior centers across Baltimore City. Locations now include the Wexler Center, the
Joseph Center, the Meyerberg Senior Center, the Oliver Center, the Allen Center, the
Southwest Senior Center, and the Senior Center of North Baltimore. Additionally, BCCC
partners with a number of City and State organizations in various ways to offer educational
activities to their employees or constituents. BCEC has established partnerships with Empower
Baltimore, the Mayor’s Office of Employment Development (MOED), the Maryland Office for
New Americans, the Maryland State Department of Education (MSDE), the Housing Authority
of Baltimore City, the Department of Social Services, the School @ Work Program, and The
Johns Hopkins Hospital (JHH). Training provided for over 200 JHH employees included
Emergency Medical Technician-Basic, leadership and management development, and credit
courses in preparation for an Associate of Applied Science degree in Health Information
Technology. BCEC and JHH also developed employee-training programs in biotechnology
and information technology. One of BCEC’s partnerships with MOED is the STEP II program
which targets low-skill, low-wage workers in jobs with no natural career progression. The
training for STEP II includes a new healthcare occupational track for dietary manager. Other
contract-training partners include the Baltimore City Police Academy, Monumental Life
Insurance, the Maryland State Highway Administration, Bais Yaakov School for Girls, and
Mercy Medical Center '

BCPSS Workforce Needs: Teacher Education. BCCC’s Center for Teacher Excellence is a
model of comprehensive strategies designed to prepare BCPSS teachers for certification
courses as well as provide a strong connection between BCCC and BCPSS. In response to the
critical need for certified teachers in Baltimore City, where 30 percent of teachers are
provisionally certified, BCCC has designed a program that will help these teachers complete
the courses they need to teach under Maryland law. Hundreds of provisionally certified BCPSS
teachers have taken courses in reading, PRAXIS preparation, psychology, education,
information technology, and other content courses through our Summer Institute. The Center
for Teacher Excellence, through the Maryland Teacher Certification Pathway, also offers a
non-degree, non-certificate conferring course of study to teachers with a Bachelor’s Degree
who want to meet MSDE teacher certification requirements. 400 students were enrolled in
Spring 2003.

Employer Workforce Needs: Health Occupations Workforce Initiative. This year BCCC

launched the Health Occupations Workforce Initiative which is designed to address critical
workforce shortages in the healthcare field. BCCC will determine the industry’s workforce
needs and help meet those needs by strengthening its allied health programs and expanding
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workforce training and employment preparation for Baltimore’s healthcare workers. A
breakfast forum ‘kicked-off” the program with representatives from Bon Secours Baltimore
Health System, Franklin Square Hospital Center, Empower Baltimore Management
Corporation, Greater Baltimore Medical Center Healthcare, Inc., Health Care Financing
Administration, Johns Hopkins Health System, Kennedy Krieger Institute, Sinai Hospital,
Sheppard Pratt Health System, St. Agnes Healthcare, and The Association of Maryland
Hospitals and Health Systems.

Employer Workforce Needs: Construction Supervision. The Construction Superv151on
Certificate and Degree programs were introduced in Fall 2001 in response to the construction
industry’s workforce needs. A new partnership resulted where these students will serve as
interns in the Lockwood Place development thus providing them with work experience and the
developer with a workforce.

Science Is For Everyone. BCCC’s award-winning Science Is for Everyone (SIFE) program
represents an innovative approach to serving the community. SIFE is a partnership between
BCCC and 15 Baltimore City churches designed to encourage children, ages 7 to 12, to pursue
careers in technology, science, and mathematics. This year’s field trips included the Spy
Museum in Washington, D.C., the Patuxent National Wildlife Preserve, and BCCC for a
science magic show. Program partners include the National Aquarium and the Baltimore Zoo.
Annual Clergy Breakfast. The Annual Clergy Breakfast is an opportunity for outreach to the
community’s faith-based organizations. The breakfasts serve as “meet and greet” sessions with
key BCCC staff with presentations of programs and services. Baltimore Rising (BR) assisted
in planning this year’s breakfast and supported BCCC in its efforts to reach faith-based
organizations. MOED enlisted Baltimore Rising to help address the City’s challenges and they
proved invaluable to our efforts.

BCCC’s Summer Basketball Camp. Through its Summer Basketball Camp, BCCC serves
nearly 100 City middle and high school students each year. The camp also includes reading
and math components. BCCC has forged a relationship with the Greater Baltimore Women’s
Basketball and Education Coalition to involve them in planning and developing next year’s
Summer Camp.

Facilities. Community groups are encouraged to use BCCC’s facilities free of charge. In 2001
a new Event Registration Procedure was implemented. In 2003 the Marketing and -
Communications Unit assumed the function of coordinating the use of campus facilities
creating a bridge between the Office of Community Relations and the external groups using our
facilities. Groups that have coordinated events on our campuses this year include BGE, HBO
for its show “The WIRE,” NICA, Mentoring Association, Beth-El Temple Church, Black
Nurses Association, Alpha Kappa Alpha, the Minority Contractors Association, Baltimore
Black Chamber of Commerce, the Department of Child Care Food Program, the Coalition to
End Lead Paint Poisoning which routinely holds its forums at BCCC with 200 participants
typically attending, and the AARP which holds regufar meetings at the Liberty Campus.

Public Events. BCCC’s outreach also extends to actively supporting public events. Such
events include Radio One’s Stone Soul Picnic which attracts a crowd of 200,000 people, the
Baltimore Times Talent Show at Mondawmin Mall, Downtown Partnership luncheon events,
the African-American Heritage Festival, the Greater Baltimore Technology Council’s Tech
Night for the second straight year, Congressman Elijah Cummings’ Annual Job Fair which
BCCC co-sponsors, and a variety of fairs and festivals. The College’s Annual Community-
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Wide Scholarship Breakfast, which supports community outreach and fundraising efforts,
attracts more than 400 people from the College and community.

Publications. In an effort to reach as many constituents as possible, BCCC distributes the
BCCC Community Events Calendar bimonthly to more than 8,000 community organizations,
churches, schools, fraternities and sororities, alumni, businesses, and friends of the College. It
is also posted on the BCCC website. Publications about BCCC programs and services are also
available at the Mondawmin Motor Vehicle Administration, the State Office Building,
Baltimore City Neighborhood Service Centers, community buildings, libraries, and Adult-
Learning sites. Speakers Bureau brochures are distributed at all community and advisory board
presentations. The Alumni Connections Newsletter is published each semester and mailed to
over 10,000 alumni. It highlights BCCC news, services available for alumni, and community
events. BCEC publishes Partners in Training, a quarterly newsletter that is mailed to over 200
businesses and agencies. It has focused on contract-training programs, services, and
partnerships, but BCEC is now working with the Marketing and Communications Unit to
include more college-wide news.

College Radio Station. Housed at BCCC, WBJC radio station has been the leading classical
music station for the Baltimore/Washington Metro area for over 50 years and reaches 170,000
listeners weekly across Maryland, Washington, D.C., and portions of surrounding states. The
listeners tend to be mature, affluent, and influential in the Baltimore region. WBJC is ideal for
promoting community events.

Goal. In keeping with our strategic priority to be responsive to community needs, the
Marketing Plan includes a goal to reach out to new community groups. The COCC will be
taking recommendations from the ACOL on how best to reach out to various community
groups and form new partnerships.
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BALTIMORE CITY COMMUNITY COLLEGE
2003 ACCOUNTABILITY REPORT

Benchmark
Mission Mand Perfc Indi FY 1999 FY 2000 FY 2001 FY 2002 2004-2005
Accessibility and Affordability
1 Number of credit students enrolled 8,724 8,866 8,767 9,754 9,230
Number of noncredit students enrolled 7.113 8,895 12,474 12,824 15,000
Benchmark Fall
Fall 1999 Falt 2000 Fall 2001 Fall 2002 2005
2 Market share of service area undergraduates 30.6% 30.4% 30.0% 31.7% 32.0%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 2001-2002 2004-2005
3 Market share of recent public high school graduates in .
service area 38.7% 37.4% 36.7% 36.7% 40.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
4 Percent of students transferring to Maryland public four-year
institutions 10.8% 10.1% 10.5% 12.4% 12.0%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 2006
5 Tuition and fees as a % of tuition and fees at Maryland .
public four-year institutions 42.6% 42.7% 39.3% 37.2% 40.0%
Leamer C d Focus for Student S
Benchmark
1998 Cohort 1999 Cohort 2000 Cohort 2001 Cohort 2004
6 Second year retention rate 55.4% 45.0% 51.4% 53.5% 60.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
7 Four-year transfer/graduation rate of fuil-ime students 15.7% 13.1% 13.1% 13.5% 18.0%
Benchmark
1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1999
8 Six-year transfer/graduation rate 22.8% 19.6% 16.0% 15.1% 22.0%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1996 1998 2000 2002 2006
9 Graduate ion with ed goal achi 88% 88% 90% ip 90%
Spring 2000 Spring 2001 Benchmark
Cchert Cahort 2005
10 N ing student with goal
achievement 45% 78% 53%
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 93% 90% 79% ip 95%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 2001-2002 2004-2005
12 Academic performance at institutions of transfer: GPA after
1st year 264 2.49 263 2.58 270
Diversity
Benchmark Fall
Fall 1999 Fall 2000 Fall 2001 Fall 2002 2005
13 Minority student enroliment as % of service area population 90.7% 91.0% 9M1.2% 91.3% 80%
13a Percent minority student enroliment
13b Percent minority population of service area, 18 or
older)
14 Percent minorities of full-time faculty 51.3% 51.7% 50.8% 52.0% Not Submitting in 2002
15 Percent minarities of full-time administrative/professional ) Not Submitting in 2002
staff 70.8% 73.8%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001 Cohort
16 Four-year rate of fuil-ti
students 13.8% 11.0% 12.0% 13.2% 18.0%
Benchmark
1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1899 Cohort
17 Six-year transfer/graduation rate of all minority students 21.1% 18.0% 13.7% 13.0% 22.0%
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BALTIMORE CITY COMMUNITY COLLEGE
2003 ACCOUNTABILITY REPORT

Support of Regionat Economicand Workforce Development

Alumni Survey Alumni Survey Alumni Survey Alumni Survey  Benchmark
1996 1998 2000 2002 - 2006
18 p ion with ity college career
program graduates . E NA® 100% 100% ip 100%
(NA” - Less than 5 respondents)
Benchmark
FY 2001 FY 2002 Insert Year
18 ploy ganization sati ion with ity college .
contract training 100% 97.1% 100%
Alumni Survey  Alumni Survey  Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student ion with job preparati 98% 100% 81% ip 100%
Benchmark
FY 1999 FY 2000 FY 2001 FY 2002 insert Year
21 Numbar cf cantract training coursas oifers: 852 738 eco
22 Number of businesses and organizations served in contract
training 42 72 80
23 Number of participants in contract training 2,683 4,964 9,984 7.847 15,000
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates empioyed fuli-time in
related area 89% 82% 83% ip 85%
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
25 Licensure exams passing rate
Emergency Medical Services - EMT-P 100% 75% 83% 25% 75%
Heaith Information Technology - AMRA 50% 75% 0% 100% 75%
Respiratory Therapy-MD-Entry Level Exam 100% 100% 100% 100% 90%
Nursing- National Councit 98% 97% 94% 88% 95%
Physical Therapy - Assessment Systems 88% 92% 75% 83% 90%
Surgical Technology-Asc Surg Tech Exam NATT 460% NA? 400% 75%
Dental Hygiene - National (Written) Board 2%6% 100% 100% 100% 95%
NA* - No students sat for exam that year.
NA** - Respiratory Therapy was Wl P d; it was tivated in Sept. 1997.
NA*™ - Program was restructured in 1997 - no graduates from the new structure sat for the exam.
Effective Use of Public Funding
FY 1999 FY 2000 FY 2001 FY 2002 2005
26 Percentage of expenditures on instruction 42.2% 40.5% 41.7% 40.1% 50%
27 Percentage of expenditures on instruction and selected
academic support 55.5% 53.8%- 54.7% 53.7% 59.0%
C [o] h and Impact
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
28 tin it 11,425 8,636 9,000
29 Senior adult enroiiment in non-credit courses 696 897 457 3,767 1,800
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CARROLL COMMUNITY COLLEGE
MISSION

Carroll Community College is an innovative center of learning that focuses on the intellectual
and personal development needs of the learner; promotes effective teaching; responds to and
embraces an increasingly diverse and changing world; establishes a sense of community for
students and those who support the student; uses institutional resources effectively; and values
and promotes lifelong learning.

INSTITUTIONAL ASSESSMENT

Carroll Community College is proud of its performance in serving students and meeting the
needs of Carroll County for postsecondary education, business and workforce development,
and cultural enrichment. The college is committed to ongoing assessment and evaluation of its
programs and services and to public-documentation of institutional effectiveness to provide
accountability to its stakeholders.

Commission staff identified eight performance indicators requiring an explanation. Two
(indicators 14 and 16) were identified because the college was making inadequate progress
toward the benchmarks established by the college. Six were identified by the Commission as
having “maintenance benchmarks,” providing little opportunity for improvement above current
performance levels. This was a common finding; MHEC staff noted in their guidelines for this
report that “ a large majority of the community colleges set benchmarks for many indicators”
that were near current levels. Each of the eight indicators identified by the Commission is
discussed below. In many instances, the college has made steady improvement toward the
benchmarks but has not yet reached them. Rather than changing the benchmarks and creating
“moving targets,” the college feels committed to the current—as yet unmet—standards.

Indicator 4: Percent of students transferring to Maryland public four-year institutions. The
public in-state transfer rate for the 1995 cohort was 24.3 percent; for the 1996 cohort it was
27.1 percent; for the 1997 cohort it was 30.0 percent. The college has shown steady
improvement toward the benchmark. The college set 31.0 percent as the benchmark at a time
when the performance was less than 80 percent of its goal. The benchmark allows for
improvement, while recognizing that students may opt for private or out-of-state transfer
destinations. As public funding support falls, tuition at public universities can be expected to
escalate—perhaps making other options more attractive. An additional factor is the college’s
programming mix. Currently, over eighty percent of Carroll Community College students are in
transfer programs—compared to only 45 percent of community college students statewide. This
imbalance reflects the limited range of career programs offered at Carroll. As the college
introduces new career programs to meet county and state workforce needs, it expects an
increasing share of its students to opt for career programs. A number of the new A.A.S.
programs, such as nursing and law enforcement, offer excellent employment opportunities that
may constrain immediate transfer to four-year institutions. The college feels a 31 percent in-
state, public transfer rate is a reasonable benchmark.

Indicator 5: Tuition and fees as a percent of tuition and fees at Maryland public four-year

institutions. The college set 60 percent as the benchmark. Long-term college financial
projections and plans have consistently suggested that the college will need to raise tuition and
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fees substantially and regularly to balance the budget. The strong likelihood of public
support—state and county aid—not keeping pace with enrollment growth and the
postsecondary education needs of Carroll County undergird these forecasts. The proportion of
college revenues contributed by students has been increasing steadily over the last decade;
unfortunately, this trend appears likely to continue. The political outlook is for continuing anti-
tax sentiments and user-fee philosophies, and competing claims on government revenues for
security and health care do not suggest public sources will offset the need for tuition increases.
This fiscal outlook is particularly bleak for Carroll Community College for four reasons—
current and forecasted strong enrollment growth, existing cost efficiency, an historicaily
relatively low level of county support, and the college’s young age. Over the 1998-2002 period,
Carroll Community College enrollment grew 25 percent—twice the statewide average for
community colleges. The college expects enrollment to grow an additional 34 percent by fiscal
year 2011. In fiscal year 2002, the college expended $6,305 per FTE student, below the
statewide community college average of $7,131 and considerably less than colleges similar in
size. Whether measured in terms of county aid as a percent of college budget, county
contribution to the community college as percent of county operating expenditures, or county
aid per FTE student, Carroll County has provided less support to Carroll Community College
than peer counties provide their community colleges. For example, Carroll County’s aid per
FTE to CCC has declined for three consecutive years, and at $1,850 (in FY2002) was
considerably less than the per-student aid contributed by peer counties to their community
colleges. Frederick County provided $3,099 per FTE student at Frederick Community College;
Howard, $2,920; Hagerstown, $2,268; and Cecil, $4,423. Finally, Carroll Community College
is celebrating its 10™ anniversary and its youth is reflected in limited programming (particularly
in career programs) and an incomplete facilities inventory. The college is just now expanding
its credit programs into nursing, allied health, and law enforcement; its Master Plan calls for an
additional classroom building and a comprehensive physical education/intercollegiate athletics
building. Program and facilities growth will both put additional pressure on operating budgets.
With little prospect for sustained increases in public support, these factors suggest steady
increases in student tuition and fees if Carroll Community College is to meet the needs of its
service area. The college feels 60 percent is a reasonable benchmark.

Indicator 6: Second year retention rate. The college’s benchmark is 70 percent, a performance
standard never attained at Carroll Community College. The most recent cohort posted a 67.8
percent fall-to-fall retention rate. The students who attend open-admissions institutions have
many competing demands on their time, and it is not uncommon for students to “stop out” for a
term or two, only to continue at a later time. Given that the second-year retention rate has never
reached the benchmark established by the Board, the college feels it is a reasonable standard to
strive for and will leave it unchanged.

Indicator 7: Four-year transfer/graduation rate of full-time students. The college set 42 percent
as the benchmark for this indicator. The 1995 cohort'had a transfer/graduation rate of 34.6
percent; the 1996 cohort a similar 34.9 percent; and the most recent cohort of 1997 reached
40.2 percent. The college’s students have made steady improvement toward the benchmark.
This indicator captures transfer to Maryland public institutions only. As the cost of tuition and
fees escalates at these institutions, students may find other transfer destinations more attractive.
As the college has yet to reach the benchmark established by the Board, it will leave it

unchanged.
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Indicator 12: Academic performance at institutions of transfer—GPA after first year. Carroll
Community College is confident of the preparation it provides students who transfer. It has set
2.80 as the benchmark mean grade point average of its former students at their transfer schools.
As an average, some students will do better than a 2.8 and some will do less well. This is to be
expected. There are many factors that determine the grades a student earns at a transfer school,
and most are beyond the ability of Carroll Community College to influence. Historically,
transfers from Carroll Community College have earned mean GPAs of 2.7 or 2.8. The college
feels 2.8 is a reasonable standard.

Indicator 14: Percent minorities of full-time faculty. The college’s established benchmarks for
minority representation in the faculty, administrative/professional staff, and student body are
the same—to match the minority proportion of the Carroll County population. According to the
2000 Census, 95.7 percent of Carroll County residents were white, 2.5 percent were black or
African-American, 1.0 percent were Asian, 0.5 percent were American Indian or Alaska
Native, and 1.0 percent were Hispanic (of any race). The fall 2005 benchmarks were based on
population projections for Carroll County and were set at 6.0 percent. The college has
advertised faculty openings in media targeted at minority job-seekers, using Black Issues in
Higher Education and other vehicles. Job bulletins are sent to all historically-black colleges and
universities (HBCUs) in the area. For details of the college’s current and planned efforts to
improve its success in minority hiring, see the Minority Achievement Action Plan submitted to
the Commission June 1, 2003.

Indicator 16: Four-year transfer/graduation rate of full-time minority students. Reflecting the
demographics of Carroll County, the college enrolls a small number of full-time minority
students. This creates a “small n” problem in which the achievement of two or three students
can dramatically influence the indicator. Given this caveat, the college is pleased that the most
recent cohort achieved a transfer/graduation rate of 44.4 percent, above the benchmark
established by the Board of Trustees.

Indicator 27: Percentage of expenditures on instruction and selected academic support. The
college set a benchmark of 58 percent. While never attained, the college’s recent expenditure
patterns have been close to this standard. The college is comfortable with how it has allocated
its resources. While enrollment growth will increase the need for instructional personnel, other
demands may expand non-instructional staffing as well. Facilities expansion will require more
housekeeping and security personnel. A new performing arts theater, expanding use of
information and communications technology, and the increasing emphasis on outcomes
assessment and accountability may require more professional staff. As the college is forced to
rely more on private gifts and foundation grants, the development office may grow. The college
has no reason to expect its current allocation pattern to change in any particular direction.

Carroll Community College is committed to supporting the goals in the Maryland State Plan for
Postsecondary Education. The following sections highlight activities and accomplishments of
Carroll Community College grouped under selected goals in the state plan.

GOAL 1: ACHIEVE AND SUSTAIN A PREEMINENT STATEWIDE ARRAY OF
POSTSECONDARY EDUCATIONAL INSTITUTIONS THAT ARE RECOGNIZED FOR
THEIR DISTINCTIVENESS AND THEIR EXCELLENCE NATIONALLY AND
INTERNATIONALLY
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Produce a liberally educated citizenry with the knowledge and skills to be socially engaged
participants who contribute to a diverse and democratic society.

In addition to its General Education course requirements, Carroll Community College has
established “core competencies across the curriculum” to ensure that students acquire the
higher-order skills expected of college graduates. In the course of completing an academic
degree, students will focus on developing competencies in the following core skill areas:
technological application, information literacy, oral communication, written communication,
mathematics, reading, metacognition, reasoning and problem solving, and social, cultural, and
aesthetic awareness.

To assess if these competencies are being acquired, the college utilizes a variety of assessment
tools. These include standardized assessments, placement tests, faculty-developed evaluations,
focus group sessions, and surveys. The college believes such input supports excellence in
student learning and faculty instruction. Class time may be used to incorporate these activities.
Confidentiality of responses in completing assessment activities is assured. The Academic
Profile Outcome Assessment Examination is being used to assess the core competency skill
levels of entering freshmen and graduating students.

GOAL 2: PROVIDE AFFORDABLE AND EQUITABLE ACCESS FOR EVERY
QUALIFIED MARYLAND CITIZEN

With an ever-larger number of jobs requiring two or more years of postsecondary education,
the value and necessity of postsecondary education for individual achievement and the State’s
economic and social welfare has been recognized throughout Maryland, resulting in
significantly greater numbers of residents pursuing postsecondary education. With this increase
in students, the State has witnessed a growing diversity in the composition of the student body
and, subsequently, a greater need for both financial aid and convenient, geographic access to
academic programs.

As state support has decreased as a proportion of higher education budgets, the percentage of
costs that students bear has increased.

The complex work, home, and school schedules of many students today demand more
flexibility in the location and times of classes, the nature and format of programs, the
availability of faculty, and the provision of services. To meet the unique needs of the growing
numbers of non-traditional students, postsecondary education must provide access through
expansion in the use of technology as a delivery method and in the number and nature of
outreach programs and regional facilities. Access can be provided as well through the
development of additional collaborative programs between institutions both within and outside
of the State.

Because of county and state support, plus efficiency of operations, Carroll Community College
is able to maintain tuition and fees at comparatively low levels. A year at Carroll Community
College is half the cost of a University of Maryland campus, and a fourth to a seventh the cost
of a private college. Combined with financial aid, institutional scholarships, and the Hope tax
credit, the college feels postsecondary education is within the financial means of Carroll
County residents.

Community colleges are known for their convenient and flexible scheduling, and Carroll is
committed to this part of its mission. Though limited somewhat in the variety of formats

_38_



offered for specific courses due to its relatively small enrollment, the college provides
educational opportunities in a wide array of scheduling options. Courses are offered in the
morning, afternoon, and evening, on Saturdays, and via distance learning. “Hybrid” courses
incorporating on-campus classroom instruction with web-based assignments were introduced in
fall 2002. Short-duration courses are offered in the summer and winter.

Enrollment in distance learning courses continues to increase. Distance learners in fall
semesters have increased from 143 in fall 1999, to 186 in fall 2000, to 216 in fall 2001, to 247
in fall 2002. Spring 2003 saw the highest number of students ever in distance learning courses,
with 304 students taking one or more distance courses. One in nine students in spring 2003 was
enrolled in a distance learning course.

GOAL 3: CONTRIBUTE TO THE FURTHER DEVELOPMENT OF MARYLAND’S
ECONOMIC HEALTH AND VITALITY

Maryland's postsecondary institutions have an obligation to ensure that graduates possess the
competencies required by employers and that the continuing education and job-training needs
of workers in the State are met. The academic fields for which employers have strong demand
but insufficient numbers of applicants to fill job openings must be identified and developed.
The future prosperity of the State and the well being of its citizens are fundamentally tied to a
strong partnership between business and postsecondary education.

Carroll, like most community colleges, has strong ties to its local business community. The
college’s Continuing Education and Training area is active in the Carroll County Chamber of
Commerce and partners with the Chamber to promote leadership and workforce development
in the county. In recent years, the Business Training and Services division of the Continuing
Education and Training area has provided customized training under contract to 60-80
businesses and organizations annually.

The college has responded to the great need for nurses and allied health personnel by
expanding its credit and noncredit programming and completing the design and funding
processes for a new Nursing and Allied Health Building. Groundbreaking took place April 3,
2003, and the new building is expected to be in use in fall 2004. Carroll has also joined
Frederick Community College and Howard Community College to create the Mid-Maryland
Allied Healthcare Education Consortium. This innovative collaboration allows students to enter
selected programs at any of the three colleges. Students are advised at their home institutions,
where they also complete the majority of their pre-clinical courses. A negotiated number of
seats for each school eliminates any in-county preference for acceptance. Once accepted into a
program, tuition at the transfer institution is at the in-county rate. Programs currently available
include cardiovascular technology, emergency medical services, nursing, physical therapist
assistant, respiratory therapy, and surgical technician.

To respond to the need for law enforcement personnél, the college has introduced a new
Associate of Applied Science degree in Law Enforcement. The college has entered into an
articulation agreement with the Maryland Police and Correctional Training Commissions to
award 33 college credits by prior learning to students who have successfully completed Police
Academy training.

GOAL 5: STRENGTHEN TEACHER PREPARATION AND IMPROVE THE READINESS
OF STUDENTS FOR POSTSECONDARY EDUCATION
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By 2003, Maryland is going to need 11,000 additional teachers, and there continues to be a
severe under-representation of qualified minority candidates for teaching positions. Solving the
problem of the teacher shortage and improving the quality of teachers in partnership with other
stakeholders are among the highest priorities of higher education.

Carroll Community College provides several programs and courses to contribute to the supply
of teachers in the state. In addition to Associate of Arts (A.A.) transfer programs in teacher
education and early childhood education, the college offers the Associate of Arts in Teaching
(A.A.T.) degree in elementary education, Associate of Applied Science (A.A.S.) degree,
certificate, and letter of recognition in early childhood education, plus a teacher’s aide letter of

recognition.

Student interest in teaching programs is increasing rapidly. The number of students majoring in
a teacher education program increased over 58 percent between fall 2000 and fall 2002. A total
of 273 students declared a teacher education major in fall 2002. Course enrollments in child
development (CHDEV) and education (EDUC) classes more than doubled in two years, from
153 in fall 2000 to 355 in fall 2002.

The college has a close working relationship with Carroll County Public Schools to provide
courses to teachers to maintain their certifications. The college has also established a
partnership with Frederick County Public Schools, Frederick Community College, and
Hagerstown Community College to provide a menu of courses for provisional teachers—
teachers with degrees but not certification.

GOAL 6: PROVIDE HIGH QUALITY ACADEMIC PROGRAMS FOR A POPULATION OF
INCREASINGLY DIVERSE STUDENTS ’
The demographic composition of Maryland’s institutions will be altered by the growing racial
and ethnic diversity of student populations, the increased participation by working adults and
senior citizens, the rising number of women students and the leveling off of enrollment among
white men, and the anticipated surge of new full-time freshmen through at least 2008. These
and other changes will necessitate a fresh look at the academic and student-support programs,
services, and facilities provided by postsecondary institutions.

With a fourth of its credit students age 30 or older, and women accounting for 64 percent,
Carroll Community College has a record of serving what used to be termed “non-traditional”
students. An average of a thousand senior citizens (age 60 and older) are served in Continuing
Education and Training courses each year.

Though relatively small at 5.1 percent, the proportion of students from minority racial/ethnic
groups reflects the proportion in the county population.

GOAL 7: ESTABLISH MARYLAND AS ONE OF THE MOST ADVANCED STATES IN
THE USE OF INFORMATION TECHNOLOGY TO IMPROVE LEARNING AND ACCESS
Encourage the instructional use of technology, as appropriate, at all institutions to improve
learning and curricula.

Make high quality postsecondary education available to all citizens by distance learning using
electronic media.
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Make electronic library services and materials available to the faculty and students of all
Maryland postsecondary institutions in a cost-effective manner.

One in nine Carroll Community College students is enrolled in a distance learning course. The
number of students enrolling in distance learning courses reached an all-time high of 304 in
spring 2003.

The college library has a continuing commitment to utilizing technology to increase its
effectiveness. The college allocated $31,500 in new monies in FY2003 to upgrade the library’s
automated systems, expand online periodical databases, and participate in the Maryland Digital

Library.

GOAL 8: ACHIEVE A COST EFFECTIVE AND ACCOUNTABLE SYSTEM OF
DELIVERING HIGH QUALITY POSTSECONDARY EDUCATION

Maryland’s institutions must be willing to demonstrate fiscal responsibility and their value to
the citizens of the State. Accountability will be measured through performance outcomes that
identify how efficiently and effectively higher education is serving the State by preparing high
quality professionals, skilled workers, and educated citizens. '

Included among the college’s Board-approved statement of purposes is the following: “Carroll
Community College is committed to ongoing assessment and evaluation of its programs and
services and to public documentation of institutional effectiveness to provide accountability to

its stakeholders.”

At the direction of the president of the college, during 1999 the college’s Planning Advisory
Council developed a comprehensive program of institutional effectiveness assessment. This
included a set of 72 indicators of institutional effectiveness, grouped under seven assessment
domains: access and opportunity, student development and learning, baccalaureate preparation,
workforce development, the teaching and learning environment, community outreach and
lifelong learning, and resource development and use. Forty-two of the indicators were
designated core indicators of effectiveness intended for public dissemination. The Board of
Trustees receives an annual report on these Institutional Effectiveness Assessment Measures.
The report is reviewed by the college’s Planning Advisory Council and available on campus to
students, staff, and visitors.

Carroll Community College is a cost-effective institution of higher learning, as shown by
analyses of comparative costs-per-student. Research completed during the college’s Middle
States Self-study found that Carroll had fewer administrative, professional, and support staff
than peer colleges of similar size. To better track its cost effectiveness, the college conducts
periodic discipline cost analyses. Results of these studies are shared with the Board of Trustees

and used in college planning.
COMMUNITY OUTREACH AND IMPACT

The statement of purpose in Carroll Community College’s catalog states that the institution
provides an environment that “meets individual and county workforce development needs;
develops partnerships with business, industry, government, and nonprofit organizations to
further economic development; assists county adults in acquiring literacy and other skills to
become effective citizens; and serves as a resource for community enrichment.” The
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institution’s commitment to this stated purpose is exemplified by the numerous activities and
events that have occurred during this year.

The Continuing Education and Training area continues to be a valuable resource to Carroll
County’s citizens, employers, and employees. During FY2002, there were over 11,000 non-
credit enrollments, with more than 7,000 enrollments in workforce development courses and
over 4,000 enrollments in community development/personal enrichment courses. Through
partnerships and collaborative efforts, Continuing Education and Training is serving a diverse
group of businesses, government agencies, non-profit organizations, and individuals. The
narrative below highlights some of these activities.

The BizTech Expo, a partnership initiative between the college, the Carroll County Chamber of
Commerce, and the Carroll Technology Council, was held at Carroll Community College in
November 2002. The program showcased new technologies that could enhance business
efficiency and effectiveness and technologies that were particularly relevant to the local
business environment. The event featured free training workshops, vendor booths, and a
keynote address, with over 125 community members in attendance.

The Miller Small Business Resource Center serves as a one-stop resource for small businesses
and entrepreneurs seeking peer relationships, training, and state-of-the-art technology. The
Center collaborates with the local office of the Small Business Development Center and other
state and non-profit service providers to offer training and counseling to support local small
businesses. Cost-effective consulting services through local experts and relevant training
programs are available to emerging and existing businesses. The Miller Center facilitates
connections among small businesses with similar training needs, provides a location for small
businesses to access technology services, and provides access to information resources.
Additionally, the Miller Small Business Resource Center provides a home for on-line learning
activities for the county’s small business employees.

The MoMEntum program, a partnership among the college, Carroll County Government and
the eight county municipalities, continued to be a significant training resource. This
collaborative program provided an opportunity for government and municipal employees to
enhance workforce skills and acquire new knowledge, enabling them to improve job
performance, assume new responsibilities and advance careers. Over the course of the last 12
months, 750 employees were served in 60 classes for a total of 400 hours of training.

Carroll Community College embarked on a new effort to serve Carroll County’s growing
banking community, which is comprised largely of regional and community banks. The
banking community is dependent on the availability of training programs to meet banking
regulations and maintain compliance with Federal law. In partnership with other area
community colleges and the Maryland Bankers Association, Carroll Community College is
now offering the American Institute of Banking (AIB) training curriculum. The training,
formerly offered only by a private entity at limited venues, is now being delivered locally
allowing Carroll’s banking community greater access to affordable, quality training.

The Human Services Leadership Academy, a partnership with a consortium of agencies serving
developmentally disabled individuals, provided leadership training for direct service
employees. The participants, selected from a pool of applicants nominated by their supervisors,
attended 40 hours of training and were given a monetary award upon successful completion.
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The model for this program was the well-established, long-running Leadership Carroll program
that was developed by the Carroll County Chamber of Commerce and offered in partnership
with Carroll Community College.

Following the Leadership Carroll model, Youth Leadership Carroll was developed to provide
an intensive leadership development opportunity for Carroll County Public School (CCPS)
tenth graders who had not previously been in leadership roles. The program was initiated as a
result of employer feedback and CCPS interest in character education and involved several
community partners: Carroll County Public Library, the Business and Employment Resource
Center, the Department of Social Services, and the Westminster Department of Parks and
Recreation.

The staff of the ESOL program at Carroll Community College recognized a need to provide
childcare during ESOL classes. In partnership with the CCPS Families Learning Together
Program, beginning ESOL classes were offered at a nearby elementary school while the
Families Learning Together staff provided childcare for 12 to 15 children. The curriculum of
the ESOL class was especially developed for this group to provide parenting and child
development information within the context of learning English. The last half-hour of class was
dedicated to a combined parent and child class where participants could apply newly acquired
knowledge and practice their English skills. Random House, a local employer, donated a
variety of Spanish language books for the young participants.

The Carroll County Public Schools have been a long-term consumer of contract training
provided by Carroll Community College. In years past, the college has provided CPR and
safety training to appropriate CCPS staff. This past year, CCPS expanded its relationship with
the college and established a contract to provide training to administrative assistants,
instructional assistants and clerical staff. The purpose of this training was to enable the system-
wide transition to a new software application.

Carroll Community College continues to develop its already strong relationship with CCPS.
The admissions and advising staff provided a number of activities in cooperation with local
schools to provide information about the college and to enhance prospective student transition
to college. These activities included: presentations to middle school parents about the value of
technical education, placement testing of high school juniors with explanation of results to
students and parents, co-sponsored high school counselors’ staff development day, co-
sponsored the CCPS Education Fair, hosted an appreciation luncheon for guidance counselors,
and hosted students participating in the Job Shadow Day. Additionally, members of the college
staff taught a Junior Achievement class. Admissions/advising staff participated in advisory
groups associated with CCPS: the Carroll County Advisory Council on Career and Technology
Education, the Carroll County Workforce Development Partnership, and the Tech Prep
Oversight Team. |

Carroll Community College has a strong commitment to its role as a community resource. The
college sponsors or participates in a variety of programs or events that serve the diverse needs
of the community. The RENEW program assisted divorced, widowed, separated, and single
parents as they transitioned to the role of new head of household. The program provided
opportunities or assistance to participants to obtain skills to enter or return to the workforce at a
self-sustaining wage. The program served 116 active participants with an average of nine new
participants per month. Volunteer Carroll is a joint effort between the college, CCPS, McDaniel
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College, the Alliance for a Healthier Carroll County, the Carroll County Government, and the
Carroll County Public Library to promote service learning and volunteerism in Carroll County.
The annual Job Fair, offered each spring, brings together community members and students
seeking employment and employers seeking employees. The Career and Transfer Center
offered a variety of free programs to community members. This past year the offerings
included workshops and speakers on resume writing, interview skills, job search strategies,
entry into/information about specific careers, and money management. The Center served over
500 students and community members.

The college is an active participant in efforts for a healthier Carroll County. The well-attended
annual Health and Wellness Fair, a daylong event, provided a variety of opportunities to obtain
information and free or low cost health assessments to community, staff, and student
participants. A smoking cessation program and a variety of free fitness classes were also made
available to community members.

The college’s Diversity Works organization sponsored the Third Annual Ethics Day. This
year’s topic, War and the Peace Movement, fostered a debate on the place of the peace
movement in the midst of war. The discussion attempted to respond to such questions as: how
can we support our troops and support peace; what are the possibilities of war leading to lasting
peace in the Middle East; what are our obligations here and abroad; and what can we do for
peace. An invitation to this open forum was extended to community members, students, and
staff.

A current strategic initiative is to increase global awareness. Numerous multicultural events
occurred on campus and included activities such as foods from various countries and cultures,
arts and artists representing a variety of world cultures, and a multicultural fair. The World
View initiative presented courses, lectures, and seminars designed to bridge cultural differences
and cultivate understanding of diverse cultures. The lecture series, Single Voices, featured the
personal experiences and perceptions of individuals who have lived in other cultures.
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CARROLL COMMUNITY COLLEGE
2003 ACCOUNTABILITY REPORT

Benchmark
Mission Mandate Performance Indicator FY 1999 FY 2000 FY 2001 FY 2002 2004-2005
Accessibility and Affordability
1 Number of credit students enrolled 3444 - 3,402 3,515 3,747 3,650
Number of noncredit students enrolled 6,897 7,581 7,688 7.405 9,000
Benchmark Fall
Fall 1999 Fall 2000 Fall 2001 Fall 2002 2005
2 Market share of service area undergraduates 45.3% 46.2% 47 1% 46.8% 48.0%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 2001-2002 2004-2005
3 Market share of recent public high school graduates in
service area 51.0% 51.3% 52.6% 52.8% 52.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
4 Percent of students transfering to Maryland public four-year
institutions 24.3% 27.1% 30.0% 27.3% 31.0%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 2006
5 Tuition and fees as a % of tuition and fees at Maryland public
four-year institutions 55.5% 54.1% 54.2% 51.5% 60.0%
Learner Centered Focus for Student Success
Benchmark
1998 Cohort 1999 Cohort 2000 Cohort 2001 Cohort 2004
6 Second year retention rate 68.6% 69.3% 67.8% 69.4% 70.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
7 Four-year transfer/graduation rate of fuil-time students 34.6% 34.9% 40.2% 38.2% 42.0%
Benchmark
1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1999
8 Six-year transfer/graduation rate 31.9% 33.0% 30.6% 28.3% 33.0%
Alumni Survey Alumni Survey AlumniSurvey AlumniSurvey  Benchmark
1998 1998 2000 2002 2008
9 Graduate sati ion with educational goal achi it 93% 96% 99% 96%
Spring 2000 Spring 2001 Spring 2002 Benchmark
. Cohort Cohort Cohort 2005
10 Non-retuming student satisfaction with educational goai
achievement 66% 60% 68.4% 70%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 76% 75% 70% 80%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 2001-2002 2004-2005
12 Academic performance at institutions of transfer: GPA after
1styear 27 28 27 27 28
Diversity
Benchmark Fall
Fall 1999 Fall 2000 Fall 2001 Fall 2002 2005
13 Percent minority enroilment vs. service area poputation
13a Percent minority student enroiiment 3.9% 4.8% 5.5% 8.3% 6.0%
13b Percent minority population, 18 or older Begins with Census 2000 4.6% n/a
14 Percent minorities of full-time faculty 0.0% 2.3% 0.0% 0.0% 6.0%
15
Percent minorities of full-ime administrative/professional staff 2.2% 2.0% 4.0% 4.8% 6.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students 286% 0.0% 15.4% 44 4% 33.0%
Benchmark
1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 15.4% 27.8% 26.3% 7.7% 30.0%
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CARROLL COMMUNITY COLLEGE
2003 ACCOUNTABILITY REPORT

pport of Regi | Ecc ic and Workforce Development
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
- 1996 1988 2000 2002 2006
18 Employer satisfaction with community college career program .
graduates 89% 83% 100% 95%
Benchmark
FY 2001 FY 2002 2006
19 Employer/organization satisfaction with community college
contract training 96% 100% 95%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student sati N with job preparation 95% 83% 100% 95%
Benchmark
FY 1999 FY 2000 FY 2001 FY 2002 FY2005
21 Number of contract training courses offered 493 423 500
22 Number of businesses and organizations served in contract
tratning 78 &3 160
23 Number of participants in contract training 5,663 4,882 6,000
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed fuil-ime in
related area 91% 75% 78% 80%
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
25 Licensure exams passing rate
Physical Therapist Assistant 75% 63% 89% 100% 0%
Effective Use of Public Funding
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
26 Percentage of expenditures on instruction 41.1% 41.7% 39.8% 41.1% 42.0%
27 Percentage of expenditures on instruction and selected
academic support 57.8% 57.3% 56.3% 51.2% 58.0%
Community Outreach and impact
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
28 Enroliment in workforce development courses 6,907 6,344 7,500
29 Senior aduit enroliment in non-credit courses 2,266 2,516 2,455 2,184 2,800
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CECIL COMMUNITY COLLEGE
MISSION

Cecil Community College is a small, publicly funded, open-access institution, which promotes
educational, cultural and economic development in a changing county in rural northeastern
Maryland. The faculty and staff are dedicated to providing an optimal education in an
environment which fosters social responsibility and appreciation for cultural diversity. Cecil
Community College offers high-quality transfer, career credit, and continuing education
courses and programs, which are designed for college preparation, for the acquisition and
upgrading of employment skills, and for personal enrichment. A variety of student services
are available to help students formulate and achieve their goals.

INSTITUTIONAL ASSESSMENT

Cecil Community College’s five-year Strategic Plan (2000-2005) continues to form the
centerpiece of the College’s institutional assessment. Through the strategic plan’s
implementation process, activities at the College are directed toward achieving the expected
outcomes in a manner that fosters performance accountability. The College is fully committed
to maintaining academic excellence and student success. This commitment has been reflected
in the College’s ability to nurture a consistent pattern of enrollment growth in degree/certificate
and continuing education programs that has made it one of the fastest growing community
colleges in the State. As part of the accountability process, CCC has combined effectiveness
with efficiency by marshaling human, financial and technological resources of the College.

The educational pursuits of Cecil Community College are consistent with the 2000 Maryland
State Plan for Post Secondary Education, and the achievements presented under the following
headings are directly applicable to the goals and objectives of the Plan.

Accessibility and Affordability

Cecil Community College’s enrollment growth in the past three years has been phenomenal.
The number of credit students enrolled at the College increased from 1,956 in academic year
(AY) 2001 to 2,190 in AY 2002, representing a 12% increase. Over the same period, the
number of non-credit students enrolled increased from 4,885 to 4,951. This growth pattern has
made the College one of the fastest growing community colleges in the State. Given the
success of growing the College, the benchmarks set last year for the number of credit (2,020)
and noncredit (4,963) students enrolled have been exceeded or closely approached. The
progress thus far has made it necessary for the College to revise its credit and non-credit
enrollment benchmarks. Thus, the 2004-2005 benchmarks envisaged for the number of credit
and noncredit students enrolled, respectively, are 2,600 and 5,363. Although the College’s
market share of the service area undergraduates and of recent public high school graduates in
the county slightly declined in 2002 from the preceding year, the College still remains a very
strong higher education provider. In a 2002 survey of continuing students at the College, 48%
enrolled here because of its closeness to home. The College enrolls at least three in five of the
county’s undergraduates and recent high school graduates. The goal is to enroll two out of
three undergraduate students from its service area. This is an ambitious goal that the College

aggressively pursues.
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The percentage of students transferring to Maryland public four-year institutions from the
College dropped from the record high of 28.6% for the 1997 cohort to 16.4% for the 1998
cohort group. By the virtue of its geographic location, Cecil Community College has
articulation agreements with out-of-state four-year institutions, such as the University of
Delaware and Wilmington College. The College’s students who transferred to these
institutions are normally excluded from estimated transfer rates. In other words, reported
transfer rates for the College are underestimated to some extent. In addition to the articulation
arrangements, the University of Delaware and Wilmington College offer scholarships and out-
of-state tuition waiver for Cecil students, which make these institutions a more competitive
transfer option to Maryland public institutions. The 1998 cohort was the first group of Cecil
students to become eligible to participate in the articulation and scholarship arrangements with
the University of Delaware and Wilmington College. For this reason, the 2001 benchmark for
this performance is left unchanged.

The College Bound Tuition Reduction Program is a great opportunity for high school juniors
and seniors to earn college credit from Cecil Community College while still in high school.
This program provides a 50-percent tuition scholarship for all qualified Cecil County public
high schools, Elkton Christian School and Tome School students. Participation in this program
provides students with exposure to college experience at a subsidized price and may shorten the
time it takes to earn a degree. From FY 01 to FY 02, the program increased student

participation rate by 15%.

To support its open-access mission, Cecil Community College would like to remain as one of
the “best value for money” education providers in the State. In spite of the budget squeeze at
the state and county levels, the College is committed to providing affordable education to the
county residents. In terms of relative increase in tuition and fees, Cecil Community College’s
percentage tuition increase was less than proportional to the average increase at Maryland
public four-year institutions. Thus, the College remains one of the most affordable community
colleges in the State. To the extent feasible financially, the College is not willing to reach the
upper boundary of 60% benchmark for tuition and fees as a percent of tuition and fees at
Maryland public four-year institutions.

Developmental education programs at CCC provide academic support to under-prepared
students, which enhance access to everyone. Increasingly large numbers of applicants now
require remediation in Math and/or English. For example, in 2000 only 14% of assessed high
school graduates enrolled at the College required remediation in English versus 24% in 2001.
However, a much greater number of students required remediation in Math. In 2001, 43% of
the assessed high school graduates required remediation in Math. The interesting part is that
the College is providing the needed support for success. For instance, 61% of the College’s
students who graduated between 2000 and 2002 had to take one or more developmental courses
during the course of their studies. This is an indication that the College couples access with
success.

The Mid-Atlantic Transportation and Logistics Institute (MATLI), the College’s signature
program, was approved in January 2002 by the Maryland Higher Education Commission to
offer the Associate of Applied Sciences (AAS) Degree in Transportation and Logistics. The
courses are offered both as online and traditional courses.
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Learner-Centered Focus for Success

The second year retention rate at CCC slightly increased from 54.1% for the 2000 cohort to
54.7% for the 2001 cohort. The 4-year transfer/graduation rate of full-time students declined
from 26.9% for the 1997 cohort to 22.9% for the 1998 cohort. Although the six-year
transfer/graduation rate of 23.7% for the 1996 cohort showed an increase from 22.1% for the
1995 cohort, the dynamics affecting the 4-year transfers also apply to the 6-year transfers. It is
important to note that a number of out-of-state, four-year institutions are viable financial and
programmatic choices for CCC student transfers.

The decline in the College’s transfer/graduation rates was due to a number of reasons. In
addition to the College’s proximity to out-of-state, four-year institutions in Delaware and
Pennsylvania and affiliation through articulation agreements, the percentage of out-of-state
students relative to in-state students enrolled at the College reached its peak during the early
1990s. These students eventually transferred to their home states. Similarly, up to the mid-
1990s, consistently well over 70% of the overall student enrollments were part-time students.
These factors could be responsible for the decline in the transfer/graduation rates at the
College.

An online retention system has been developed for monitoring at-risk students before they fall
behind. The retention committee initiated the system, which is accessible to all full-time and
adjunct faculty to report student’s attendance or academic problems as an early warning
system. Based on feedback from faculty, at-risk students may receive warnings by mail or a
call from an advisor. As retention is time-sensitive, the intervention aims to acquaint students
with academic support services that can enhance their success at the College. Free services
provided to students include a reading and writing lab, a math lab, a series of academic success
workshops, and individualized advisement.

Students’ success, expressed in terms of transfer/graduation rates, is a high priority to the
College. Commitment to this priority has been demonstrated through the recent
implementation of the online retention system for all students. Not only is the College tracking
academic progress, individualized interventions are made available to students who are
experiencing difficulty. Early indications show that these interventions are producing positive
improvements on student performance.

The College organizes a series of workshops designed to enable students to reach their
academic and career goals. For example, one of the workshops organized in 2003 spring was
“Career Planning: Using College to Reach My Goals.” The career center helps students to
match their interests and experience with careers, and students can set their own goals and chart
their paths under the supervision of career counselors.

The year 2000 alumni survey of graduate satisfaction with educational goal achievement was
94%. Similarly, the survey of student satisfaction with the quality of transfer preparation was
92% for the year 2000, compared to 73% in 1998. The results of the 2000 alumni survey
generally indicated improved satisfaction with the quality of the College’s programs. The
overall strategic enrollment planning activities have been fruitful.

Expressed in terms of GPA after the first year of transfer, CCC students averaged a GPA of
2.59 in the 2001/2002 academic year. The academic performance of CCC students at
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institutions of transfer dropped from 2.89 in academic year 2000/2001. On average, Cecil
students have been performing at competitive academic standards as students from other
institutions. The benchmark of 2.65 set for this performance is left intact as a reasonable target.

The College is implementing student learning outcomes assessment plans that put academic
excellence and student success at the forefront. Each academic department has written an
assessment plan for each degree program offered at the College through which student learning
outcomes are documented. Capstone projects are implemented on a trial basis and will be
tailored to each student’s area of concentration.

Diversity

Minority student enrollment at CCC continues to grow at a historical pace. Minority
enrollment has rapidly grown from 5.1% in fall 1998 to 10.9% in fall 2002. In the four-year
period, minority student enrollment has more than doubled the 6.0% county minority
population of 18 years or older. Because of this rapid growth, the College has met its
benchmark of 5.5% and revised it upward to 10%.

The College has remarkably increased the proportion of full-time minority employees as a
percentage of full-time administrative/professional staff. The College’s Diversity Plan (2001-
2003) recognized the need for minority employee representation at the College to mirror the
county’s profile within three years. As a result, staff recruitment practices were revised to
more aggressively target minorities. The College began to use informal networks to recruit
qualified candidates in fall 2001. By spring 2002, advertisements used to recruit
faculty/professional staff were reviewed to ensure that minority candidates apply for openings.
As from fall 2002, the search processes also were reviewed to establish a protocol for
determining that adequate pools of diverse candidates and finalists are short-listed. The HR
director meets with each search committee to instill awareness of the College’s diversity goals.
As aresult of successful implementation of the strategy for achieving this performance goal,
the benchmark has been revised from 5.5%, mirroring the county minority representation, to -
10%.

The College has made significant gains in attracting and retaining minority employees in all
employment categories except for full-time faculty. The percentage of full-time minority
faculty declined from 8.3% in fall 1999 to 5.4% in fall 2000 and 2001, and further declined to
5.1% by fall 2002. However, due to retirement and other organizational restructuring at the
College, some full-time faculty positions were recently filled, and one of the four full-time
appointees included a minority.

It is overtly stated in the College’s Diversity Plan that minority representation will be 10% of
all staff and faculty by fall 2005. The College’s commitment to making sure that minority
representation mirrors the county profile by fall 2003 has been met. The College, however, is
pressing forward to ensure that the full-time minority as a percentage of total full-time faculty
reaches an acceptable level before fall 2005. The benchmark for fall 2005 for full-time
minority faculty is revised upward from 5.5% to 7.5%.

The four-year transfer/graduatien rate of full-time minority declined from a peak of 22.2% for

the 1997 cohort to 17.6% for the 1998 cohort. On the other hand, the six-year transfer/
graduation rate for the 1996 cohort more than double the rate for the two preceding cohorts.
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On the whole, out-of-state transfers are tenable explanations for the seemingly low and
fluctuating transfer/ graduation rate of full-time minority students. Thus, the benchmarks set
for the two performance measures are left unchanged.

By definition, both the four-year and the six-year transfer/graduation rates include only
transfers to Maryland four-year institutions. First, the number of minority students at the
College for the cohort years under consideration was small, so that an attrition of one or two
students could trigger a big difference in the reported transfer/graduation rate. Second, some of
the minority students who enrolled at the College came from neighboring states, such as
Delaware, New Jersey, and Pennsylvania. Upon transfer to their home states before
graduation, they were not captured in the reported rates. Third, Cecil Community College has
competitive athletic programs, with a disproportionate number of minority students. Over the
years, a number of Cecil students have received athletic scholarships to play basketball at four-
year institutions in New Jersey, Pennsylvania, and Delaware. Exclusions of such minority
student transfers from the limited pool of minority students at the College severely undermined
the actual transfer rate for a given year.

CCC has an unwavering commitment to advancing an organizational climate that values
diversity and promotes multicultural awareness. The Martin Luther King Day celebration at
the College this year was a huge success. Over 125 people from the community attended the
event. The College library also had on display during the African American History Month an
exhibit on African Americans in the military. The exhibit featured the Tuskegee Airmen and
World War 11, as well as items related to African Americans in the military from the Civil War
through the Vietnam War.

Support of Regional Economic & Workforce Development

Employer satisfaction with the College’s career program graduates has always been highly
favorable, with the exception of the year 2000 when the rate declined to 82%. Student
satisfaction with job preparation over the years also has been within the benchmark threshold of
86% for 2006. The licensure examination-passing rate in the National Council Licensure Exam
(Nursing) in FY 2001 was 90% while a pass rate of 100% was obtained in FY 2002. The
percent of career program graduates employed full time in related areas has been widely
fluctuating. However, in 2000 the rate of 83% was well above the targeted benchmark of 76%
for 2006.

Through the College’s workforce and professional development efforts, area employees learn
various skills that allow them to become more productive and flexible. These skills include
attaining industry or state/national certifications, continuing education to retain professional
licensure or certification, learning new skills to gain employment, and customized training to
improve specific skill levels (e.g., computers, welding, business writing, statistics, etc.).

The Mid-Atlantic Transportation and Logistics Institute (MATLI), the College’s signature
program, continues to make considerable impact in providing educational and career
development programs in transportation. MATLI provides the transportation, distribution, and
logistics sector with highly trained employees. In addition to associate degrees and certificates,
the program provides its students with technical and licensure preparation and professional
development courses that include: American Production and Inventory Control, Certification in
Production and Inventory Management (CPIM), Private Pilot, Instrument, Commercial Pilot
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training, Logistics and Supply Chain Management, Warehouse Distribution and forklift
certification.

The United States Department of Education Career Cluster Initiative is a national, public-
private partnership of federal, state and local government agencies, employers, industry groups,
high schools and two-year and four-year colleges. The Career Cluster partnership establishes a
framework to enable high school students to explore possible career options while -
strengthening academic and technical skills. There are sixteen Career Clusters that provide
pathways for secondary school students to obtain the knowledge and skills necessary to
transition to two-year and four-year college programs and the workplace. As a result, students
are able to continue their education and to obtain jobs within a career field upon graduation.
The College, through MATLI, has developed a career cluster in transportation, distribution, and
logistics with the Cecil County Public School system and other higher education partners to
create a comprehensive network of programs to meet workforce needs. MATLI also works on
summer camp opportunities for transportation and logistics career exploration.

Supporting regional economic and workforce development, MATLI has formed a partnership
with Camden Community College in New Jersey, a member of the Shipyard Consortium. This
partnership has enabled MATLI to offer its expertise in transportation, distribution and logistics
training to developing the regional workforce.

During the year, MATLI recruited new high school graduates, unemployed and underemployed
individuals in the community for training in transportation, distribution, and logistics. Through
cooperation with GENCO, a third party logistics provider for IKEA at Perryville, MATLI
delivered a four-week training academy for six college credits. Eight individuals completed the
inaugural classes in Introduction to Business Logistics (3 credits), College-Based Worked
Experience (3 credits), Forklift Certification, and Workplace Safety Essentials. Upon
completion of the program, the students were readily employed by GENCO/IKEA. Also
MATLI provided training to the Maryland Transportation Authority Police through which 45
tow technicians received Class A commercial driver’s license.

In its annual survey of the 23 organizations that participated in contract training in FY 2002,
the Business and Industry Training section of the College received favorable ratings from all its
clients. All 23 organizations indicated that the contract training met their needs. All
respondents indicated that they were very satisfied or satisfied. The survey was designed by
the Maryland Community College System and approved by MHEC. All 23 organizations
would use Cecil Community College’s contract training services again. For the two years that
the survey was conducted, Cecil Community College’s Business and Industry Training section
has received a 100% satisfaction score for its contract training services.

The Business and Industry Training section of CCC offered 160 contract training courses in FY
2002. From FY 1999 to FY 2001, the number of contract training courses offered declined
from 188 to 135. The major reason for the decline between FY 1999 and FY 2001 was due to
transition in management and high staff turnover rate. The instability experienced at the time
necessitated some administrative reorganization that steered performance in the right direction.
In addition, a major client of the College (the Veteran Administration) suspended training
during that period for budgetary reasons, and this had an impact on the number of courses
offered, as well as the number of participants in contract training.
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One of the College’s major clients, W. L. Gore, was responsible for a record number of courses
offered in FY 1999, which increased the number of participants in contract training that year.
The recent years marked a period of significant decline in demand for computer courses, which
used to be the “best seller.” This change in demand for basic skills in computer courses reflects
a mature stage and the necessity to introduce alternative course packages.

The College has been re-evaluating its focus on meeting business and industry training needs in
the county. The strategic plan of the College is currently geared toward the quality of its
training programs, to the extent that would generate increased revenues but not necessarily
measured by the number of participants. The current priority is to secure more industry
participants, which may not necessarily translate into larger number of participants. As a result
of this strategic focus, the benchmarks for the number of contract training courses offered as
well as the number of participants in contract training remain the same at 170 and 1,800,
respectively.

Strategically positioning its programs, the College is repackaging and remarketing its course
offerings as a way of creating a new demand structure. Co-listing of courses integrates
continuing education courses with credit courses. Co-listed courses allow the continuing
education and credit divisions to collaborate in their efforts to enroll students from both
divisions in some selected courses without compromising the academic integrity and technical
competencies required in those courses. Cross-listing continuing education and credit courses
has removed some traditional barriers and permits students to select their enrollment status.

COMMUNITY OUTREACH AND IMPACT

The Division of Continuing Education at Cecil Community College continues to impact the
lives of county residents and its environment through a variety of outreach programs provided
to both the young and the old. Excellent examples of community outreach that the Division
offers, among others, include the Adult Education Program, the J ob Start Program and the
Family Education Center.

The Adult Education Program provides individual literacy tutoring for beginning readers,
ABE/GED courses, and basic and advanced courses in English for Speakers of Other

Languages (ESOL). Approximately, 28% of the out of school population in Cecil County is in
need of a high school credential and/or basic skills instruction. According to the National
Adult Literacy Survey, 46% of Cecil County residents are functioning at the two lowest literacy
levels. In FY 2002, the program served 637 students (an increase of 7% from the previous
year); 62 earned a high school diploma, and 224 advanced at least one academic level as
reported by their instructor. The ESOL Program continues to show excellent enrollment with a
total of 79 students. All grant-funded classes also included a focus on job skill goals such as
obtaining and/or retaining employment, as well as advancing on the job.

The Job Start Program provides pre-employment and life skills workshops and services to
Temporary Cash Assistance (TCA) applicants and recipients, all of whom are referred to the
College by the Cecil County Department of Social Services. Individual and group counseling,
van transportation, access to a twelve-step program called Emotions Anonymous, employment
follow-up and out of pocket expenses are only some of the many services provided by the Job
Start program to its customers. The outcome of the Job Start program is to secure employment
leading to self-sufficiency or work experience until employment becomes a possibility. J ob
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Start had 593 referrals in FY 02, and expects continuing growth through FY 03. In FY 02, Job
Start exceeded 100% of the job placement goal set by the State.

The Family Education Center is the first childcare center in Cecil County to have full
accreditation by the Maryland State Department of Education, having met all the requirements
for providing quality early childhood education. The Family Education Center, a program of
Cecil Community College, is a family support center affiliated with the Friends of the Family.
Services at the Center are provided through the Early Head Start program and the Judy Hoyer
Center Partnership, including the parents of Maryland Rural Development Corporation
(MRDC) Head Start children in pre-kindergarten and kindergarten at Holly Hall Elementary
School. The Early Head Start program is the first early childhood education program in Cecil
County that is fully accredited by the Maryland State Department of Education. Parents may
participate in adult basic education, ESOL, computer literacy, parenting education, case
management services, developmental child care, career development and job skills training, and
educational activities designed to help parents participate fully as their child’s first teacher.

Parents are supported in their adult education efforts with free childcare while they attend
school, and with transportation to and from school, and assistance with obtaining employment.
Formal and informal parenting education familiarizes parents with the MMSR, Garner’s
multiple intelligence and individual learning styles.

Staff at the Family Education Center work together with Cecil Community College’s Adult
Education program to provide efficient and effective services without duplicating effort.
Services are available at the Center or at the Division of Continuing Education as appropriate.
Parents who complete their GED are encouraged to attend the College and are assisted with
registration and financial aid applications. The Family Education Center is committed to
improving the skills of childcare staff throughout Cecil County and to obtaining grants for
supporting those who enter the Early Childhood Education degree program.

The 60+ Programs at Cecil Community College provide several educational opportunities for
lifelong learning. For one membership fee per semester, seniors may join the Senior Education
Network, which provides an array of classes specifically tailored to the interests of the elderly.
Credit classes are also open to persons age 60+ with tuition waiver. On-line classes have
recently been added, in order to meet the needs of a diverse elderly population. As a means of
attracting out-of-state seniors, the Senior Computer Club was added to the learning options. On
a fee-based schedule, beginner through advanced computer classes are offered. In this ever-
changing environment, program options will continue to be modified to suit the elderly

population.

Senior adult enrollment in non-credit courses in FY 01 was 2,839 but declined to 2,230 in FY
02. The decline in enrollment/revenue in the Senior Education Network was due to several key
factors including: (1) MHEC’s de-funding of several high enrollment classes (as a result of the
rewriting of the Standards of Good Practice for Senior Adult Courses); (2) The decline in the
value of an FTE; (3) Lack of additional funding to underwrite the program and minimal
expansion of overall program offerings; (4) A shift in focus from the original community
services model of the program; and (5) Declining interest in computer classes.

As a result of the above factors, the College is repackaging its course offerings to become more
appealing to seniors. For budgetary reasons, the strategic focus of the College has shifted from
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numerical counts of program participants to that of optimizing revenue. The College’s
benchmark for senior adult enrollment in non-credit courses therefore remains unchanged at

2,800.

Lifelong Learning in the Division of Continuing Education serves the community by offering
courses for students in elementary school through retirement. The courses offered to adults, as
well as children, focus on educational enhancement and personal growth. Courses range in
topic from Creative Arts, Languages, Music, History, and Humanities to Photography, Health,
Finance, Literature and Computer Skills.

The Youth Educational Services program serves youth by offering summer camps, after school
classes, and grant-funded workshops. The Kids in “Kollege” camp provides four weeks of
programming, which offers interactive, educational classes focusing on developing creative
thinking, teamwork, and hands-on experience. The Summer 2002 camp had a 20% increase in
enrollment and offered a variety of new classes while managing to blend age groups in a
productive manner. The camp hosts between 80-90 children a week, and students may
participate from one to four weeks. A Foreign Language Academy has been established as an
after school program for children in grades 3-5. Three schools in Cecil County participated in
the program. The Challenge Program, an educational partnership between the College and the
Cecil County Public Schools, expanded its offerings to include a Middle School Robotics
Challenge course. A new Elementary School Challenge class, Explorations Through Flight,
was extended to include students in grades 1-3. The Learning for Independence program, in
partnership with the Cecil County Public Schools, was designed and implemented for
developmentally disabled high school students from Elkton and Perryville schools. The course
allows the students to take part in an educational program at the college, which offers basic
computer skills, as well as a look at college life.

The popular Young People’s Theatre Program (YPTP) serves youth from kindergarten through
high School. Two main groups, Places Everyone (age 5-12) and Actor’s Apprentice (12-17)
are further broken down to offer developmentally appropriate activities to students at all levels
of experience. The programs offer open enrollment classes which cover all aspects of the .
theatre arts, including playwriting, music and lyric composition, dancing, singing, set and
costume design, set building, production and performance. Each comprehensive class series
culminates in major performances on the final weekend. Up to 8 different productions are
scheduled each year. These productions range from a series of one-act dramas, musical
reviews, and original musical productions to full-scale Shakespearean plays. Enrollment for
the summer 2003 YPTP programs increased by 20%. Despite the mid-year closure of existing
theatre space, the program continues to use public school facilities. YPTP is currently
developing after school programs in partnership with the Cecil County Public Schools System,
providing enrichment opportunities and creative drama workshops to elementary and middle
school students throughout the county. “Drama Days” are also offered to students to provide a
day of theatre, craft, creative drama and fun when the public schools are closed for in-service.

Cecil Leadership Institute is a community development project co-sponsored by the College,
the Office of Economic Development and the Chamber of Commerce. The Institute is
designed to promote the development of existing and emerging leaders and to create a
committed, involved and diverse network of leaders in Cecil County.
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Cecil Community College hosts a series of academic competitions, which bring Cecil County
public and private school children and parents to the campus. Annually a Math bee is
organized for elementary, middle, and high school students. A spelling bee contest is arranged
for elementary and middle school students, while a discussion tournament is organized for high
school students on a topic of relevance to the community.

The College reaches many segments of the region’s population through outreach programs by
the Alumni Association and the Alumni Office, the Cultural Center, the Gallery, the Milburn

Stone Memorial Theater, and the Cecil Community College Foundation, Inc. These activities

focus on the cultural life of the community and “friend-raising” activities, which focus on the
mission and goals of the College.

The Alumni Office seeks to make Cecil Community College a continuing academic, cultural,
and professional presence in the lives of its alumni. The Association and the Alumni office
also provide numerous and diverse opportunities for alumni to support, strengthen, and grow
the College. There is an alumni presence on all academic advisory boards, the Cultural Center
advisory board, the Cecil Community College Foundation, and the Board of Trustees. The
Alumni Office launched the College’s first Alumni Annual Fund drive this year, which focused
on Nursing Alumni, as well as the College’s first internal giving campaign. The response rate
of the Nursing Alumni gift campaign was about 2%. However, over 40% of the College
employees participated in the internal campaign, raising over $10,000.

The Cultural Center is finishing its first season under new directorship. Of particular note was
the increase in diversity of programming and volunteer participation this year. For instance, the
Covered Bridge Theatre (CBT) Foot lighters (volunteer organization for the Cultural Center
and the CBT Company) was revived, increasing the number of senior citizens, youth and
minorities who participated in myriad activities supporting productions and operations of the
Center and CBT. For the first time in its history, an African American directed a CBT
production at the College. Additionally, the Gallery exhibits reached unprecedented levels of
professionalism in the displayed artwork. Each month, the exhibited artist or artists held a
reception/artist’s talk for the public and CCC students. Average attendance at these receptions
ranged from 25-40 individuals. Another new feature of the Gallery was the availability of most
of the displayed artwork for sale.

The Cecil Community College Foundation, Inc. continues to expand its mission to raise private

dollars for supporting the College’s mission and goals. The Foundation Board has grown to 35
members. It operates through a very effective committee structure whose activities are
governed by an action plan developed at its annual retreat. The College’s Strategic Plan
informs this action plan. In preparation for a major gifts campaign, appropriate committees
reviewed and/or developed policies and procedures. The College also hired the Clements
Group to conduct a development audit in preparation for a major gifts campaign. The work of
the Planned Giving committee is also beginning to bear fruit. This year, the Foundation
received its first $100,000 gift from a donor and has been notified of five planned gifts through
bequests or other charitable giving tools.
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CECIL COMMUNITY COLLEGE
2003 ACCOUNTABILITY REPORT

Benchmark
Mission Mandate Performance Indicator FY 1999 FY 2000 FY 2001 FY 2002 2004-2005
Accessibility and Affordability
1 Number of credit students enrolied 1,900 1,905 1,956 2,190 2,600
Number of noncredit students enrolled 5,142 4,660 4,885 4,951 5,363
Benchmark Fall
Fall 1999 Fall 2000 Fali 2001 Fail 2002 2005
2 Market share of service area undergraduates 66.2% 64.7% 64.6% 63.7% 66.6%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 2001-2002 2004-2005
3 Market share of recent public high school graduates in
service area 64.3% 60.8% 64.6% 64.1% 66.0%
Benchmark
1995 Cohort 1996 Gohort 1997 Cohort 1998 Cohort 2001
4 Percent of students transfemming to Marytand public four-year
institutions 19.7% 17.1% 28.6% 16.4% 17.8%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 2006
5 Tuition and fees as a % of tuition and fees at Maryiand public
four-year institutions 44.3% 43.2% 44.8% 44.4% 60.0%
t.earner Centered Focus for Student Success
B Benchmark
1998 Cohort 1999 Cohort 2000 Cohort 2001 Cohort 2004
6 Second year retention rate 54.2% 57.3% 54.1% 54.7% 57.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
7 Four-year transfer/graduation rate of full-ime students 31.5% 28.0% 26.9% 22.9% 27.8%
Benchmark
19¢3 Cohort 1894 Cohort 1885 Cohort 1886 Cohort 1998
8 Six-year transfer/graduation rate 21.8% 18.1% 221% 23.7% 23.2%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
9 Graduate satisfaction with educationat goal achievement 95% 94% 94% NA 90%
Spring 2000 Spring 2001 Spring 2002 Benchmark
Cohort Cohort Cohort 2005
10 Non-retuming student satisfaction with educational goal
achievement 52% 53% NA 52%
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
1 Student satisfaction with quality of transfer preparation 83% 73% 92% NA 80%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 2001-2002 2004-2005
12 ‘Academic performance at institutions of transfer: GPA after
1st year 2.74 2.59 2.89 2.59 265
Diversity
Benchmark Fall
Fall 1999 Fall 2000 Fall 2001 Fall 2002 2005
13 Minority student enroliment as % of service area population
13a Percent minority student enroliment 6.6% 7.5% 10.1% 10.9% 10.0%
13b Percent minority population of service area, 18 or
older) 6.0%
14 Percent minorities of full-time faculty 8.3% 5.4% 5.4% 5.1% 7.5%
15
Percent minorities of full-time administrative/professional staff 6.3% 438% 7.5% 9.5% 10.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-ime minority
students 14.3% 15.8% 222% 17.6% 16.8%
Benchmark
1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minonity students 15.4% 6.3% 6.3% 13.0% 19.0%
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CECIL COMMUNITY COLLEGE
2003 ACCOUNTABILITY REPORT

Support of Regi i E i d Workforce Development
Atlumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
. 1996 1998 2000 2002 2006
18 Employer satisfaction with community coliege career program
graduates 100% 94% 82% NA 90%
Benchmark FY
FY 2001 FY 2002 2005
19 Employer/organization satisfaction with community college
contract training 100% 100% 100%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student satisfaction with job preparation 81% 88% 82% NA 86%
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
21 Number of contract training courses offered 188 154 138 160 170
22 Number of businesses and organizations served in contract
training 24 15 14 23 16
23 Number of participants in contract training 2744 1,797 1,494 1818 1,800
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed fuli-time in
related area 94% 62% 83% NA 76%
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
25 Licensure exams passing rate
National Council Licensure {Nursing) 86% 92% 90% 100% 90%
Effective Use of Public Funding
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
26 Percentage of expenditures on instruction 53.0% 53.0% 47.0% 46.0% 50.0%
27 Percentage of axpenditures on instruction and selegted
academic support 56.0% 57.0% 54.0% 54.0% 55.0%
Community Outreach and impact
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
28 Enroliment in workforce development courses 3,854 3,333 3,652 3,300
29 Senior adult enroliment in non-credit courses 1,693 2,212 2,839 2,230 2,800
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CHESAPEAKE COLLEGE

MISSION

Chesapeake College is a comprehensive public two-year regional community college serving
the educational, economic development, and cultural needs of the residents of Caroline,
Dorchester, Kent, Queen Anne’s and Talbot counties on Maryland’s Upper Eastern Shore. The
College's mission is to provide a learner-centered environment which provides quality
educational experiences and support services, a focus on student achievement, choice in
instructional delivery, and innovative use of instructional technology.

INSTITUTIONAL ASSESSMENT

The 2000 Maryland State Plan for Postsecondary Education and the 2002 Update discuss
Maryland’s present and future postsecondary capabilities and sets eight statewide goals:
excellence, access, economic development, research, teacher education, diversity, information
technology, and accountability. This section of Chesapeake College’s 2003 Performance
Accountability Report links these goals with community college accountability indicators
approved by the Maryland Higher Education Commission (MHEC) and shown in Part IV. Part
IV also contains trend data and Chesapeake’s benchmark for each indicator. A one-page chart
summarizes the relation between the statewide goals and accountability indicators in Appendix A.

This section discusses Chesapeake’s progress on achieving the performance indicators as they
relate to eight goals from the State Plan. Furthermore, the section addresses six performance
indicators in which MHEC, in a March 24, 2003 memorandum, identified as “maintenance”
benchmarks requiring an explanation or revision. This issue sparked action from the College
Council Benchmarking Subcommittee, which made recommendations based on MHEC
benchmarking guidelines. These guidelines suggest using comparisons with statewide averages
for two-year institutions or with colleges of a similar size and:

If the institution is below the selected average (mean or median) on an indicator, the benchmark
should be set at that average or an improvement of at least 20 percent above its current level.
If the institution is above the selected average, the benchmark may be set at its current status or

any improvement deemed appropriate and feasible.

Those indicators, along with the location in which they are addressed in this section follows:

Indicator # | Related Community College Accountability Indicator Location
4 Percent of students transferring to Maryland public four- | Access and
‘ year institutions Affordability

7 Four-year transfer/graduation rate of full-time students Quality
8 Six-year transfer/graduation rate Quality
12 Academic performance at institutions of transfer: GPA Quality

after first year
16 Four-year transfer/graduation rate of full-time minority Diversity

students '
26 Percentage of expenditures on instruction Cost Effectiveness

and Accountability
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Quality

A major goal of the State Plan is to achieve distinctiveness and excellence among higher
education institutions. As an open admissions institution, Chesapeake, like other community
colleges, provides an open door for residents with diverse educational backgrounds and goals
and an environment where they may engage in studies that expand liberal learning, personal
development, and career opportunities — all within a high quality educational experience.

Accountability indicators that pertain to this goal, summarized in the following chart, reflect
student goal achievement, including graduation and transfer rates, and student satisfaction with
the quality of the educational experience. The indicator number is from the table shown in Part

Iv.

State Goal Indicator # | Related Community College Accountability Indicator
Distinctiveness 6 Second year retention rate of full-time degree-seeking
and Excellence ‘ students
(Quality) 7 Four-year transfer/graduation rate of full-time students
8 Six-year transfer/graduation rate
9 Graduate satisfaction with educational goal achievement
10 Non-returning student satisfaction with goal achievement
11 Student satisfaction with quality of transfer preparation
12 Academic performance at institutions of transfer: GPA after 1
_year

The common theme of these indicators is that they are ‘learner-centered’ — focusing on
outcomes that illustrate student satisfaction and fulfillment of goals. In order to assist its
learners, Chesapeake provides a committed and caring faculty and many supportive services
including a writing center, learning resource center, tutoring services and other student services
to help students meet their goals. These services are in process of being strengthened further
through an intensive Enrollment Management initiative and the implementation of wide-
ranging recommendations from a marketing consultant, who conducted a “customer service”
telephone survey and analyzed an extensive collection of enrollment data.

These efforts have aided Chesapeake in surpassing its benchmark on second year retention. At
68% for the 2001 cohort, it was the second highest rate among smalll community colleges in
the State. In addition, non-returning student satisfaction with educational goal achievement
remains fairly strong at 68%, despite being one percent shy of its benchmark.

There are indicators where Chesapeake is seeking improvement. After surpassing their
benchmarks in 2002, the four-year and six-year transfer/graduation rates have declined. In
addition, the academic performance of students at institutions of transfer has shown a decline.
In terms of assisting students with transfer preparation, the College has a transfer advisor who
meets with students at sessions scheduled throughout the year, coordinates “Transfer Day” with
representatives of the University System of Maryland, and participates in statewide meetings
where issues like articulation are discussed.

! Colleges identified as ‘small’ include Allegany, Carroll, Cecil, Chesapeake, Garrett, Hagerstown, and Wor-Wic
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MHEC has suggested changing the benchmarks for the four-year transfer/graduation rate, six-
year transfer/graduation rate, and academic performance at institutions of transfer. In response,
these three indicators were reviewed carefully by the College Council Benchmarking
Subcommittee, which gathered comparative data to other small-sized Maryland community
colleges. Due to the decrease in the four-year transfer/graduation rate to 34%, which is equal to
the small community college average, Chesapeake has opted to adjust this benchmark to 39%
(the College’s 4-year average). This should be an achievable benchmark even though it
exceeds this year’s small community college average. In addition, the College has decided not
to change the six-year transfer/graduation rate benchmark of 31% after the rate’s recent decline
to 26%. The 31% is more in-line with the small community college average of 30%. Despite
each of these benchmarks not being increased, they both remain above the small community
college average. The College has embarked on MHEC’s suggestion to increase the academic
performance at institutions of transfer benchmark by raising it to the small community college
average of 2.77 even though the latest data shows a 2.58 GPA for Chesapeake transfer students.

Access and Affordability

Since Chesapeake serves such a large area (almost 20% of the State’s land mass), it has always
had a proactive program of outreach to its five counties, and access and affordability are
primary goals as expressed in its mission. The College actively promotes access by providing a
wide variety of choices in course location (two satellite centers in Easton and Cambridge in
addition to the main campus, and sites in high schools and community centers), scheduling
options, and instructional delivery. The indicators in this category are listed below and revolve
around credit and noncredit enrollments, market share, transfers, and tuition and fees.

State Goal Indicator # | Related Community College Accountability Indicator
Access and la Number of credit students enrolled
Affordability 1b Number of noncredit students enrolled
2 Market share of service area undergraduates
3 Market share of recent public high school graduates in
service area
4 Percent of students transferring to Maryland public four-
year institutions
Tuition and fees as a % of tuition and fees at Maryland
5 . e
public four-year institutions

Chesapeake has already reached or surpassed its benchmark for a few access and affordability
indicators. The FY 2003 tuition and fees for a full-time in-district student at the College was
$2400, which was 44% of the Maryland public four-year average of $5406. The College had
the third lowest percentage among small community colleges in the state in FY 2002. The
percentage of transfer program students transferring to Maryland public four-year institutions
remains above its benchmark of 32% at 35% for the 1998 cohort, which is the second highest
rate among small community colleges in the state. The College has followed MHEC’s
recommendation and has increased the transfer benchmark to 35%, which is equal to the
current level and a great deal higher than the small community college average of 25%.

Chesapeake continues to expand access as expressed in its benchmarks related to enrollment

and market share. In terms of unduplicated credit enrollment, the College increased credit
enrollment by 5% between FY 2001 and FY 2002. In addition, preliminary data shows that
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enrollment increased another 3% in FY 2003. Much of this can be attributed to growth in full-
time enrollment, which has increased four consecutive years and 32% over that span.2 This
trend is expected to continue into the future.

Chesapeake’s service area market share of recent public high school graduates increased to
56%, just shy of its benchmark. However, market share of undergraduates as a whole remained
at 53%. The College is looking forward to future increases in market share, partly due to the
implementation of recommendations from the marketing consultant.

After increasing 62% between FY 1998 and FY 2000, unduplicated noncredit enrollment has
fallen slightly for the second straight year. Much of this decrease is due to restructuring of
some workforce training offerings. As a result, the benchmark has been changed to 12,000.
Despite the recent decline in enrollment and cost-saving efforts, the benchmark remains above

the FY 2002 level.

Economic Development

Chesapeake promotes economic and community development initiatives, offers career-related
programs and serves as a catalyst in shaping programs and services to benefit the region, its
citizens, and employers. Community college indicators that pertain to this State goal include
those that reflect employer satisfaction, student satisfaction with job preparation, workforce
development, graduate employment, and licensure exam pass rates. The indicators are listed
below:

State Goal Indicator # | Related Community College Accountability Indicator
Economic 18 Employer satisfaction with community college career
Development program graduates

Employer/organization satisfaction with community

19 college contract training

20 Student satisfaction with job preparation

21 Number of contract training courses offered

29 Number of businesses and organizations served in

contract training
23 - | Number of participants in contract training
Percent of career program graduates employed full-time in

24 related area
25 Licensure exams passing rate
28 Enrollment in workforce development courses

Chesapeake has surpassed its benchmark in nearly all of the Economic development indicators.
The high marks are driven by the College’s strong workforce development efforts, especially in
contract training. Economic development indicators surpassing their benchmark include the
number of contract training courses offered (increasing 27% to 605), the number of participants
in contract training (rising 16% to 11,344), the number of businesses and organizations served
in contract training (increasing 10% to 160), and an employer/organization satisfaction with
community college contract training of 100%.

* Source: Chesapeake College Fall 2002 Data Book
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Chesapeake also experienced high licensure exam passing rates with those in emergency
medical technology (paramedics), nursing, and physical therapist exceeding their benchmarks.
Among the eight exams, five exceeded their benchmarks and had a passing rate of at least 90%.

Research

Even though there are no community college indicators that pertain to “basic and applied
research,” Chesapeake still contributes in many ways to improving peoples’ lives and helping
them deal with societal problems. It should also be noted that the faculty members at the
College and other community colleges publish their research and present their work to regional
and national audiences.

Teacher Education

While there are no community college indicators for this State Plan goal, Chesapeake is
engaged in numerous initiatives that coincide with the State’s objectives and strategies for
Teacher Education. For example, the College participates in the Maryland Articulation
Partnership for Teachers Project, which is supported by the National Science Foundation. The
project will involve teacher recruitment activities with local schools and the development of
math and science courses for teacher candidates.

Chesapeake currently offers an Associate of Arts in Teaching degree, Elementary Education
Option, which is outcomes-based and designed to be a fully articulated program in teacher
education to any Maryland four-year teacher education program. In addition, the College is
constantly expanding offerings in Teacher Education. The College is actively preparing to
develop Secondary Education AAT degree options and will have faculty representatives
working on statewide discipline committees who will help draft the competencies/outcomes-
based objectives for specific discipline focus. The College is working with MSDE and Queen
Anne’s County to offer an RTC (Resident Teacher Certification) program in 2004. The
College is also working closely with Salisbury University, which is in the process of offering a
Masters of Education degree program in the Higher Education Center that was recently
constructed on the Chesapeake College campus.

Diversity

The State goal focuses on educating and graduating a student population that reflects the
diversity of the State, and Chesapeake has been successful in attracting minority students
representative of its service area. The community colleges have also established indicators that
reflect statewide goals as follows:

A

State Goal Indicator # | Related Community College Accountability Indicator
Diversity 13a/b Percent. minority student enroliment/service area
population (18 or older)
14 Percent minorities of full-time faculty
15 Percent minorities of full-time administrative/professional staff
16 Four-year transfer/graduation rate of full-time minority
students
17 Six-year transfer/graduation rate of all minority students
29 " | Senior adult enroliment in non-credit courses
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Chesapeake surpassed its benchmark for the six-year transfer/graduation rate of minority
students. The six-year graduation/transfer rate of full and part-time degree-seeking minority
students entering in entering in 1996 was 27%, which was the second highest among small
community colleges in the State.

Chesapeake just missed meeting its benchmark on three diversity indicators. They include the
percentage of minority student enrollment, minorities of full-time faculty, and minorities of
full-time administrative/professional staff, which were at 19%, 9%, and 11% respectively. All
three of these indicators missed their benchmark by 1%. These were the highest percentages
among small community colleges in the state with the exception of minority student
enrollment, which was the second highest. Nevertheless, the College remains focused on
expanding minority achievement and has recently submitted Minority Action Plans to MHEC
specifying strategies to increase the percentage of minorities among full-time faculty and full-
time administrative/professional staff.

Chesapeake looks to improve on the four-year graduation/transfer rate of full-time degree-
seeking minority students, which was a disappointing 20%. The College has made substantial
commitments in recent years to increase transfer/graduation rates by providing facilities and
support services on the main campus and urban satellite centers, dedicated personnel who have
developed innovative and effective programming, and the resources to make these services
possible. This indicator was one in which MHEC had suggested changing its benchmark.
However due to the recent drop, the College has decided to retain the current benchmark of
27%. This benchmark remains above the small community college average.

Information Technology

While the community college indicators do not specifically cover information technology,
Chesapeake’s Vision Statement reads that the College will prepare students as "independent
learners who are intellectually competent, technologically proficient, skilled in the application
of learning, and who share the values and common goals of our civic culture.” The statement
concludes with the affirmation that learning will not be limited by the geographic location of
the students. The effective use of new and existing technology is an essential component in the
accomplishment of the College vision and involves training of faculty, staff, and students.

Chesapeake is involved in many activities related to the Vision cited above and the Stare Plan.
The College has developed, in cooperation with its ESAC partners, a shared Faculty
Development Institute to provide technology training and support for faculty on the Eastern
Shore. Unfortunately the grant funding for this project is ending and with no continued
support, the project is scheduled for termination. The College also continues to support
MarylandOnline and the Dean of Technology and Instructional Support Services serves as the
Chair of the Distance Learning Initiatives Committee of MOL. In addition, the College has
identified a set of technology competencies for students and for faculty. These competencies
are being integrated into the college's general education program.

Cost Effectiveness and Accountability

Chesapeake strives to use its collective resources efficiently and to meet its obligations to be
fiscally responsible and accountable. The following are the community college indicators on

‘effective use of public funding.’
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State Goal Indicator # | Related Community College Accountability Indicator

Cost-effective and 26 Percent of expenditures on instruction
Accountable System | 27 Percent of expenditures on instruction & selected
academic support

In terms of ensuring accountability, Chesapeake utilizes many methods including student
evaluation of instruction, employee performance evaluations, and financial auditing as well as
external reporting in such areas as crime statistics and graduation rates. And, of course, the
College participates in the State’s accountability system that includes this report and others on
minority achievement and student learning outcomes. The College’s strategic planning process
calls for accountability at the unit/departmental level whereby cost center managers must link
their budget requests to Strategic Plan priorities and develop and report on achievement of
unit/departmental benchmarks and action plans each year.

Effective expenditures on instruction are key in improving the learning environment, and the
percent of expenditures on instruction have increased for the fifth consecutive year, surpassing
its benchmark to 51%. Last year, Chesapeake ranked the highest among small community
colleges. MHEC has recommended changing the College’s benchmark of 50%, however due
to recent retirements and possible hiring freezes the College is not changing its benchmark.

COMMUNITY OUTREACH AND IMPACT

As stated in the Chesapeake College Strategic Plan, the College is committed to developing its
role as a regional learning center and serving citizens and businesses through its educational
offerings, partnership activities, community events, economic and workforce development
initiatives, cultural programming and community service, and fund-raising efforts.

Educational Offerings

Change has become a part of the fabric of our lives, and Chesapeake strives to recognize and
meet changing community needs. For a variety of reasons, many prospective and current
students are not able to enroll in traditional two-semester courses, and in response, the College
has developed course formats and modes of delivery that better fit varied lifestyles and time
constraints, examples of which follow:

Multiple Sites Across the Community

In addition to the main Wye Mills campus, and satellite sites in Easton and in Cambridge,
courses are offered at high schools, community and senior centers, and other locations across
the five counties.

.

Distance-Learning
Numerous easy-access delivery systems include the Internet, interactive video, telecourses,

guided self-instruction and Maryland Community College Teleconsortium (MCCT) offerings.
In addition, Chesapeake is in the process of seeking Middle States approval on three degree-
programs in which at least 50% can be completed through a distance-learning format.

Lifelong Learning

Through the Office of Contlnumg Education and Workforce Training, Chesapeake offers
programs to Shore residents of all ages. For example, Chesapeake hosts a number of programs
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designed specifically for senior citizens (age 60 and over) including enrichment courses,
programs on health issues and an Institute for Adult Learning (a Lifelong Learning Academic
Program for ages 50 and over).

Learning Resource Center .
The new LRC has provided excellent facilities for the library staff to begin to develop a
program of outreach to the community, especially the schools. Many community groups have
received tours and actually held their meetings in the building this year; however, the staff has
provided direct instruction to the following: -

Wye River Upper School—the students of this school received two class sessions on locating
information in our library. Instruction was also provided on retrieving information via the
Internet. The classes have visited several times since receiving this instruction to work in the
library.

Wesleyan Christian School in Denton—Approximately 30 students spent the day in the LRC
locating information and working on research projects. They received instruction from the
librarian staff on retrieving information and search strategies when utilizing the Internet for
research.

Chesapeake College Day Care Center—Two groups of students (approximately 40)
participated in story time and activities on five separate holiday periods.

K-12 Partnerships

Chesapeake has a close relationship and partnership with primary and secondary schools
located in the service area. The following are some examples of the College’s partnership
activities with K-12 schools:

The Dual Enrollment Program is available to area high school and home-schooled students.
Through this program, students earn college credits as high school juniors and seniors. They
take courses at the Wye Mills campus, the Cambridge Center, the Center for Allied Health in
Easton, or at their home high school. Classes at the high schools are offered through distance
learning or as dedicated sections.

Regularly scheduled visits by admissions personnel to area high schools continue to promote
the College to seniors and Dual Enrollment prospects. In addition, College presentations for
multicultural student prospects are conducted.

Dual Enrollment Focus Groups for the students and parents of Colonel Richardson High School
Campus tours and presentations to at-risk minority middle school students from Dorchester
County

Participation in the North Dorchester Middle School Career Fair, Healthcare Career Day for
High School Students at Kent County High School, Queen Anne’s County High School
Scheduling Days, Community Resource Fair at Easton High School, and the Federalsburg
Elementary School Career Day

Presentations for accounting students at Kent Island High School and an Information/
Prospective Student Orientation at Queen Anne’s County High School

Hosting the Annual Counselors Day and Annual Open House for High School Students

Community Events
The Admissions staff promoted Chesapeake to the community via county fairs, church visits,
and participation in other events. Specific activities include the following:
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Community events: Talbot County Fair; Kent County Fair; Caroline County Fair; Queen
Anne’s County Fair; Caroline Summerfest; Dorchester Seafood Feast-1-Val; and the Caroline
County HotSpot Communities Initiative (Annual Potluck Dinner/Outreach Event).

Church visits and outreach activities:

“College Survival Skills and Tips” was presented at the Union Baptist Church in Easton for
minority high school age students and their parents

Through the Office of Multicultural Affairs, college materials were distributed to minority
churches in Kent County to promote college enrollment among minority traditional age and
adult prospective students.

The Director of Multicultural Affairs presented “Achievement at Queen Anne’s County
Schools” at the Grasonville Community Center to promote college awareness among
multicultural prospective students and their parents.

Events held at the Wye Mills campus:

Chesapeake College Information Night

College Night

Congressman Gilchrest Event — “How To Pay for College”

Chesapeake College hosts legislative, transportation and other forums of general interest to the
constituencies of the Upper Shore including meetings of the Mid-Shore Council, the Upper
Shore Association of Counties and the Chesapeake Bay Region Technical Center of
Excellence.

Seminars of general community interest such as “Emergency Preparedness and Response™ and
“Smallpox Immunization.”

Economic and Workforce Development Initiatives

Chesapeake has strong partnerships that foster economic development and workforce training
initiatives: |

The College is a member of the Rapid Response Team to respond to the upcoming closing of
the Black & Decker, Easton plant. This facility is the largest private employer in the region
and when it closes, over 1,300 local residents will become dislocated. As a member of the
Team, along with the Upper Shore Workforce Investment Board, the Chamber of Commerce,
the Department of Social Service and the Eastern Shore Area Health Education Center, the
college is coordinating training and retraining for the displaced workers.

Chesapeake partners with the Upper Shore Departments of Social Service (DSS) to provide
training and services to DSS clients including basic and life skills and occupational skills
preparation.

The College is a member of the Maryland Community Colleges’ Business Training Network, a
cooperative effort among sixteen community colleges to provide quality training to the business
community throughout the State on a variety of topics and in a variety of formats.
Chesapeake hosts the Upper Shore Workforce Investment Board, The Upper Shore
Manufacturing & Business Council, the regional Small Business Development Center and the
Child Care Resource and Referral Center on its Wye Mills campus. Each of these
organizations addresses the economic development and business needs of the region in
partnership with the College.

The College provides customized training for area employers, preparation for occupational
certification, apprenticeship programs, contract courses for State and local governmental
agencies, technology training and personal enrichment courses to the citizens of the Upper

Shore.
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Performing Arts and Cultural Programming

Through its Performing Arts Center, Chesapeake has continued to enrich the lives of the people
of our five-county region with the rich array of programs it has become known for presenting.
A few highlights include:

Over 25,000 individuals visited the Center for artistic, musical, theatre, and educational events.
The Children’s Theatre component of the Center has entertained children from all over the five-
county region. The children’s Theatre program has continually played to over 7,000-children
each of it 6 years running

National and International attractions have appeared at Chesapeake Performing Arts Center
thus carrying out its mission of diversifying and enhancing cultural opportunities for the Upper
Shore.

Further outreach continues through programming events like the National Tour of Barry
Manilow’s Hit musical Copacabana with local Rotary International clubs; An Enchanted
Evening of Broadway with the National Kidney Foundation brought artists from California to
Maryland; Theatre Beyond Words a professional children’s theatre company from Canada
presented the delightful Nancy Potato First Day of School show for young people, and many

more. .
The Mid Shore Symphony Society continues to host the Baltimore Symphony Orchestra at the

Center.

It is expected that the Performing Arts Center will be able to renovate the interior space within
the next year adding a 400-seat mezzanine providing audiences greater seat selection choices,
and more varied programming.

Our Visual Art Gallery enjoyed over seven major exhibits each for a six-week period. A
highlight was the January exhibit Faces of Courage — 42 portraits of fire, police and other
individuals who gave their lives on 9/11/01.

Chautauqua 2002: America on a Soapbox was presented by the Maryland Humanities Council,
with support from the National Endowment for the Humanities and the Maryland Division of
Historical and Cultural Programs. Chautauqua programs were free and open to the public.

Chesapeake College Maintenance Benchmarks Requiring Explanation
Indicators with maintenance benchmarks that require an explanation or revision:

Percent of students transferring to Maryland public four-year institutions
Four-year transfer/graduation rate of full-time students

Six-year transfer/graduation rate

Academic performance at institutions of transfer: GPA after first year
Four-year transfer/graduation rate of full-time minority students
Percentage of expenditures on instruction

APPENDIX C: MHEC REQUEST FOR BENCHMARK REVIEW

According to the Maryland Higher Education Commission (MHEC), Chesapeake College has six
indicators with maintenance benchmarks that require an explanation or revision. They include:

Percent of students transferring to Maryland public four-year institutions
Four-year transfer/graduation rate of full-time students

Six-year transfer/graduation rate

Academic performance at institutions of transfer: GPA after first year
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Four-year transfer/graduation rate of full-time minority students
Percentage of expenditures on instruction

MHEC has suggested some guidelines when benchmarking accountability indicators. Part of
which involves comparisons with either the statewide average for two-year institutions or with
colleges of a similar size. Colleges similar in size to Chesapeake include Allegany, Carroll,
Cecil, Garrett, Hagerstown, and Wor-Wic. The guidelines follow:
e If the institution is below the selected average (mean or median) on an mdlcator the
benchmark should be set at that average or an improvement of at least 20 percent above

its current level.
o If the institution is above the selected average, the benchmark may be set at its current
status or any improvement deemed appropriate and feasible.
Indicators with maintenance benchmarks that require an explanation or revision:

Indicator/Definition Chesapeake Historical Percentages/ Small CC Recent Percentages/ 4-year Averages/
Chesapeake Benchmarks

4. Percent of transfer 1995 11996 (1997 1998 98

program students Small

transferring to a Cohort Cohort iCohort iCohort CC

Maryland public four- AVG

year institution- 32% 26% 38% 35% 25%

Percentage of first-
time, full-time transfer
program students who
enroll at a Maryland
public four-year
institution within four
years of matriculation.

The College, at 35% for the latest 1998 cohort, is above the selected average for small size MD
community colleges at 25%. Thus, the guidelines call for the benchmark to be set at the
College’s current rate of 35% (compared to the 2001 32% benchmark). A new benchmark of

35% was approved.

7. Four year
transfer/graduation rate
of full-time students-
Percentage of first-
time, full-time degree-
seeking freshmen who
graduated and/or
transferred to a
Maryland public four-
year campus within
four years of

1995 1996 1997 1998 98
Small
Cohort {Cohort Cohort Cohort €C
AVG
44% 34% 43% 34% 34%

The College, at 34% for the latest 1998 cohort is the same as the small commun verage.
Therefore, the College had the choice of revising the benchmark downward toward 34% or
leaving the current benchmark where it is at 42%. A new benchmark of 39% was approved.

(which is the College’s 4-yr. average), even though it exceeds this vear’s small community
college average.

matriculation.

8. Six year 06
transfer/graduation rate 1993 11994 , 1995 11996 Small
of all students- CcC
Percentage of first- Cohort Cohort {Cohort Cohort AVG
time, full- and part- 31% 30% 131% 26% 30%

time degree-seeking
freshmen who
graduated and/or
transferred to a
Maryland public four-
year campus within six
years of matriculation.

The College, at 26% for the latest 1996 cohort is lower than the small community college
average of 30%. The guidelines indicate the benchmark should be set at the 30% level. This is
1% less than the College’s current benchmark of 31%. No change was made to the 31%
benchmark. '
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12. Academic AY AY AY AY 02

performance at Small

institutions of transfer: | 1999 2000 12001 2002 CC

GPA after first year AVG o
277 2.69 272 258 277 2.75 AT
The 2.58 GPA of the College’s transfers falls below the stall community college average of
2.71. Thus, the guidelines call for the benchmark to be set at that GPA. The College had
already set a GPA of 2.75 for the benchmark year. Raising the benchmark to the small
community college average of 2.77 was approved.

16. Four year 1995 1996 11997 1998 98 .

transfer/graduation rate
of full-time minority
students- Percentage of
first-time, full-time
degree-seeking
minority freshmen who
graduated or
transferred to a public
four-year campus
within four years of
matriculation.

Small
CC
AVG

Cohort :Cohort Cohort Cohort

24%  31%  33% 20% 26%

The College’s rate, at 20% for the latest 1
college average of 26%. Thus, the guidelines call for the benchmark to be set at 26%. However

the College has a benchmark of 27% and since it is so close to the small community college

average, no change was made to the benchmark.

26. Percentage of FY FY FY 01 FY

expenditures on Small

instruction- Percentage | 1999 2000 2001 CC 2002

of total unrestricted AVG

(E&G) expenditures 46% 49% 50% 44%  51%

that goes to The College’s percentages for FY 2001 were 50% and for FY 2002, 51%. The small
“instruction” (Section | community college average is 44%, making Chesapeake well ahead of the small community
L, Part B, line 1) colleges in this category. According to the MHEC guidelines, the benchmark should be 51%;

however, the benchmark is only a 1% difference at 50%. Thus, no change was made to the 50%
benchmark

*Prescribed benchmark = benchmark using MHEC guidelines as described above.
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Benchmark
Mission Mandate Performance Indicator ) FY 1999 FY 2000 FY 2001 FY 2002 2004-2005
Accessibility and Affordability
1 Number of credit students enrolled 3,016 3,083 . 2,997 3,140 3414
Number of noncredit students enrolled 9,355 11,674 11,423 11,342 12,000
Benchmark Falt
Fail 1999 Falt 2000 Fall 2001 Fall 2002 2005
2 Market share of service area undergraduates 57.0% 55.0% 53.0% 53% 58 0%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 2001-2002 2004-2005
3 Market share of recent public high school graduates in
sarvice area 65.0% 57.0% 53.0% £6% 57.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
4 Percent of students transferring to Maryland public four-year
institutions 32.0% 26.0% 38.0% 35% 35.0%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 2006
5 Tuition and fees as a % of tuition and fees at Maryland public
four-year institutions 46.0% 48.0% 46.0% 44% Not to Exceed 54%
Learner C d Focus for Student S
. Benchmark
1998 Cohort 1999 Cohort 2000 Cohort 2001 Cobhort 2004
6 Second year retention rate 63.0% 62.0% 61.0% 68% 65.0%
) Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
7 Four-year transfer/graduation rate of full-time students 44.0% 34.0% 43.0% 34% 39.0%
Benchmark
1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1999
8 Six-year transfer/graduation rate 31.0% 30.0% 31.0% 26% 31.0%
Atumni Survey Alumni Survey Alumni Survey  Alumni Survey Benchmark
1994 1998 2000 2002 2006
9 Graduate sati ion with educational goai achi t 91% 6% 90% 95%
Spring 2000 Spring 2001 Spring 2001 Benchmark
Cohort Cohort Cohort 2005
10 Non-retumning student satisfaction with educational goal
achievement - 65% 68% 68% 69%
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 68% 78% 72% 78%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 2001-2002 2004-2005
12 Academic performance at institutions of transfer: GPA after
1st year 2.77 269 272 2.58 2.77
Diversity
Benchmark Fall
Fall 1999 Falt 2000 Fall 2001 Fall 2002 2005
13 Minority student enroliment as % of service area poputation
13a Percent minority student enroliment 16% 18% 20% 19% 20%
13b Percent minority population of service area, 18 or
older) 18.0% 18.0% 18%
14 Percent minorities of full-time faculty 7.0% 8.0% 8.0% 9% 10.0%
15
Percent minorities of full-time administrative/professional staff 10.0% 11.0% 10.0% - 1% 12.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students . 24.0% 31.0% 33.0% 20% 27.0%
Benchmark
1993 Cohort 1994 Cohort 1985 Cohort 1996 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 11.0% 16.0% 17.0% 27% 19.0%
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Support of Regional Economicand Workforce Development

Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2002 2001 2006
18 Employer satisfaction with community college career program
graduates 100% 100% 86% 95%
Benchmark
FY2001 FY2002 2005
15 Empioyerforganization satisfaction with community college
contract training 9%6% 100% 98%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student sati ion with job preparation 7% 90% 7% 3%
Benchmark
FY 1999 FY 2000 FY 2001 FY 2002 2005
21 Number of contract training courses offered 478 605 500
22 Number of businesses and organizations served in contract
training 145 160 150
23 Number of participants in contract training 9,767 11,344 10,000
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area 83% 68% 84% 84%
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
25 Licensure exams passing rate
American Registry of Radiologic Tech 100% 100% 100% 67% 90%
National Registry Exam (EMT-P) 100% 100% 90% 91% 90%
NCLEX-RN - 89% 79% 95% 90%
NCLEX-PN 100% 100% 100% 100% 90%
Physical Therapist Assistant 100% 100% 100% 100% 90%
State Protacol (EMT-CRT) - 100% 100% 75% 90%
State Protocoi (EMT-P) 100% 100% 100% 91% 90%
National Registry (EMT-!) - 100% 92% 75% 90%
Effective Use of Public Funding
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
26 Percentage of expenditures on instruction 46.0% 49.0% 50.0% 51% 50.0%
27 Percentage of expenditures on instruction and selected
academic support 53.0% 55.0% 53.0% 55% 57.0%
Community Outreach and Impact
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
28 Enroliment in workforce deveiopment courses - 11,239 11,595 10,883 11,625
29 Senior adult enroliment in non-credit courses 5,781 7,733 7.927 7122 7.800
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COMMUNITY COLLEGE OF BALTIMORE COUNTY
MISSION

The Community College of Baltimore County (CCBC) is a learning-centered public college
that anticipates and responds to the educational, training and employment needs of the
community by offering a broad array of general education, transfer, and career programs,
student support services, and economic and community development activities. The College
serves its diverse community as a center for lifelong learning to improve the quality of life in
Baltimore County and the region in a time of rapid societal and technological change. The
Community College of Baltimore County commits to the optimal use of available resources in
a responsive and responsible manner.

INSTITUTIONAL ASSESSMENT

Even with uncertain governmental financial support, The Community College of Baltimore
County remains focused upon implementing and integrating programs and services that
enhance the success and performance of all CCBC students. The College’s Strategic Plan
LearningFirst focused on outcomes and exemplified CCBC’s commitment to building a culture
of evidence. The College’s new strategic plan, LearningFirst 2.0, effective in FY 2004,
deepens that focus on measurable accomplishments of faculty, staff, administrators, and
students. It builds on the strategy that these outcomes must help to improve courses and
programs and also earn community support. CCBC’s contributions to education, employee
training, and workforce development continue to be reflected in the accolades from area
employers and government agencies, but are now supported by quantitative trends in student
learning outcomes and institutional effectiveness indicators.

CCBC’s LearningFirst 2.0, continues the College’s commitment to its core strategic direction
of student learning and is reinforced by eight supporting directions: to build learning support; to
create a learning college; to infuse technology throughout the organization; to create
organizational excellence; to value diversity; to build community relations; to build enrollment;
and to support effective communications. Each of these strategic directions supports the goals
set forth in the Maryland Higher Education Commission’s 2000 Maryland State Plan for
Postsecondary Education. There is clear alignment with the Maryland’s seven goals of

“excellence”, “access and affordability”, “economic development”, “teacher preparation”,
“student preparedness”, “quality academic programs meeting the needs of diverse students”,
and “educational access through technology and accountability”. This FY 2003 Performance
Accountability Report identifies CCBC activities and programs that are having a positive
impact on the achievement of CCBC’s accountability benchmarks and on Maryland’s vision for
postsecondary education.

Accessibility and Affordability

CCBC’s credit student enrollment in FY 2002 increased to 27,892 students. Between FY 2001
and FY 2002 the increase in FTE generated in credit courses was 741 (+7%), and the increase
in unduplicated students was 1,286 (+5%). A sustained increase over the last three years has
been due to several strategic actions taken by the College to establish a new structure for
enrollment management, to examine and modify policies and practices that were barriers to
student enrollment and retention, to develop marketing, recruitment and customer service
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strategies that are more responsive to public demand, to promote the College as a learning-
centered institution, and to implement retention strategies that encourage continuous enrollment
and promote academic success. Although FY 2002 enrollment came close to the benchmark
for FY 2005, the Board of Trustees has decided to maintain the College’s benchmark for an
additional year and possibly adjust in FY 2004 after the effects of reduced government support
have been assessed.

From FY 2001 to FY 2002 there was also a small increase in continuing education enrollments.
The number of continuing education students increased from 46,393 to 47,168 (+2%). With a
goal of putting the college in every neighborhood, CCBC is providing a wealth of community
education options for personal enrichment, adult and family literacy, and general education.
Intensive workforce training programs for the general public as well as for contract-training
clients are offered at job-sites as well as at the College’s campuses, extension centers and
training sites. The ability to sustain the growth in continuing education enrollments throughout
FY 2003 and into FY 2004 will be a struggle as training contracts from businesses and
government agencies are impacted by cutbacks in funding.

During the next decade Baltimore County’s population is not projected to grow appreciably and
the county population will continue to age. In order to respond to these demographic changes,
CCBC has targeted two key demographic trends: increasing minority populations, and
increasing the number of recent high school graduates. The College is maintaining its market
share of Baltimore County residents enrolled in undergraduate education in Maryland and is
hoping to increase that market share. Its current marketing, outreach efforts, and retention
strategies have resulted in an improved market share of recent high school graduates from
Baltimore County (54%). The College has also been successful in attracting students from
diverse ethnic backgrounds (see Diversity section below). Again, the Board of Trustees wishes
to monitor the market share data and the college’s financial resources for another year before
considering an adjustment to the benchmark.

The percentage of students transferring to a Maryland public four-year institution continues to
concern the College. The decline in the percent of students coincides with a similar decline in
the actual number of statewide community college students transferring to Maryland public
campuses. One of the actions CCBC has taken is to assess learning outcome projects for
general education courses through a common graded assignment. The College also monitors
student success in these core courses by looking at factors such as number of credit hours
earned, GPA and demographic characteristics. The College has also increased its focus on
transfer student advising and counseling, and is tracking the number of student transfers as part
of its internal institutional effectiveness system. The Board of Trustees has decided to maintain
the current benchmark given that the revised general education curriculum has been in place for
only two cohorts.

In response to current economic conditions and State budget actions, the College’s Board of
Trustees approved a tuition increase of $3 per credit hour for in-county and $5 for out-of-
county students for FY 2003, and $6 per credit hour for in-county and $24 for out-of-county
students for FY 2004. Even after these increases, CCBC tuition remains a “good buy” when
compared to Maryland public four-year institutions and other community colleges in central
Maryland. The Board of Trustees has worked hard to ensure that CCBC remain affordable and
accessible for Baltimore County residents. The Board has a benchmark that the annual tuition
and fees charged to in-county residents should not exceed 50 percent of the four-year public
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institution tuition and fees. The rate of 45% for FY 2002 is well below the benchmark of not
exceeding 50 percent of the tuition charged at the four-year public campuses.

Learner Centered Focus for Student Success

As a Learning College, CCBC strives to create change in individual learners, engage learners as
full partners in the learning process, offer as many options for learning as possible, assist
learners to participate in collaborative learning activities, and to strengthen the role of faculty
as learning facilitators.

CCBC believes that a learning college succeeds only when improved learning can be
documented. In its recent accreditation report the College’s outcomes assessment program was
identified as a major institutional strength. The accreditation team recognized the significant
steps in the assessment of learning outcomes and pointed to the role of strong leadership,
faculty and staff participation, good planning, and targeted resources as critical elements in the
success of CCBC’s learning outcomes program. The external evaluator of a grant project
among a select national group of Vanguard Learning Colleges has also recognized CCBC as a
best practice institution for learning outcomes assessment.

CCBGC, like other colleges, has struggled in its efforts to move several measures of student
success. Retention rates, in particular, appear to have reached a plateau. Second year retention
rates have been steady three out of the past four years with just over 65 percent of CCBC first-
time full-time students remaining enrolled the next fall. Statewide, that percentage has also not
fluctuated much over the past 10 years but has been slightly higher than the CCBC retention
rate. The Board of Trustees has set a second year retention benchmark that approximates the
statewide average retention rate and provides for a stretch from current CCBC retention rates.
The college’s recent increase in this measure of retention to 66 percent in the 2001 cohort
reflects an institutional focus on retention in developmental courses and in key freshman level

courses.

Four-year graduation/transfer rates of first-time, full-time, degree-seeking students have
fluctuated between 27 percent and 31 percent since the early 1990’s. The 29 percent rate for the
1998 cohort (tracked until 2002) remains in this range. Rates for the 1999, 2000, and 2001
entering cohorts will be watched carefully as these cohorts will be those most impacted by
recent changes in the curriculum and by changes in such student support systems as financial
aid. It is expected that the retention efforts described above will also begin to impact this
graduation/transfer rate measure as the more recent entering cohorts are tracked for four years.

Six-year graduation/transfer rates of first-time full- and part-time students at CCBC have also
been steady with a range between 23 and 24 percent. CCBC’s Board set a 24 percent
benchmark for the 1999 cohort. This was deemed appropriate since the benchmark year of
1999 had started prior to recent programmatic and curricular changes.

For the last decade a large majority of CCBC graduates and non-returning students have
expressed satisfaction with their educational goal attainment. These benchmarks have been set

to maintain that high satisfaction level.

Historically the average GPA of students who transfer from CCBC has matched or exceeded
the statewide average for community college transfer students. The Board, recognizing that
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CCBC transfer students should do at least as well as other transfers from other community
colleges in Maryland, has raised the benchmark for this indicator to a GPA of 2.71, which is the
statewide average. From 2001 to 2002 the GPA of CCBC transfers increased from 2.68 to 2.73
and exceeded the statewide average and its own benchmark for 2005.

CCBC’s has recently identified a number of issues in the latest survey of graduate satisfaction
with transfer preparation. Twenty percent of the graduates responding to the latest follow-up
survey indicated that they were unable to transfer credit due to lack of a comparable course at
the four year transfer campus; 9 percent earned more than 60 credits at CCBC and could not
transfer the extra credits; and 4 percent lost credits because they had changed majors. CCBC is
taking these survey results seriously and is examining both academic and student services that
impact transfer students. Beginning in the fall 2001 term, CCBC introduced a revised general
education program. This new program, based on the State requirements for general education,
offers a more coherent program for the acquisition of knowledge, skills, attitudes, and
perspectives that will support the achievement of transfer and life goals. The program’s goals
are defined under six skill categories: learning; discovery; thinking; personal growth; wellness;
and communication skills. CCBC has also refocused course and program assessments to
determine how well these new competencies are being learned. This assessment process is
utilizing the Educational Testing Services’ Academic Profile and also common graded
assignments for each general education course. These changes are designed to positively
impact student satisfaction with transfer preparation as well as student retention and graduation

rates.

In addition, CCBC is working with the University of Maryland campuses and Morgan State
University to ensure the transfer of courses taken at CCBC and to facilitate the transition of

students to these campuses.

CCBC’s recognizes that it needs a strong learning support system to assist students in achieving
their potential in each classroom and also recognizes that campus activities, taking place
outside of the classroom, contribute to learning. The College’s Strategic Plan focuses attention
on building a responsive support system that recognizes the student as central to the learning
process. During FY 2003, the College continued to develop its Student Success Centers,
expanded its on-line tutoring and on-line testing and advising, and also expanded the number of
learning options available for under-prepared students. These options now include working
within smaller learning communities, fast-track courses, and expanded tutoring support. The
College recently completed an outcomes assessment project for developmental education that
recommended curricular and instructional change as a result of pre- and post-test evaluations of
student skills and an assessment of student learning styles.

Goal 1 of MHEC’s State Plan for Postsecondary Education discusses educational quality and
institutional excellence and the need to develop measures of these goals. These issues are
supported by CCBC’s focus on student learning and its comprehensive learning outcomes
assessment projects. The learning outcomes assessment process at the course level, and the
college’s comprehensive program review system at the program level, have moved the college
to a continuous improvement approach in these areas. The College’s Continuing Education and
Employment Division (CEED)-has also been active in outcomes assessment activities and
regularly collects and uses the results of certification exams, in-course evaluations, instructor
evaluations by program coordinators, and business satisfaction surveys to evaluate the quality
of learning outcomes in the many courses being offered by this division.
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Diversity

CCBC'’s new Strategic Plan continues the College’s commitment to diversity. The Plan sets the
expectation that the College will attract and retain a diverse faculty, staff, and student
community, and will promote a learning environment that values diversity. CCBC is proud of
its ability to attract students of color, students of all ages, and students from all of the
neighborhoods that make up the Baltimore area. Minority students have been the fastest
growing proportion of the College’s credit student body and now comprise 33 percent of the
students enrolled in credit programs. In comparison, minorities made up 23 percent of all adults
during the 2000 Census of Baltimore County. The benchmark for credit student minority
enrollment was met in fall 2002. The Board wishes to maintain the current benchmark until it
can determine the impact of tuition increases and the impact of the college’s new funding
patterns upon its ability to maintain support services for under prepared students.

Having a diverse full-time faculty (currently 15%) and diversity within its administrative/
professional occupational category (currently 29%) are also goals the College takes seriously.
The benchmark of 15 percent minority for the full-time faculty and 28 percent minority for the
administrative/professional staff were both met in fall 2002. Efforts described in the College’s
most recent Minority Achievement report and Minority Achievement Action Plan and
summarized below enabled the College to meet these goals. One factor impacting CCBC’s
ability to maintain its benchmark for full-time faculty will be its ability to retain minority
faculty. CCBC has recently been successful in attracting minority faculty in the face of stiff
competition for these scholars. However, once minority faculty members have teaching
experience, other institutions will heavily recruit these same faculty members. CCBC is
constantly trying to counter that competition by providing incentive packages that focus on
strong benefit packages, competitive salaries, the opportunities for merit pay, CCBC’s
educational assistance program, and extensive professional development opportunities
including support for graduate school.

Another critical issue in developing a truly diverse learning environment will be the College’s
success in increasing the achievement and retention rates for students from minority groups. To
this end, the College has developed a ten-year “Closing the Gap” project. This initiative is a
systematic approach to close the gap in achievement levels between African-Americans
students and White students, and to improve the retention and graduation of minority students.
For example, the four-year transfer/graduation for all students (indicator 7) has been
approximately 10 percentage points above the similar rate for minorities (indicator 16).
CCBC’s goal for the four-year transfer/graduation rate of minorities is to close the gap to 6
percentage points by fall 2005 and to eliminate any gap by 2010. While the gap between these -
two indicators decreased to 6 percentage points in the most recent cohort, the Board would like
to see results from several cohorts before changing the benchmark. In addition to the
indicators included here, the College also tracks pass rates in a variety of different courses,
retention rates at the program level, cumulative credit hours earned, return rates, and learning
outcomes in course assessment projects in order to determine if there are differences in
outcomes by ethnicity and how these differences might be eliminated.

The College has set a goal of closing the gap in learning outcomes for the six-year
transfer/graduation rate from six percentage points to two percentage points by fall 2005 and to
equality by 2010 (see indicators 8 and 17). One of the major activities in this area during the
past several years has been the College’s success in winning a Title III grant from the U.S.
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Department of Education. The early success of that program’s activities in impacting indicators
of improved student retention and in increasing levels of performance among minority students
have been encouraging. The three-year grant was initiated in Fall 2001 and now includes
coordinated efforts to improve retention and learning outcomes for all students with a special
focus on supporting the achievement of students who are not prepared for college work when
they enter CCBC.

CCBC also provides specific professional development to faculty to help them better meet the
needs of diverse learners. Courses, symposium and special professional development efforts at
the division and department level have resulted in a number of initiatives. Examples include a
special writing contest for theatre students, an African-American theatre course, and inclusion
of authors from minority groups in the curriculum.

The examples cited above and many more that cannot be included in this summary demonstrate
CCBC’s efforts to provide high quality academic programs for its increasingly diverse student
population. In addition to these efforts a special emphasis has been made to encourage all
students to take responsibility for their own learning. The College has included as part of its
student development course a requirement for graduated learning plans that encourage students
to be more purposeful and responsible for their own learning and program completion.

CCBC efforts flow from its commitment to ensure that all persons realize their full potential;
and its recognition that each member of the academic community must learn to function more
effectively in a culturally rich world. Leadership from the Board of Trustees, the Chancellor’s
Cabinet, the campus presidents, and at all levels within the college, provides daily examples of
the commitment to create a learning community that fosters respect for individuals, embraces
diverse learning styles, and promotes equity.

Support of Regional Economic and Workforce Development

There are eight indicators describing the college’s support of economic and workforce
development. Four of these indicators are concerned with continuing education training
contracts, courses, course participants, and company satisfaction with contract training. The
College has consistently been among the national leaders in community colleges in developing
contract training for business, in the number and variety of its continuing education courses, in
the number of students in workforce development course, and in the rate of contract renewals
and customer satisfaction levels with the training offered under contract to private and public
organizations. Examples of CCBC activities in support of these four issues are provided in the
“community outreach and impact™ narrative portion of this report.

The remaining four indicators in this section are employer satisfaction; graduate satisfaction
with job preparation; career graduates employed in a related field, and licensure pass rates.
Employers of graduates, responding to the biannual questionnaire, indicate high levels of
satisfaction with CCBC career program graduates. CCBC graduates also express high levels of
satisfaction with job preparation. Both of these indicators approximate the average of all
community college graduates responding to the 2001 survey of 2000 graduates. Employment
in a field related to their program major for career program graduates has been relatively high
and consistent over time. Program coordinators and faculty closely monitor licensure exam
passing rates and the evaluations of the program provided by program graduates. Each year, in
addition to the state sponsored survey that is conducted every two years, annual surveys of
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nursing, occupational therapy assistant, respiratory therapy and radiography program graduates
are conducted and information about graduate employment status for these programs is
obtained. High evaluations from graduates are a major component in the accreditation of these
programs. Licensure pass rates are also part of the information collected by specialized

accrediting bodies.

Effective Use of Public Funding

CCBC’s strategic direction Organizational Excellence commits the College to operating a
single college, multi-campus organizational structure that works cooperatively, effectively, and
efficiently in utilizing its instructional, human, and fiscal resources to maximize student
learning. In addition to the two MHEC indicators, the College’s Institutional Effectiveness
system currently tracks eight additional indicators of organizational excellence.

The College is committed to supporting student learning and its budget consistently reflects
that commitment. CCBC has.consistently committed over 58 percent of its unrestricted funds
to instruction and academic support. This amount exceeds the national level (50% - FY 1998
data from NACUBO and 51% for the FY 2000 data from similar sized colleges in the IPEDS
Peer Analysis System). Maintaining this emphasis on instruction is important given the current
budget realities, but will be difficult given the rising costs for faculty and staff health insurance,
and the increasing costs of maintaining aging buildings.

In addition to performing well on this set of cost/benefit performance measures the College is
held responsible by its students, its local government, and the communities it serves. Each day
it is held accountable for providing students quality education, for meeting commitments with
our suppliers, for responsible use of Baltimore County funding, for the fulfillment of its
contractual responsibilities for governmental training grants, and for contracts to deliver
training to business and industry. In addition to the daily feedback it gets from its delivery of
services to these stakeholders, the College consistently has won recognition for its superior
management systems. This past year the college was awarded its fifth consecutive Certificate of
Achievement for Excellence in Financial Reporting and its second consecutive Distinguished
Budget Presentation Award from the Government Finance Officers’ Association.

The Chancellor’s Operational Plan for FY 2003 outlined a number of objectives aimed at
sustaining the progress the College has made to become a single college, multi-campus
institution. Achievements have included continued refinement of campus organizational
structures to support greater internal collaboration and the efficient use of institutional
resources. These structural changes have included implementing a system-wide staff
development program, expanding professional development activities for faculty, staff and
administrators, and standardizing policies and procedures across the three campuses and
multiple extension centers. All these efforts support MHEC’s State Plan Goal 8 — providing a
cost effective and accountable system of higher education.

COMMUNITY OUTREACH AND IMPACT

Partnerships with local colleges, public schools, area health care facilities, businesses, and other
organizations are key elementsin CCBC’s strategy for building a strong and unified presence
in the Baltimore County community. The first two indicators in this category relate to
enrollments in workforce development courses and the number of senior citizens enrolled in
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continuing education courses. Benchmarks for these indicators were based on continuing
education business plans and anticipated programmatic offerings, and take into consideration
the lifelong learning needs of Baltimore County citizens. The College has traditionally
performed well on both of these indicators and has led community colleges in Maryland in
developing contracts for business training and in providing learning opportunities for senior
citizens. In FY 2002 enrollment in workforce development courses experienced a decrease as
several long-standing businesses and government contracts for training came to an end, and
new contracts for training were affected by the economy. The number of senior citizens
enrolled decreased in FY 2002 as local funding from partnering agencies was impacted by the
economy and governmental program cutbacks. Despite these cutbacks, CCBC offered more
than 1,000 different courses targeted to seniors and the enroliments in these courses exceeded
24,000 students. And CCBC continued to develop new courses in areas such as the Middle East
and Islam, and opened new sites to provide quality courses to the senior population.

Despite the recent downturn in the two indicators associated with this area CCBC has had a
large and positive impact on the region. During FY 2003 CCBC has been an active member of
its larger community and has continued its leading role in workforce training and support of
economic and community development efforts. The College’s Strategic Plan identifies Building
Community as a strategic direction with the following goals:

e develop relationships in the community with private, governmental, and business
organizations that promote the image of the College as a learning-centered organization
and as a valuable member of the community;

e develop and promote programs, courses and services that support economic and
community development;

e define economic initiatives and promote public and private partnerships that support
economic and community development;

e develop strong agreements with secondary and transfer institutions and strong
partnerships with business and industry.

Public School Partnerships

During FY 2003 CCBC strengthened its partnership with Baltimore County Public Schools
(BCPS) to provide continuing education for BCPS teachers. These programs are designed to
develop skills in adopting a learning-centered environment to K-12 classrooms and to enhance
instructional skills in mathematics and science. The College provided re-certification and
professional development opportunities to local teachers through both credit and non-credit
offerings. Intensive summer workshops, developed jointly between CCBC, BCPS and MSDE
in E-commerce were offered in the summer on the Essex campus. These courses provided the
concepts and technologies used in E-business and were designed to infuse E-Business concepts
into Maryland’s secondary school curriculum. The Internet and Multimedia Conference
provided a forum for college faculty and high school teachers to share knowledge and
experience through hands-on computer workshops. An Eisenhower Education Act grant
provided stipends for 40 secondary school mathematics and biology teachers who participated
in this two-week summer institute at CCBC.

The College’s Early Assessment and Intervention program expanded its assessments of the
college readiness of high school students. This program helped to identify students who were
“not ready” for college and those who needed additional skill development. This program also
identified students who did not know they had the potential to do college level work. This
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program has become a successful and ongoing partnership between CCBC, the Baltimore
County Public School System, and The College Board.

Opportunities for currently enrolled high school students include admissions and recruitment
visitations through college fairs and open houses sponsored by the College. The College’s
Upward Bound program recruits economically disadvantaged high school students and the
College’s Talent Search program introduces economically disadvantaged middle school
students to college. The College’s Child Care Centers mentor students from local high schools
who are enrolled in child development courses and who use these centers for internships.

Enrollment in the College’s Parallel Enrollment Program (PEP) has steadily grown over the last
three years. This program allows qualified high school students to enroll in a limited number of
CCBC courses while they are completing high school graduation requirements. These
concurrently enrolled students receive a 50 percent tuition reduction waiver while they
complete college level courses that will count toward graduation at CCBC or may be
transferred to other colleges.

The College’s annual Mathematics Competition, sponsored by the Computer Science,
Engineering and Mathematics departments at the Catonsville campus promotes mathematical
literacy among high school students.

Economic Development

The College’s Continuing Education and Economic Development (CEED) division addresses
the needs of employers, employees, and citizens through workforce development, community
education and intensive occupational training. The College is now able to offer financial aid to
students enrolled in a selected series of courses that prepare them for employment in high
demand occupations such as A+ certification, computer automated manufacturing,
computerized accounting and bookkeeping, medical assisting, surgical technology, and
commercial drivers licenses. CCBC is the first public college in Maryland to be able to provide
federal financial assistance to continuing education students in such programs. The reputation
of these programs and their proven track record in placing students in employment are well
known in the community and among other training providers.

CCBC’s continuing education division is the regional leader in workforce training and
partnerships and is a major player in Baltimore County’s economic and community
development efforts. The Baltimore Business Journal regularly names CCBC among the
largest workforce training organization in the Baltimore region. The continuing education
division trained students in skills such as computer programming and repair, Web design,
computer networking and multimedia development. The college’s computer training unit
created customized customer service training for PSA Financial Services, Inc., The Patapsco
Bank and the Maryland Bankers Association. It also began helping provider partner I/Tech
teach field technicians and phone support personnel from Comcast Cablevision the finer points
of providing customer service for the rapidly growing broadband Internet service.

CCBC has provided training ranging from metrics and teamwork to computers and
communication. And CCBC hosted the National Alternative Fueled Vehicle Day that was

sponsored by the U.S. Department of Energy, the Maryland Energy Administration and the
Baltimore Clear Cities Program. When the Baltimore operations of Vulcan-Hart, a commercial
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equipment kitchen manufacturer, began moving its 300-person workforce from traditional
assembly lines to team-based manufacturing, they called on CCBC to provide training in the
organizational shift. With funding from a State of Maryland Partnership for Workforce Quality
Grant, the program will be delivered to 300 supervisors and personnel.

CCBC also continued to expand its continuing education offerings to meet the demand for
health care training in the Baltimore region. Courses in dental assisting, pharmacy tech, and
medical assisting were added at the College’s Owings Mills center in response to business
needs and the Dental Assistant program was expanded to include a new course in infection
control. The College created a new Central Service Technician program in response to a
request from GBMC HealthCare. A Nursing Support Technician program trains new
employees at Mercy Medical Center. CCBC expanded its surgical technology program by
adding St. Agnes Hospital to the list of area hospitals where technologists can complete their
clinical training. And the Surgical Technology program achieved accreditation from the
Commission on Accreditation of Allied Health Education Programs.

The College now works with eleven different apprenticeship organizations — including labor
unions, regional housing authorities, and trade associations and has more than 1,000 students
enrolled in carpentry, electrical, heating laborer, machining operating engineering, plumbing
and steam fitting, police cadet training, sheet metal working, sprinkler fitter, and ventilation
and atr conditioning courses. Students who complete these programs can earn as many as 30
hours of credit through the Credit by Apprenticeship program. The apprenticeship program is
accredited by the Maryland Apprenticeship and Training Council.

The College continues to look for opportunities to build partnerships between its credit and
continuing education programs and now has a number of courses that allow cross registration
of credit and continuing education courses and programs that combine credit and continuing
education courses to meet the needs of students and employers.

State and Local Government

CCBC partners with all levels of government to provide training to public servants, and
through training contracts with these government agencies to unemployed and underemployed
workers. During FY 2003 CEED provided training that helped government workers to increase
skills or to acquire and maintain licensure and certification. It also assisted public service
agencies with customized, on-target training in the workplace. CCBC now has a National
Institute for Criminal Justice Studies, which offers courses in law enforcement, corrections,
probation and parole, prosecution, court liaison and more. Each year this program develops
and offers courses for clients such as the Baltimore County Police Department, the Maryland
Transportation Authority Police, and the Maryland Correctional Training Commission. CCBC
helped the Baltimore County Department of Social Services’ decrease its Temporary Cash
Assistance by offering welfare recipients a four-week learning program. CEED also contracted
with the Baltimore County Department of Social Services to provide a 16-hour medication
administration course for personnel who are responsible for client care in assisted living
situations. CCBC provided mechanic training, Korean language instruction, supervisory skill
training, and office skills training for the Housing Authority of Baltimore City. During the year
CCBC offers pre-retirement planning seminars for over 3,500 Maryland State government
employees. The College worked with The Maryland Business and Economic Development
Agency and Maryland Thermoform to retrain the Towson-based plastics company’s
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manufacturing workforce. At the federal level, CCBC provided contract training in quality
improvement for the Federal Drug Administration and the Social Security Administration,
hosted a delegation from Hong Kong that was studying the college’s plumbing apprenticeship
program. The college successfully competed for a number of Federal grants.

Community Outreach

Throughout FY 2003, CCBC continued its efforts to put the “college in every neighborhood.”
The CEED division led efforts to make education accessible and convenient for Baltimore
County residents. Community Education courses, with an informal, highly personal approach,
have grown to include basic education and literacy, the arts, career development, consumer
awareness, history, languages, tours, outdoor activities, health and safety, parenting,
professional childcare, family education, practical home skills, business and technical skills.
These courses are held on evenings and weekends and at neighborhood locations such as
libraries and the county’s high schools.

CCBC’s Center for Adult and Family Literacy provided courses in reading skills, GED
preparation, an external degree program, workplace literacy services, and English for Speakers
of Other Languages (ESOL) throughout the county. This program serves more than 3,000
students with classes at the College’s main campuses and extension centers, at six Literacy
Works Learning Centers, and at 35 community sites throughout Baltimore County. The Jim
and Patty Rouse Foundation provide funding to support many of these activities. The ESOL
Family Literacy program continued to teach English skills to immigrants and international
students and also helped these students learn to teach these skills to their children. To meet the
continuing demand for services by growing immigrant communities in the region, CCBC
created new contractual ESOL courses, including parenting and business management courses
for the Korean Resource Center, and for a number of area businesses who can contract with
CCBC for workplace literacy programs.

In addition to the workforce training, literacy and language training, and community education
courses, CCBC offered courses ranging from boating safety to watercolor painting to more than
4,900 people in 346 different courses. Over 1,000 students enrolled in the Boating Safety
program and in other courses devoted to sailing and navigation. The Creative Arts Center, in
its 29th year, offered visual arts classes for youth and adult. These courses included still life,
drawing, story illustration and drawing, painting, theater arts, screen play writing, and
advanced fiction.

The College continued its highly successful summer youth programs, which featured camps
devoted to Spanish, visual arts, performing arts, space exploration, hospital medicine, and
sports.

Exemplifying the importance of lifelong learning, the participants in CCBC’s Senior Institute
took classes ranging from those in liberal arts and computer technology to health and fine arts.
The Senior Institute increased the number of non-credit courses for people over age 60 by
providing 1,426 courses at more than 60 locations.

CCBC continued to be a resource for cultural, athletic and community events. The College’s
Catonsville, Dundalk and Essex campuses sponsored events including theatrical productions,
art exhibitions, musical performances, lecture series, guest speakers, high school and

-83-



community athletic competitions, blood drives, open houses, and other events and community
organizations continued to be able to use College facilities for their meetings and events.

These combined efforts made CCBC an active participant in sustaining and building its

‘community. CCBC is a proud partner in Baltimore area efforts to develop its strong economic
base and is proud of its role in the cultural life of the region.
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THE COMMUNITY COLLEGE OF BALTIMORE COUNTY
2003 ACCOUNTABILITY REPORT

Benchmark
Mission M Performance Indicator FY 1999 FY 2000 FY 2001 FY 2002 2004-2005
Accessibility and Affordability : -
1 Number of credit students enrolled 26,948 26,685 26,606 27,892 28,000
Number of noncredit students enrolied 49,801 45,835 46,393 47,168 48,600
Benchmark Fahl
Fall 1999 Fall 2000 Fall 2001 Fajl 2002 2005
2 Market share of service area undergraduates 51.0% 49.0% 50.0% 49.0% 52.0%
AY AY AY AY Benchmark
19981999 1999-2000 2000-2001 2001-2002 2004-2005
3 Market share of recent public high school graduates in .
service area 52.0% 47.0% 53.0% 54.0% 53.0%
Benchmark
1995 Cohort 1996 Cohort 1897 Cohort 1998 Cohort 2001
4 Percent of students transferring to Maryland public four-year
institutions 28.1% 26.3% 27.0% 24.0% 28.0%
Benchmark
FY 2000 FY 2001 FY 2002 FY 2003 2006
5 Tuition and fees as a % of tuition and fees at Maryland public
four-year institutions 47.0% 47.5% 48.2% 451% 50.0%
Learner Centered Focus for Student Success
Benchmark
1998 Cohort 1999 Cohort 2000 Cohort 2001 Cohort 2004
6 Second year retention rate 66.0% 58.7% 65.0% 66.0% 67.0%
Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001
7 Four-year transfer/graduation rate of full-time students 30.6% 26.6% 29.0% 27.0% 31.0%
Benchmark
1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1999
8 Six-year transferfgraduation rate 24.0% 23.0% 24.0% 23.0% 24.0%
Alumni Survey Alumni Survey = Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2008
9 Graduate satisfaction with educational goat achievement 95.0% 96.0% 94.0% 95%
Spring 2000 Spring 2001, Benchmark
Cohort Cohort 2005
10 Non-retuming student satisfaction with educational goal
achievement 71% 70% 73%
Alumni Survey Alumni Survey Alumni Survey Alumni Survey Benchmark
1996 1998 2000 2002 2006
11 Student satisfaction with quality of transfer preparation 82.0% 78.0% 72.0% 82.0%
AY AY AY AY Benchmark
1998-1999 1999-2000 2000-2001 2001-2002 2004-2005
12 'Academic performance at institutions of transfer: GPA after
1st year 2.68 264 268 2.73 2.7
Diversity
Benchmark Fail
Fall 1999 Fall 2000 Fail 2001 Fall 2002 2005
1 Minority student enroliment as % of service area population
13a Percent mincrity student enroliment 29.0% 30.0% 31.0% 33.0% 33.0%
13b Percent minority population of service area, 18 or 23.0%
older)
14 Percent minorities of full-time facuity 14.4% 12.9% 13.3% 15.0% 15.0%
15 -
Percent minorities of full-time administrative/professional staff 18.7% 22.0% 25.5% 29.0% 28.0%
: Benchmark
1995 Cohort 1996 Cohort 1997 Cohort 1998 Cohort 2001 Cohort
16 Four-year transfer/graduation rate of full-time minority
students 21.1% 18.3% 19.8% 21.0% 25.0%
Benchmark
1993 Cohort 1994 Cohort 1995 Cohort 1996 Cohort 1999 Cohort
17 Six-year transfer/graduation rate of all minority students 19.0% 18.0% 19.1% 18.0% 22.0%

—-85-



THE COMMUNITY COLLEGE OF BALTIMORE COUNTY
2003 ACCOUNTABILITY REPORT

Support of Regional Economicand Workforce Development

Alumni Survey  Alumni Survey  Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
18 Employer satisfaction with community college career program
graduates 86% 94% 96% 95%
Benchmark FY
FY 2001 FY 2002 2005
19 Employerforganization satisfaction with community college
confract training 94% 99% 95%
Alumni Survey Alumni Survey Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
20 Student satisfaction with job preparation 76% 72% 83% 85%
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
21 Number of contract training courses offered 799 771 840
22 Number of businesses and organizations served in contract
fraining 183 108 "
23 Number of participants in contract training 18,250 17811 19,000
Alumni Survey Alumnni Survey  Alumni Survey  Alumni Survey Benchmark
1996 1998 2000 2002 2006
24 Percent of career program graduates employed full-time in
related area 83% 84% 84% 85%
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
25 Licensure exams passing rate
Nursing 95% 93% 93% 91% 94%
Mortuary Science 87% 80% 92% 100% 85%
Occupationai Therapy 100% 96% 96% 100% 100%
Radiological Technology 75% 100% 100% 100% 100%
Veterinary Technology 9% 100% 67% 75% 92%
Emergency Medical Tech - EMT-A 100% 100% 100% 100% 97%
~ Emergency Medical Tech - EMT-CRT 100% 100% 100% 100% 98%
Emergency Medical Tech - EMT . P 100% 82% 81% 100% 9%
Physician's Assistant 92% 100% 100% 97% 95%
Effective Use of Public Funding
Benchmark FY
FY 1999 FY 2000 FY 2001 FY 2002 2005
26 Percentage of expenditures on instruction 47.0% 46.0% 49.0% 50.0% 50.0%
27 Percentage of expenditures on instruction and seiected
academic support 57.0% 57.0% 60.0% 60.0% 60.0%
Community Outreach and impact
Benchmark FY
FY 1998 FY 1999 FY 2001 FY 2002 2005
28 Enroliment in workforce development courses 47,110 43,352 49,000
29 Senior adult enroliment in non-credit courses 27,994 24,624 29,000
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FREDERICK COMMUNITY COLLEGE
MISSION

Frederick Community College (FCC) prepares students to meet the challenges of a diverse,
global society through quality, accessible, innovative, life-long education. We are a student-
centered, community focused college. FCC offers degrees, certificates, and programs for
workforce preparation, transfer, and personal enrichment to enhance the quality of life and
economic development of our area.

INSTITUTIONAL ASSESSMENT

Frederick Community College’s Strategic Plan for 2002-2005 states that its vision is to be a
premier Learning College, a student-centered system of relationships that facilitates, values,
and measures learning. Much progress has been accomplished over the past year in achieving
its benchmarks and goals as FCC moves toward its vision to become a premier Learning
College. The framework for the 2002-2005 Strategic Plan has been built by establishing nine
Goals and 28 Objectives. The walls around this framework are now being assembled through a
collaborative process comprised of five Strategic Planning Workgroups i.e., Resources;
Learning; WorkLife; Campus Climate/Diversity and Process/ Communication. The Objectives
from the Strategic Plan have been assigned to the appropriate workgroup. The individual
workgroups are now in the process of presenting action plans to accomplish each Objective.
For every Objective, the workgroup has defined the expected outcomes/benchmarks,
assessment initiatives and strategies. This is the process that will give stability to the Strategic

Plan framework.

The College realizes that the Strategic Plan’s Goals and Objectives cannot be done in a vacuum
and need to be tied to the 14 Accreditation Standards outlined by the Middle States
Commission of Higher Education (middle States) and MHEC’s established benchmarks for
public colleges and universities. To ensure that all workgroups understood the process, a
 training session was provided for each workgroup that provided a crosswalk between each of
the Strategic Plan’s 28 Objectives and the Middle States’ Standards and MHEC’s
Accountability Indicators. In addition to the in-house training on the crosswalks, in March
2003 a FCC Strategic Planning Retreat was conducted by Dr. Jim Ball, Vice President of
Academic Affairs, Carroll Community College and Dr. Rich Haney, Vice President for
Learning Support, Frederick Community College. This retreat assisted the workgroup
participants in developing the skills needed to complete the strategic planning process for their
assigned objective(s). They learned how to write appropriate outcomes and set appropriate
benchmarks, define assessment methods and clearly outline specific strategies.

In concert with the strategic planning process, the College has looked at all the ways its
programs, strategies and delivery systems address FCC’s vision of becoming a true Learning
College. Several important changes had to be made since the college could not continue to do
things the same way and expect new results. The most noticeable change is the reshaping of the
FCC organization into three areas: Learning, Learning Support and College Support (i.e.,
Administration and Information Technology which support all aspects of the Learning
College).
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The second visible change is based on Strategic Plan Objective 2, which focuses on
successfully combining all learning for effective delivery of “an instructional process that
integrates credit/non-credit options in a range of formats, characterized, by currentness,
scholarly excellence and effective instructional design.” The combination of credit and non-
credit courses under Learning will strengthen both areas through better coordination and
integration. Expected outcomes include: continued growth in both enrollments; financially
accountable operations; educational pathways articulated between non-credit and credit; and,
enhanced workforce education programs and services.

Accessibility and Affordability

Although unduplicated headcount for credit (-4.2%) and non-credit (-6.4%) enrollment showed
a decline in FY 2002 from FY 2001, duplicated credit enrollment increased by 4.3% from
10,277 to 10,717, and duplicated non-credit enrollment increased by 2% from 10,874 to
11,057. The increase in FY 2002 duplicated enrollment is an indication that students are
enrolling in more than one semester in credit and/or non-credit course(s) during the academic

year.

In fall 2002, a total of 4,629 students were enrolled in credit courses, representing a 1.6%
increase over the fall 2001 enrollment. Total full-time equivalent (FTE) was 1,254,
representing 5.2% increase for the same period. Sixty-three percent of credit students were
women and 68% attended part time. Although the average student age was 28, 39% of the
students were traditional age (18-21) and generated 55% of the FTE enrollment.

The total unduplicated headcount of non-credit students in FY 2002 was 7,603. The rate of
enrollment growth for non-credit courses was 21%, an increase from 6,286 in FY 1999 to 7,603
in FY 2002. In FY 2003, 56% of non-credit students were women. The average student age
was 38 and the largest single age group enrolled was 44-49 year group.

FCC enjoys a good reputation for being accessible to Frederick County residents. Two out of
three Frederick County undergraduates who attend Maryland public colleges and universities
attended FCC. On average, between 58% and 61% of the above-mentioned population have
enrolled at FCC for the past four years. Also, market share of recent public high school
graduates has been in the range of 57% to 61%. FCC has increased the accessibility to learning
by recognizing the need of the students to take courses anytime/anywhere. FCC offers various
distance-education credit courses to meet the diverse scheduling needs and learning preference
methods of the student population. In spring 1998, the College offered only one online course
with an enrollment of seven students. The popularity of online learning has increased
dramatically among FCC students. The number of online courses offered in fall 2002 increased
to 23, a 44% increase over the 16 offerings in fall 2001. Enrollment in online courses with 384
students increased 83% compared to 210 enrolled in fall 2001. Of the total fall 2002 online
enrollment, 88 students were enrolled in more than one online course.

As projected in the 2000 Maryland State Plan for Postsecondary Education, the population of
the state is shifting and becoming